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Preface
This collection of worksheets, now in its second and expanded edition, has been
designed and written to suit the needs of students at Neuchatel Junior College,
Neuchatel-Switzerland, in accordance with the content, requirements and level of
difficulty of the Grade 12 Ontario Curriculum Course Philosophy: Questions and

Theory HZT4U for extended university preparation. The approach is however,
personal as is its philosophy.
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About the author
Professor Panayotis Zamaros is an experienced business and educational administrator
and consultant, professionally involved with various aspects of business organizations
(that include strategy, people management, production, marketing, quality,
entrepreneurship and diverse legal issues), and academically with organizational,
social and philosophical issues. He is also an experienced educator, having taught
business and social science courses to both undergraduate and postgraduate students
at business schools and hospitality management schools of the Lake Geneva region in
Switzerland. Additionally, he has supervises business and economics doctoral work.
Professor Zamaros holds a B.Sc. Honors in Social Sciences (economics, politicsinternational relations, and sociology) and a M.A. in Education (management and
leadership) from The Open University, has earned a Ph.D. from Fairfax University
(organizational behavior and management and multidisciplinary philosophy), and
Professorship from the European Carolus Magnus University. Having published two
books, he has written numerous reviews, course notes, workbooks, and online
lectures – the latter can be found at his web site www.zamaros.net.
Currently, Professor Zamaros is Executive Co-director of the Society for the Study of
Difference, a philosophy website wholly devoted to the notion of “difference” which
he co-founded in 2004 (www.dif-ferance.org). He teaches business administration
(with specialization in economics, consumer behavior, and organizational behavior)
and law at University IFM, and teaches philosophy and economics at NJC – on
occasions, international business and law.
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Unit 1
Ontogenesis
1.1
Beginning
1.2
Difference
1.3
Individuation
1.4
Reason
Sub-task 1: origins and evolutions
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Unit 1

Beginning
Worksheet 1.1
Abstract

If a piece of work, an artifact, a life or the cosmos exists, it is maybe because there was a starting point. Is it so? Was there indeed
such a beginning? If yes, this claim raises important issues that include conceptualizing the past as a specific time frame, knowing
what happened at such a time, and causal relationships. Pursuing my inquiry past these issues, and if there was indeed a
beginning, what was it? Some claim the big bang, others a pre-cosmic nebulae, others still god. Contrary to such claims, I here
argue that it is apousia, the pure absence, that which cannot even be expressed in language that constitutes the starting point – a
parallel may be instructive: the origin of a text is not the author but a genesis out of what is not, a process a want to refer to as

creativity.

Aims

The aim of this session is to
•

Explore “origin”.

•

Question deistic and scientific accounts of origin

•

Explore “pure absence”

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D8.

K

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Buddha, Derrida, Parmenides, Zamaros
Associated Readings: 1) Beginning, online lecture - Zamaros; 2) The Heart Sutra - Buddha

Page 2

Philosophy Concepts and Ideas: A Collection of Worksheets
Origin
1

Activity 1: What do you understand by “origin”? (Individually, take some notes to share in
class)
Origin:

2

Critique: The difficulties associated with “origin” include:
→
→
→
→

Issue1: understanding “origin” as past as opposed to a now as present
Issue 2: devising the tools for and acquiring knowledge of “origin”
Issue 3: experiencing an “origin” directly
Issue 4: linking relationally and causally “origin” and now

Origins
3

Activity 2: What are the possible origins of the cosmos? (Individually, take some notes to share
in class)
Origins:

4

Critique: The difficulties associated with such accounts include:
→ Assumption of historical arrest in time 1 : ‘the beginning has a form which can be
identified, whereas the universe, us included, may be an emergent phenomenon, in that
under different circumstances it might not have come to being’.
→ Assumption of humanity’s necessary existence 2 : ‘that humanity necessarily exists,
whereas, should the conditions be different, we simply would not exist’

5

Finding: deistic and scientific accounts are premised on the Parmenidean idea of the existence
of being and not of the non-being3.

1

Zamaros, 2007: §15.
Zamaros, 2007: §16.
3
Zamaros, 2007: §17. Note that “non-being” here is not Sartre’s “nothingness”, which denotes of an
absence in one’s consciousness but existence nonetheless.
2
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Unit 1
Pure absence
6

Activity 3: How is the Buddha conceptualizing absence? (In teams, read text 1 and take some
notes4 to share in class)
Absence:

7

Text 1: This is what the Buddha5 has to say about absence:
When Bodhisattva Avalokiteshvara was practicing the profound Prajna Paramita, he
illuminated the Five Skandhas and saw that they are all empty, and he crossed beyond
all suffering and difficulty.
Shariputra, form does not differ from emptiness; emptiness does not differ from form.
Form itself is emptiness; emptiness itself is form. So too are feeling, cognition,
formation, and consciousness.
Shariputra, all Dharmas are empty of characteristics. They are not produced, not
destroyed, not defiled, not pure; and they neither increase nor diminish. Therefore, in
emptiness there is no form, feeling, cognition, formation, or consciousness; no eyes,
ears, nose, tongue, body, or mind; no sights, sounds, smells, tastes, objects of touch, or
Dharmas; no field of the eyes up to and including no field of mind consciousness; and
no ignorance or ending of ignorance, up to and including no old age and death or
ending of old age and death. There is no suffering, no accumulating, no extinction,
and no Way, and no understanding and no attaining.
Because nothing is attained, the Bodhisattva through reliance on Prajna Paramita is
unimpeded in his mind. Because there is no impediment, he is not afraid, and he
leaves distorted dream-thinking far behind. Ultimately Nirvana!

8

Comment: the Heart Sutra builds an ethic on the wisdom of emptiness, a pure absence that
transcends human emotions and thinking itself. It is absence of limits6.

9

Consequence: if an origin devoid of being is to be accounted for, it must be in the absence of
limits7

4

Comprehension tip: when attempting to comprehend philosophical texts, try to single out the most
relevant concepts and meanings first and the seek to understand their relationship with other concepts; if the
whole of the text does not appear very clear it does not matter: comprehension occurs at various degrees
and at various moments of one’s life as it is a function of experience.
5
Online 1.
6
Zamaros, 2007: §26.

Page 4

Philosophy Concepts and Ideas: A Collection of Worksheets

10

Thesis: the revised principle of the archi thesis is that the origin is apousia (απουσια)8.

11

Corollary: the challenge is to understand the passage from apousia to being.9

12

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Beginning’, online lecture, DrZ. Network, http://www.zamaros.net, accessed on 6.1.7
Online 1: THE HEART SUTRA by the Buddha, Dharma Realm Buddhist Association, http://www.drba.org, accessed on 8.9.6

Course Reading at www.zamaros.net
Zamaros: Beginning, online lecture
Course Texts on https://aragorn.njc.ch
Beginning-texts
Online Research through www.zamaros.net
Deistic and scientific cosmologies

Ahead: difference as the intermediary from apousia to being

7

Zamaros, 2007: §29.
Ibid.
9
Zamaros, 2007 : §30.
8

Page 5

Unit 1

Difference
Worksheet 1.2
Abstract

If indeed apousia is the staring point, it remains to link it indirectly with being through diversity, plurality and multiplicity,
features that qualify humanity and life in the cosmos, or in brief difference. And indeed it would appear that such a link has
been established since in their efforts to think difference, a handful of thinkers have put their finger on that which allows for the
manifestations of difference and plurality.

Aims

The aim of this session is to
•

Explore “origin”.

•

Question deistic and scientific accounts of origin

•

Explore “pure absence”

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D8.

K

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Deleuze, Derrida, Zamaros
Associated Readings: 1) Difference, online lecture - Zamaros; 2) Différance - Derrida
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Ontogenesis
1

Activity 1 (Reminder): What is the main claim under the archi-thesis? (In pairs, set out the
main arguments to share in class)
Arche-thesis:

2

Argument: ‘if indeed apousia is the staring point an ontogenetic link with being needs to occur
through an intermediary that delimits being yet is not a being itself.’10

Differenciator
3

Argument: Deleuze points out that ‘only that which is alike differs; and only differences are
alike’11:
→ Proposition 1 posits that resemblance and sameness are the conditions of difference: two
or more items are found to be different relative to what they have in common.
→ Proposition 2 posits that if two or more items are found to be different they may be
different in various ways because what they have in common is difference.

Gilles Deleuze
4

Consequence: if proposition 2 is true, there must be a differenciator of difference; difference
develops in itself.

5

Activity 2: A case in point is the development of an embryo. ? (In pairs, describe embryonic
differentiation to share in class)
Embryonic development:

10
11

Zamaros, 2007: §5; original emphasis..
Seul ce qui se ressemble diffère, et seules les différences se ressemblent. 1968: 153 ; my translation.
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Unit 1
Différance
5

Activity 3: How is “différance” characterized? (In pairs, read text 1 to derive the features of
différance12)
Différance:

6

Text 1: Here is how Zamaros13 explains14 Derrida’s concept “différance”:
§18. In making this graphic difference (a instead of e) in différance Derrida introduces
a quality that is in all appearances purely graphic: ‘the a of the difference, therefore, is
not heard, it remains as silent, secret and discreet as a tomb: oikesis’15. But if the a of
différance is not heard, it is visible.
§19. In this way différance suggests that difference refers to an order that belongs
neither to sensibility nor ‘to intelligibility, to an ideality which is not accidentally
affiliated with the objectivity of theorein or of understanding’ 16 . Put simply,
theorizing on difference is elusive, and indiscernible.
§20. Additionally, since the a of différance cannot be heard, while it can be shown
only at a certain moment, this moment is that of reading or writing, the moment of an
encounter ... encountering différance. But this is an encounter of a lack, and what is
lacking is precisely what should have been heard, but it is not, not because it is absent
– it cannot be absent since it is read or written, but because it is postponed. Put
simply, différance expresses the postponement of such manifestation.

12

Development tip: when an author presents his or her view on a concept of an argument (here it is
Zamaros who discusses Derrida and the concept of différance) it is instructive to read the primary source
(here it is Derrida’s essay La Différance that can be found in the Margins of Philosophy) for further
understanding and to assess the claims by the interpreter or critic (here Zamaros).
13
Zamaros, 2007: §18-26; notes are included (see 15 to 25 below).
14
Writing tip: when an author explains what another thinker claims, it is useful to make clear who says
what (here making explicit that it is Zamaros who reads Derrida).
15 Le a de la différence, donc, ne s’étend pas, il demeure silencieux, secret et discret comme un tombeau: oikesis.
1972: 4 ; original emphases; my translation.
16 À l’intelligibilité, à une idéalité qui n’est pas fortuitement affiliée à l’objectivité du theorein ou de
l’entendement. 1972: 5 ; original emphasis; my translation.
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§21. Derrida claims that différance is neither a ‘word nor a concept’17. To the surprise
of some, however, he offers a semantic analysis of différance, thereby constructing a
concept – a figure of difference. Specifically, différance signifies difference 18 and
deferment 19 . What is more, since deferment takes into account time, différance
signifies temporization, which is about ‘resorting, consciously or unconsciously, to the
temporal and temporizing mediation of a detour [thus] suspending the
accomplishment or fulfillment of “desire” or “will”’20.
§22. In other words, différance, although it is neither a concept nor a word, while it
is, expresses the tension (πολεμος21) between what appears to be and what is, thus
signifying a differend. Put radically, différance is frustrating as it upsets the
fulfillment of wishes and desires and their ethical realization in dual qualities22.
§23. Yet différance is more than a tool for undoing dualisms: it is a tool for
understanding our times in that ‘it is always on the basis of différance and its “history”
that we can pretend to know who and where “we” are, and what the limits of an “era”
might be’23.
§24. If so, différance must not only be able to create difference but also that such
difference retains the potential – the Deleuzian virtuality, of différance: différance is
‘the movement according to which language, or any code, any system of reference in
general, is constituted “historically” as a weave of differences’24. It is a movement that
marks time: difference marks time – and not the other way round.
§25. A condition for this movement is the reduction of time to space following the
logic of temporization: ‘This interval, in being constituted, in being divided
dynamically, is what might be called spacing, the becoming-space of time or that of
space (temporization)’25.
---ni un mot ni un concept---. 1972 : 7; my translation.
It retains both the Greek meanings of διαφορα fromδια/φερειν = through & show, bring about, and the Latin
meaning of differe = differentiate.
19 From Latin differe = postpone.
20 C’est recourir, consciemment ou inconsciemment, à la médiation temporelle et temporisatrice d’un détour
suspendant l’accomplissement ou le remplissement du « désir » ou de la « volonté ». 1972: 8 ; my translation.
21 = war, combat, strife.
22 But those who may be thinking of a way to salvation through the denial of différance they are in for a
surprise: such thinking is premised on différance and its rules!
23 Toujours à partir de la différance et de son « histoire » que nous pouvons prétendre savoir qui et ou « nous »
sommes, et ce que pourraient les limites d’une « époque ». 1972: 7 ; my translation.
24 Le mouvement selon lequel la langue, ou tout code, tout système de renvois en général se constitue
« historiquement » comme tissu de différences. 1972: 12-13; my translation.
25 Cet intervalle se constituant, se divisant dynamiquement, c’est ce qu’on peut appeler espacement, devenirespace du temps ou devenir-temps de l’espace (temporisation). 1972: 13-14 ; my translation.
17
18
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Unit 1

Jacques Derrida
7

Activity 4: As “différanciation”, to what extent do the “differenciator” and “différance” have
the quality sought after (i.e. an intermediary that delimits being yet is not a being itself)?
(Individually, read text 2 to comment)
Différanciation:

8

Text 2. Derrida, however, sees in différance an origin but not in the sense of originary26, but
rather what Zamaros has called it as différanciating origin27:
§26. Derrida additionally explains that différance refers to the ‘constitution of the
present, as an “originary” and irreducibly non-simple, therefore, stricto sensu, nonoriginating, synthesis of marks, of traces of retentions and protentions ---’ 28 . By
originary Derrida does not mean that if différance produces difference antedates such
differences; rather: ‘Différance is the non-full, non-simple “origin”, the structured and
différanciating origin of differences. Thus, the name “origin” no longer suits it’29. For
this reason, Derrida also uses additional figures of difference and in particular archiwriting or archi-trace as these retain, together with différance, a sense of origin

26

As read by Zamaros, 2007: §26; notes are included (see 28-30 below).
Development tip: the concept of “différanciation” has been the result of a translation difficulty (see note
below); it is thus instructive to work not only with primary texts in their original language if possible, but
also with different translations, should these be available.
28 Constitution du présent, comme synthèse « originaire » et irréductiblement non-simple, donc, stricto sensu,
non-originaire, de marques, de traces de rétentions et de protentions. 1972: 14 ; original emphasis ; my
translation.
29 La différance est à l’ « origine » non-pleine, non-simple, l’origine structure et différante des differences. Le
nom d’ « origine » ne lui convient donc plus. 1972: 12 ; my emphasis ; my translation. I have rendered
‘différante’ as ‘differanciating’ considering that différance is at the temporized origin of differences, contrary to
Bass’s translation as ‘differentiating’ and Alison’s as ‘differing origin’ – see Derrida 1982: 11 & 1973: 141.
27
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without their being strictly speaking an origin30 – since the origin is apousia and the
very idea of origin is temporized.

9

Thesis: Considering that the differenciator and différance divide into space and time, apousia is
différanciated into spacing and temporization, endogenously.31

10

Corollary: The differenciation of apousia allows the advent of other origins and differences.

11

Conclusion:

Reference:
DELEUZE, GILLES (1968), Différence et répétition, Paris: PUF
DERRIDA, JACQUES (1972), Marges de la philosophie, Paris : Les Editions de Minuit
DERRIDA, JACQUES (1973), Speech and Phenomena and Other Essays on Husserl’s Theory of Signs, Allison translator,
Evanston: Northwestern University Press
DERRIDA, JACQUES (1982), Margins of Philosophy, Bass translator, Chicago: Chicago University Press
ZAMAROS, PANAYOTIS (2007), ‘Difference’, online lecture, DrZ. Network, http://www.zamaros.net, accessed on 7.1.7

Course Reading at www.zamaros.net
Zamaros: Difference, online lecture at www.zamaros.net
Course Readings on https://aragorn.njc.ch
Derrida : La Différance
Moore: Arguing with Derrida
Olson : Derrida’s Différance
NJC Library Reading
Donkel: The Theory of Difference
Online Research through www.zamaros.net
Conceptualizations of “difference”; the use of “difference” in various disciplines

Ahead: physical, social and psychic individuation

Such signifiers are in a sense better equipped to signify the trace that differentiation has left in and across
time.
31
Zamaros, 2007: §29.
30
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Unit 1

Individuation
Worksheet 1.3
Abstract

With the advent of being, that of plurality, and of differentiated beginnings, there is progression; this is the ongoing
individuation of structures, life, societies and psyche. Individuation, with Simondon, is at the heart of ontogenesis.

Aims

The aim of this session is to
•

Explore “individuation”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D8.

K

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Deleuze, Derrida, Zamaros
Associated Readings: 1) Individuation, online lecture - Zamaros; 2) Nanomutaions, Hypomnemata and Grammatization - Stiegler
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Individuation
1

Activity 1: How do you see “individuation”? (Individually, comment)
Individuation:

2

Activity 2: In the light of the insights from the papers Beginning and Difference, how can
individuation be conceptualized? (Individually, comment)
Individuation:

Transduction
3

Activity 3: What is transduction? (Individually, read text 1 and say how you understand
transduction)
Transduction:

4

Text 1: Individuation for Simondon requires the application of a method of inquiry and
knowledge construction that he calls “transduction”. Stiegler conceptualizes “transduction” as
follows32:
I call transductive relation a relation in which the terms are constituted by the
relation. These relations connect the various types of artificial and living organs
(including the brain) to social organisations in which they evolve and transform
themselves, such transformations constituting processes of psychic and collective
individuation in three branches: the psychic individuation, the social individuation,
and the technical system as an artificial individuation itself composed of a group of
artificial individuals.

4

32

Comment: If Simondon stresses integration and differentiation, for Stiegler transduction is a
‘relation in which the terms are constituted by the relation’: these are the relations that
connect artificial systems and living systems to social organizations wherein they evolve and
transform themselves.

Online 1: 4.
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Unit 1

Bernard Stiegler
Expressions
5

Activity 4: What are the features of individuation in each expression? (In teams, read text 2 to
comment on one expression of individuation)
Features:

6

Text 2. Zamaros33 describes the various expressions of individuation that Simondon proposes.
Of inertial systems
§15. If individuation is often attributed to living systems, with Simondon34 it can also
apply to inertial systems where it refers to a change in state; in particular, the genesis
of crystalline individuals from amorphous states.
§16. But if a crystal is seen to have properties that render it to some extent unique and
stable over time on grounds that the conditions that brought it about are not operable,
for Simondon a crystal has properties because it is becoming, because it is not
complete, and this is because it retains the potential for change35.
§17. The potential for change is what brings about different crystalline individuals;
there is variable individuation. Thus the degree of individuation ‘depends on the
correlation between chronology and topology of the system’, which Simondon calls
level of interactive communication36 as it defines the internal resonance of the system
by involving an exchange of information.

33

2007b: §15-29; notes are included (from 34 to 50 below).
2005: 80-87.
35 2005: 90.
36 ---dépend de la corrélation entre chronologie et topologie du système---. 2005: 150, my translation. Note that
here communication seems to be referring to an exchange in eco-nomic terms relative to needs rather than an
exchange of words (i.e. in the usual sense of the concept “communication”).
34
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Of living systems
§18. If with the level of interactive communication there is variable individuation,
this does not explain individuation in inertial forms (inerte) as opposed to living forms
(vivante). Simondon therefore proposes a ‘primary individuation in inertial systems
and a secondary individuation in living systems precisely according to the different
modalities of the regimes of communication during these individuations’ 37 . The
difference between living and inertial forms lies in the capacity to receive information
rather than being a difference in matter38.
[...]
§20. The realization of transduction is what gives the living being is functional
autonomy. Thus, in the sense of self-regulation, self-rule and self-development,
autonomy is compatible with individuation: ‘is autonomous the being that determines
itself its development, stocks on its own information and manages action relative to
this information’39. What is crucial here is information40.
§21. Having said this, anatomic independence does not signify autonomy; it is the
functional autonomy (autonomie fonctionnelle) that constitutes the criterion of
individuality. Thus autonomy is not synonymous with independence because
‘autonomy exists before independence’41. This is because to be autonomous means to
function in accordance with one’s internal resonance.
§22. If so, it is doubtful that humans and their societies are all that autonomous
because of the dependence on the other. This is not dependence in the typical terms
of subsistence, but in terms of the need one has to know who one is!
§23. If autonomy is linked with individuation, it is because it is linked with the
ontogenetical process that living systems are faced with: ‘living consists in being
---individuation primaire en systèmes inertes et une individuation secondaire en systèmes vivants,
précisément selon les différentes modalités des régimes de communication au cours de ces individuations--2005: 151, my translation.
38 The way of receiving such information should be misunderstood with the way one receives written or verbal
information: here Simondon explores what I would call nanophysical and nanochemical relations and the exchange of
information between elementary particles in that the way such particles relate makes that a system is inert (as
that of the crystal) or living (as that of the cell membrane).
39 ---est autonome l’être qui régit lui-même son développement, qui emmagasine lui-même l’information et régit
son action au moyen de cette information. Simondon, 2005: 192.
40 It is the particular regime of information that shows the degree of individuation a being has reached.
41 ---l’autonomie existe avant l’indépendance---. Simondon, 2005: 195.
37
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agent, medium and element of individuation’42 where ‘life is a series of transductive
operations of individuation or, additionally, as a series of successive resolutions, each
anterior resolution being used and reintroduced again in the forthcoming
resolutions’43.
§24. Living is an ontogenetic problematic: ‘from απειρον before individuation to
απειρον after life, from the indeterminacy of before to the determinacy of after, from
the first dust to the last dust an operation took place which cannot be resorbed in
dust’44.
Of social systems
§25. Interestingly enough Simondon speaks of a second birth: one does not only come
into being as a living individual but as a collective being as well; this is a process of
integration that results in the amplification of one’s individuation.
§26. Social individuation is a signifying process that involves maturity as the superior
dimension (dimension supérieure) that sets in order youth and elderly as it ‘integrates
the two sides of life [namely] anabolic and catabolic’45. Put simply, an individual is
mature when one is part of the collective: this is the moment when one is both young
and old46.
§27. Within this dual exchange of interactive communication, an individual makes
sense of the coming and passing of time as future and past. And given the relational
reality of the individual in a collectivity, the collective presents itself as the resolution
of the duality future-past by constructing a present. ‘Through the presence of the
present, future and past become dimensions’47: the collective is thus individuated. At
the same time, individual action receives sense from the collectivity because it is
present.

Vivre consiste à être agent, milieu et élément d’individuation. Simondon, 2005 : 214.
---vie comme une suite transductive d’opérations d’individuation, ou encore comme un enchaînement de
résolutions successives, chaque résolution antérieure pouvant être reprise et réincorporée dans les résolutions
ultérieures. Ibid.
44 De l’ απειρον d’avant d’individuation à l’ απειρον d’après la vie, de l’indéterminé d’avant à l’indéterminé
d’après, de la poussière première à la poussière dernière, une opération s’est accomplie qui ne se résorbe pas en
poussière---. Simondon, 2005: 214-215. But instead of απειρον I talk about “apousia” (Zamaros, Beginning,
2007: §29) because individuation is about bringing into being an individual that was not there!
45 ---qui intègre les deux versants anabolique et catabolique de la vie. Simondon, 2005: 218, my translation.
46 For Simondon maturity is not a transition point from young to old age; in this way he resolves the duality
young/old.
47 Par la présence du présent, l’avenir et le passé deviennent dimensions---. Ibid., original emphases, my translation
42
43
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§28. With Simondon the collective is not anterior to the individuals that compose it:
‘it is the communication that surrounds and resolves the individual disparities in the
form of a presence which is a synergy of actions, coincidence of futures and pasts in
the form of an internal resonance of the collective’48.
§29. This does not mean that Simondon adopts a summative view of the collective; on
the contrary, if individuation re-unites the different natures of individuals 49 in a
collectivity, the latter is not contained in the individualities of the individuals under
question. This is because the collectivity does not antedate the existence of such
individuals; moreover, a collectivity cannot substitute itself for the individuality of
individuals. It is maybe because individuals are carriers of απειρον50.

7

Activity 5: How does “individuation” bring about difference rather than indivisibility (i.e.
identity)? (Individually, read text 3 to comment)
Effects of individuation:

8

Text 3: If for Simondon an individual is a mix of individuation and individualization as ‘the
principle of the differentiated and asymmetrical relation with another’51, the latter seems to be
the source of difference for Stiegler52:
1. The I, as a psychic individual, can only be thought in relationship to a we, which is
a collective individual: the I is constituted in adopting a collective tradition, which it
inherits, and in which a plurality of Is acknowledge each other's existence.
2. This inheritance is an adoption in that I can very well [...] recognize myself in a
past that was not the past of my ancestors, but that I can make my own; this process of
adoption is thus, structurally factical.

---le collectif est la communication qui englobe et résout les disparations individuelles sous forme d’une
présence qui est synergie des actions, coïncidence des avenirs et des passes sous forme de résonance interne du
collectif. 2005: 219, my translation.
49 By nature Simondon (2005: 305) refers to the pre-individual reality that individual carries with oneself, not in
the sense of an essential quality but a potential.
50 As mentioned above, I would use “apousia”: we come and become pure absence, an absence that the
collective seeks to counter in vain.
51
---le principe de la relation différenciée et asymétrique avec autrui. Simondon, 2005 : 265, my
translation.
52
Online 2: 2-3.
48
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3. An I is essentially a process, and not a state, and this process is an in-dividuation (it
is a process of psychic individuation) as the tendency to become-one, that is, to
become indivisible.
4. This tendency never accomplishes itself because it runs into a counter-tendency
with which it forms a meta-stable equilibrium (it must be pointed out how close this
conception of the dynamic of individuation is to the Freudian theory of drives, but
also to the thinking of Empedocles and of Nietzsche).
5. A we is also such a process (the process of collective individuation); the
individuation of the I is always inscribed in that of the we, whereas conversely, the
individuation of the we takes place only through those individuations, polemical in
nature, of the Is making it up.

9

Thesis: individuation is change (αλλαγη53) between birth and death54.

10

Conclusion:

Reference:
SIMONDON, GILBERT (2005), L’individuation à la lumière des notions de forme et d’information, Grenoble : Million
ZAMAROS, PANAYOTIS (2007), ‘Beginning’, online lecture, DrZ. Network, http://www.zamaros.net, 3.2.7
ZAMAROS, PANAYOTIS (2007), ‘Individuation’, online lecture, DrZ. Network, http://www.zamaros.net, 25.8.7
Online 1: NANOMUTATIONS, HYPOMNEMATA AND GRAMMATIZATION by Bernard Stiegler, Collins translator,

Humanitech, http://www.humanities.uci.edu/humanitech, accessed on 23.10.6
Online 2: DESIRE AND KNOWLEDGE: THE DEAD SEIZE THE LIVING by Bernard Stiegler, Collins and Ross translators, Ars

Industrialis, http://www.arsindustrialis.org, accessed on 15.1.7

Course Reading at www.zamaros.net
Zamaros: Individuation, online lecture
Course Readings on https://aragorn.njc.ch
Stiegler: Desire and Knowledge
Stiegler: Nanomutations
Giufra: Sameness and Difference in Insects
Online Research through www.zamaros.net
Evolutionary theories

Ahead: reason as existential adaptation
53
54

= change, différanciation.
Zamaros, 2007b: §10.
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Reason
Worksheet 1.4
Abstract

What comes with individuation? Is it reason or is it language? If we are born in language and not with language, regardless of
what language this may be, we may be born with reason. Contrary to typical theories that claim that reason as logos is a
specifically human tool used for understanding and making inferences, often contrasted since Platonas to non-reason as mythos,
it is here argued that reason is akin to contextual and environmental adaptation consisting solving an existential problematic as
the continuous and recurring problems one is faced with as a living organism. Thus, reason is associated with physical
individuation, and as such it cannot be a faculty exclusive to humans.

Aims

The aim of this session is to
•

Explore “reason”.

•

Differentiate “reason” from “reasoning”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D8.

K

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Deleuze, Platonas, Landauer, Rowlands, Zamaros
Associated Readings: 1) Reason , online lecture – Zamaros, 2) Reason - Landauer and Rowlands
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Reason = tool
1

Activity 1: How do you understand the concept “reason”? (Individually, comment)
Reason:

2

Activity 2: What are the strengths and weaknesses in Landauer and Rowlands’ argumentative
development of the concept of “reason” (i.e. assess the extent to which they have managed to
build an adequate concept of “reason” with convincing foundations and argumentation)? (In
pairs, read text 2, highlight strengths and weaknesses and render an overall assessment to
share in class)

Strengths:

Weaknesses:

Text 1: Landauer and Rowlands55 typically see reason to be a faculty or a purposeful tool that is
exclusively human and a distinguishing mark from anything non-human:

3

Reason is man's tool of understanding. It is the method of identifying entities through
one's senses. It is the means of integrating those perceptions into concepts, gaining
knowledge through this integration, integrating that knowledge into the rest of one's
knowledge, and evaluating and manipulating ideas and facts.
Reason is the process of thinking. Its fundamental attribute is clarity. The use of vague
notions, fuzzy feelings, or “instincts” is not reason. Reason requires clear, identifiable
building blocks. It uses ideas, memories, emotions, and sensory input. The ideas must
be clear and definable. The memories must be recognizable, and vivid. The emotions
are recognized as emotions only, with no further meaning. The sensory input must be
identified in order to be used.
Reason is organized. It is systematic and purposeful. It concentrates on fundamentals,
and makes pertinent associations. Since clarity is the purpose of reason, it must use
clear methods, as well as clear tools. It must use logic, deduction, and induction.

55

Online 1.

Page 20

Philosophy Concepts and Ideas: A Collection of Worksheets
Reason is the method of thinking in an organized, clear way to achieve knowledge
and understanding. Since it is a means, its importance and significance is in its
method. The ends toward which it is used defines the validity of the method.
Understanding and knowledge are the criteria for evaluating the use of reason.
Knowledge is knowledge about reality. Its base is perception, and its method is reason.
We gain knowledge through observing reality. We use our minds to identify what we
have observed by gathering more perceptual information until we can understand
what we see. Reason is the tool that allows us to determine how to gather more
information, and what kind of information we need. Reason is then used to compare
and combine that new information into the rest of our body of knowledge in order to
acquire a more complete understanding.
Knowledge requires clarity and the identification of limits and boundaries. Only
reason can collect sensory data into something meaningful, which is clear and
definable. To speak of knowledge that we don't understand is a contradiction in
terms. Emotions, perceptual memories, or vague notions are not knowledge.
Knowledge is lucid and can only be formed by the use of reason. There is no other
path. Reason is absolute.
4

Comment: Landauer and Rowlands fail overall to develop an appropriate concept of “reason”
and this for having used ready-made equalizers that include reason = collecting sensory data,
and reason = integrating sensory data and for having concluded that reason is absolute56. More
importantly, if with Landauer and Rowlands one can reason, one can also learn to reason in a
particular way. If so, ‘reason can be manipulated.’57

Transcendent reason
5

Proposition: If so, ‘reason is far from absolute, whether this is in the sense of supreme, or
perfect58.

6

Comment: Landauer and Rowlands bring to the fore environmental adaptation where reason
is about positioning oneself in a particular location.

7

Proposition: Considering that reason is about an adaptation while it is a process that is rather
messy, haphazard, emergent, and contingent, ‘reason is simply about solving a problematic,
that of an existence, of a coming into being.’59

8

Activity 3: How is reason a problematic? (Individually, read text 2 and comment)

56

See Zamaros, 2007: §4-12.
Zamaros, 2007: §12.
58
Zamaros, 2007: §13.
59
Zamaros, 2007: §14.
57
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Problematic:

9

Text 2: Zamaros clarifies60:
§15. As a problematic, reason can be seen to be a singularity which bears upon
problems and defines its condition; it is thus ‘problematic and problematising’ with
Deleuze61. It is what invites one to search for outcomes that give additional clues
relative to the problematic – or at least the impression that such clues provide
solutions, or elements of solutions, towards resolving the problematic.62

Gilles Deleuze
10

Consequence: This does not and should not mean that reason is distinctly human.

11

Activity 4: If so, is there anything to differentiae humans from other living and non-living
beings? (Individually, comment)
Difference:

12

Conclusion:

Reference:
DELEUZE, GILLES (1990/1969), The Logic of Sense, Lester & Stivale translator, London, Athlone Press

60

2007 : §15; notes are included
1990/1969: 54.
62
Resolving the problematic through what I have elsewhere termed as the mythical method (Zamaros,
2003: 36), is about considering alternative outcomes, each being examined and assessed in terms of its
likelihood to occur.
61
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ZAMAROS, PANAYOTIS (2007), ‘Reason’, online lecture, DrZ. Network, http://www.zamaros.net, 25.8.7
ZAMAROS, PANAYOTIS (2003), Demythifying Management amongst Others beyond Dislocation: Is There a Difference

between Experience and its Description? Doctoral Dissertation submitted to Fairfax University
Online 1: REASON, Importance of Philosophy, http://www.importanceofphilosophy.com, accessed on 15.9.6

Course Reading on www.zamaros.net
Zamaros: Reason, online lecture
Course Texts on https://aragorn.njc.ch
Reason – texts
Course Readings on https://aragorn.njc.ch
Layton: Science and Rationality
Online Research through www.zamaros.net
Reason in Aristotelis; Reason in Kant; reason v. reasoning; reason and logic; reason and body

Ahead: sub-task 1
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Sub-Task 1
Ontogenesis
Either God or the Big Bang is at the origin of the world.

Instructions: class to be divided in 2 teams, one to research into deistic cosmologies, and the other into
scientific cosmologies, so as to assess their strength in explaining the origin of the world and its
evolution thereof as competed to the argument from apousia.
Texts in use: ZAMAROS, PANAYOTIS (2007), ‘Beginning’, online lecture, DrZ. Network,
http://www.zamaros.net. ZAMAROS, PANAYOTIS (2007), ‘Individuation’, online lecture, DrZ.
Network, http://www.zamaros.net.
Notes:

Ahead: language onticity and ontology
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Part B
Ontology: tools for understanding Beings

Philosophy Concepts and Ideas: A Collection of Worksheets

Unit 2
Semiotics
2.1
Language
2.2
Logics
2.3
Myth
2.4
Myth-ology
2.5
Reasoning
2.6
Interpreting
Sub-task 2: beyond poetry
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Language
Worksheet 2.1
Abstract

We are born in language, regardless of the type of language, and because of this, we can describe what is non-linguistic, this
being apousia. Yet, we cannot experience apousia; we can only describe it – the closer one can hope to get is hesitation between
what is and what is not. We are thus prisoners of language. If so, what is language? What is it in language that imprisons us? But
if we are prisoners of language, why is it that we need so many words to express an experience. What is it that language enables
us to do and what not?

Aims

The aim of this session is to
•

Explore “language”.

•

Highlight language paradoxes and games.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D8.

K

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Austin, Barthes, Bourdieu, Derrida, Frege, Saussure, Zamaros
Associated Readings: 1) Language, online lecture – Zamaros, 2) Course in General Linguistics – Saussure

Page 26

Philosophy Concepts and Ideas: A Collection of Worksheets
Mise en commun
1

Activity 1: What is language? (Individually, propose conceptualizations)
Language:

2

Comment: If to the above-posed question the answer received is that “language is a means of
communication” it is an answer that says what language does but not what language is.

3

Comment: The concept of “communication” is misleading1.

4

Proposition: If language is not private, there is nothing to be made common because it is
already common, and thus ‘there is no communication as such in the ordinary sense of the
word.’2

5

Counterargument: Language can still be used to express thoughts and ideas that are private:
one chooses what to say and when; and considering that language is necessary to elicit what
the other has in mind, it is necessary to know what language is3 and what language does4.

6

Comment: Understanding what language does may assume that language does what it does
perfectly, where in fact this is in itself an inquiry5.

Language ontology
7

Activity 2: What is language? (Individually, read text 1 and comment)
Language:

8

Text 1: In terms of what language is, Zamaros reads Saussure6:
§8. In focusing on the being of language, De Saussure 7 considers language to ‘the
combination of a concept and a sound-image’ in a sign.

1

This can be referred to as the privacy of meaning problematic (Zamaros, 2007: §6).
Zamaros, 2007: §4, original emphasis. Technically, “communication” is a tautology.
3
This can be referred to as the language ontology problematic.
4
This can be coined as the language function problematic.
5
This is referred to as the perfection of meaning problematic (Zamaros, 2007: §6).
6
2007: §8-10; notes are included (from 7 to 8 below).
7 1959: 67.
2
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§9. He further proposes to use instead of ‘concept’ and ‘sound-image’ the words
“signified” (signifié) and “signifier” (signifiant), respectively 8 , on grounds of
explicitness, and advantage.
§10. The sign, the combination signifier-signified, is arbitrary for De Saussure in the
sense that there is no criterion for establishing a priori the relation between signifiers
and signifieds other than that of use, or that of repetition in the Deleuzian sense.

Ferdinand De Saussure
9

Paradox: in viewing language as a system of signs there is dependence on these signs to explain
other signs – Frege’s paradox

10

Delegation: In the relationship signifier-signified, the signifier may be said to represent the
signified: there is delegation and agency.

11

Activity 3: How are signifiers and signified selected? (Individually, read text 2 to present an
outline)
Selection:

12

Text 2: Knowing what language is does not tell us anything about meaning generation through
the selection of signifiers and signifieds (i.e. signs); Zamaros explains9:
§16. If ‘“Descriptive system” consists of selected sets of signifiers and signifieds’10, it is
not any descriptive system: ‘it is that (unique) system which results from the selection

Note that where one signifier is related with many signifieds, there is a concept, a multiplicity of intensities, an
Idea in Deleuzian terms – a point that shows that there a many a way to conceptualize the Idea of a “concept”.
9
Zamaros, 2007: §16-21; notes are included (from 11 to 20 below).
10 Zamaros, 2004: 6, original emphasis.
8
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of sets of signifiers and signifieds in a sign relation (itself composed by decided
signs)’11.
§17. As far as the signifiers are concerned I have claimed elsewhere12 that ‘if we select
sets of signifiers it is for a purpose. The purpose is none other than to signify, to
generate meaning to describe the world meaningfully through language.’
§18. From this I offered the following definition: ‘“descriptive meaning” as a
component of a descriptive system refers to the purpose for which we select sets of
signifiers to describe the world’ 13 . This is because, in using the Hjelmslevian
distinction between “content” and “form”, and considering a remark made by Dretske
that ‘stories (i.e. story vehicles) are in books, but what happens in the story (content)
does not happen in a book’14, I suggested that it is the ‘descriptive meaning as content
that begs for a form as vehicle for this content (what is meant decides what means)’15,
and not the other way round.
§19. At the same time I stated that the ‘chosen set of signifiers and qualifiers for the
purpose of generating descriptive meaning’16 constitutes the descriptive signature of
the system. And considering that the content begs for a form as vehicle for this
content, the descriptive signature, as the set of signifiers and qualifiers, is selected in a
way so as to compose the descriptive system relative to the descriptive meaning as the
particular purpose that is to be generated.
§20. If thus far the concern has been with selecting signifiers into a descriptive
signature relative to a descriptive meaning, it is necessary to establish how such a
descriptive meaning is selected. For this purpose, in using a distinction made by Hall17
between ‘content’ and ‘effect’, I have offered the following proposition: ‘the sought
after effect begs for --- descriptive meaning (what is to occur decides what is meant)’
18 and not the other way round.
§21. This effect, in simpler words, is about convincing. It is to direct the generation of
meaning when describing the world meaningfully through language in the context of

Ibid.
Ibid.
13 Zamaros, 2004: 7; original emphasis.
14 1995: 35
15 Zamaros, 2004: 7.
16 Zamaros, 2004: 8.
17 1997: 36-42, 43-47.
18 Zamaros, 2004: 10; added emphasis.
11
12
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one’s existential problematic19. In similar fashion, for Austin the purpose is ‘what we
bring about or achieve by saying something’20.

Panayotis Zamaros
13

Activity 4: List out the logics (Individually, read text 3 to list out the logics)
Logics:

14

Text 3: But language does what it does on the basis of four logics; Zamaros summarizes these21:
§25. If the sought effect informs the selection of descriptive meanings, this is carried
out along with logics that account for how a description does what it does, a possible
explanation for the existence of identified outcomes22:
--- a --- descriptive system exists for the purpose of generating meaning, the
signified experience and concerns. It therefore bears a “functional logic”. This
logic is however delimited by the very purpose that gives the --- descriptive
system its existence. It informs the choice of the ---descriptive signature by
rarefying language in a way so as to signify meaning from the chosen and
unique --- descriptive signature. It therefore bears a “discursive logic”. The
exclusion of other meanings informs the construction of a particular view of
experience as being unique. It therefore bears a “paradigmatic logic”. Acting
as an exemplar, a --- descriptive system is ready to direct and organize social
practice in an efficient manner. It therefore bears a “hyper-rational logic”.
§26. In other words, such logics point towards the idea that since there is constant,
not to say absolute, reliance on language to describe that which is not – apousia or the
non-linguistic.

15

Thesis: These arguments point towards the thesis that we are prisoners of language.

See Zamaros, 2007: §14.
1976: 109; original emphasis. For Austin this is about performing a perlocutionary act.
21
2007 : §25-26 ; notes are included.
22
Zamaros, 2004: 48.
19
20
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16

Counterargument: the prisoners-of-language thesis cannot explain language failings and
misunderstandings.

17

Proposition: ‘language, in actualizing difference, postpones the fixity of meaning’ 23 (i.e.
language cannot be forever fixed and static): language is characterized by difference for it is
difference that renders language functional.

18

Activity 5: Draw a tree; what do you remark? (Individually, draw a tree on paper and share
your drawings and remarks)
Remarks:

19

Conclusion:

Reference:
AUSTIN, JAMES (1976), How to Do Things with Words, 2nd edition, Oxford: Oxford University Press
DE SAUSSURE, FERDINAND (1959), Course in General Linguistics, CHARLES BALLY & ALBERT SECHEHAYE (eds.), Baskin
trans., New York: McGraw-Hill
DRETSKE, FRED (1995), Naturalizing the Mind, Cambridge MA: MIT Press
HALL, STUART (1997), ‘The Work of Representation’, pp13-64 in STUART HALL (ed.), Representation: Cultural

Representations and Signifying Practices, London and Milton Keynes: Sage /The Open University
ZAMAROS, PANAYOTIS (2007), ‘Language’, online lecture, DrZ. Network, http://www.zamaros.net, 26.8.7
ZAMAROS, PANAYOTIS (2004), Myth as a Logical Description of (Management) Experience, Lausanne: P. Zamaros

Course Reading on www.zamaros.net
Zamaros: Language, online lecture
Course Reading on https://aragorn.njc.ch
Foucault: Discourse and Truth
Whorf: Language and Culture
NJC Library Reading
Martinich: Philosophy of Language
Online Research through www.zamaros.net
Semiotics

Ahead: language logics
23

Zamaros, 2007: §32.
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Logics
Worksheet 2.2
Abstract

Language does what it does on the basis of four logics, namely, a functional logic (i.e. has purpose), a paradigmatic logic (i.e. is
used as a point of reference), a discursive logic (i.e. enables the organization of language along specified rules to express specified
values), and a hyperrational logic (i.e. directs and organizes social practice in an effective manner).

Aims

The aim of this session is to
•

Explore language logics

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions in logic (e.g., What is a valid argument? What is a logical

2B6.

A

2B7.

A

correctly use the terminology of logic (e.g., logical consistency, contradiction, deduction, validity);

2B8.

I

distinguish valid from invalid arguments, and sound from unsound arguments;

D8.

C

fallacy?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Black, Cassirer, Foucault, Kuhn, Laclau, Morin, Mouffe, Ricoeur, Ritzer, Weber, Zamaros
Associated Readings: 1) Functionality, online lecture – Zamaros, 2) Discursiveness, online lecture – Zamaros, 3) Paradigmaticity,
online lecture – Zamaros, 4) HypeRReality, online lecture - Zamaros
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Language
1

Reminder 1: There are two issues relative to language:
→ Language issue 1: what language is
→ Language issue 2: what language does

2

Reminder 2: The two issues are related in that the way language is, that is structured after a
process of selection, determines what language does as an outcome. Yet not directly; language
obeys to four logics that account for how a description does what it does.

3

Activity 3: What are the features of these logics? (Class divided into 4 teams each to read
online lectures Functionality, Discursiveness, Paradigmaticity, and HypeRReality found on
www.zamaros.net; each team is to prepare notes which are to be shared and e-mailed to the
rest of the class)
Notes:

4

Conclusion:

Course Readings on www.zamaros.net
Zamaros: Functionality, online lecture
Zamaros: Discursiveness, online lecture
Zamaros: Paradigmaticity, online lecture
Zamaros: Hyperrationality, online lecture
Online Research through www.zamaros.net
Historicity; discourse; paradigm; rationality

Ahead: myth
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Myth
Worksheet 2.3
Abstract

Where Platonas used to distinguish logos from mythos as that which is not logical, or rational, the examination of myth
conceptualizations and myth theories with Eliade, Campbell, Jung, Ricoeur and Barthes among other theorists shows that myth
is, on the contrary, a very logical description of human experience. The premise for having put forward such a claim is that a
myth displays a functional logic (i.e. has purpose), a paradigmatic logic (i.e. is used as a point of reference), a discursive logic (i.e.
enables the organization of language along specified rules to express specified values), and a hyperrational logic (i.e. directs and
organizes social practice in an effective manner), a set of logics that confer to myth its totalizing character.

Aims

The aim of this session is to
•

Explore “language”.

•

Highlight language paradoxes and games.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions in logic (e.g., What is a valid argument? What is a logical

2B6.

A

2B7.

A

correctly use the terminology of logic (e.g., logical consistency, contradiction, deduction, validity);

2B8.

I

distinguish valid from invalid arguments, and sound from unsound arguments;

D8.

C

fallacy?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Barthes, Bultmann, Doty, Campbell, Eliade, Geertz, Jung, Levi-Straus, Segal, Zamaros
Associated Readings: 1) Myth, online lecture – Zamaros
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Conceptualizing myth
1

Approach: Understanding myth involves setting out a framework for examining various
conceptualizations of myth by summarizing the key arguments into key concerns. These make
up a set of unifying themes. This is, to follow Doty24 a ‘mythography’.

Mythic concerns
2

Key concerns: Conceptualizations on myth can arguably be summarized under the following
key concerns:
→
→
→
→
→
→

3

Myth and purpose: that myth has a purpose
Myth and science: that myth and science are relatively exclusive
Myth and the sacred: that myth is related with the sacred
Myth and psyche: that myth plays a role in the psyche
Myth and society: that myth is the cement of societies
Myth and language: that mythic expressions are linguistic

Activity 1: What are the features of these concerns? (Class divided into 6 teams each to read
online lecture Myth found on www.zamaros.net; each team is to prepare notes which re to be
shared and copied for the rest of the class; the first two concerns require additional research)
Notes:

Argument: myth is a logical description of experience. (Individually comment)

4

Comment:

Conclusion:

5

Reference:
DOTY, WILLIAM (2000), Mythography: The Study of Myths and Rituals, Tuscaloosa: University of Alabama Press

Course Reading on www.zamaros.net
Zamaros: Myth, online lecture
Course Reading on https://aragorn.njc.ch
Degenaar: Myth and Cultures
24

2000: xii.
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Doty: Myth and Religion
Online Research through www.zamaros.net
Myth

Ahead: myth-ology
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Mythology
Worksheet 2.4
Abstract

We are born in language, regardless of the type of language, and because of this, we can describe what is non-linguistic, this
being apousia. Yet, we cannot experience apousia; we can only describe it – the closer one can hope to get is hesitation between
what is and what is not. We are thus prisoners of language. If so, what is language? What is it in language that imprisons us? But
if we are prisoners of language, why is it that we need so many words to express an experience. What is it that language enables
us to do and what not?

Aims

The aim of this session is to
•

Explore “myth-ology”.

•

Distinguish “myth” from “myth-ology”

•

Read and comment on myth-ologies.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions in logic (e.g., What is a valid argument? What is a logical

2B6.

A

2B7.

A

correctly use the terminology of logic (e.g., logical consistency, contradiction, deduction, validity);

2B8.

I

distinguish valid from invalid arguments, and sound from unsound arguments;

D8.

C

fallacy?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Burns, Collins, Merton, Stalker, Tailor, Thompson, Weber, Zamaros
Associated Readings: 1) Mythology, online lecture – Zamaros
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Myth V. Myth-ology
1

Activity 1: How does myth-ology differ from myth? (Individually, read text 1 and comment)
Comment:

2

Text 1: In claiming that discernability is an important criterion in the workings of language
and the methods for understanding such workings, and having established that in some
occasions one observes that descriptions dictate people’s experience, Zamaros advances the
following25:
§8. Thus, in considering the two preceding arguments and the criterion of
discernability, I want to suggest that as a logical descriptive system with particular
outcomes26 myth is discernible whereas a myth-ology is not.
§9. If a myth seeks to convince and entice overtly by means of the set of logics that
are signified by its descriptive signature, a myth-ology transcends covertly convincing
into faith. The active-passive distinction is maybe instructive here: if a myth seeks to
convince, a myth-ology is believed in and need not convince of its veracity any more.

Outcomes: Zamaros moreover argues that a myth-ology has the following outcomes that
characterize it:

3

→ Recruits members for its validation and perpetuation
→ Governs identities
→ Seeks to dominate in any battle it engages with its mirror opponent
Activity 2: What are the key features of the proposed myth-ologies? (Class is to be divided in
teams to establish the myth-ological outcomes)

4

Notes:

Myth-ology 1: economism
Under the myth-ology of economism, the ‘economy’ is defined unambiguously as the domain
where management practices are merely concerned with how people use resources to fulfill
organizational and personal desires – and nothing more. Thus management is fixed as a representation. But as management is characterized by economic activities wherein managers
hold the pivotal and decisional role over the production and consumption of goods and
25
26

Zamaros, 2009: §8-9; notes are not included.
Zamaros, 2004: 68.
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services, the “economy” becomes the context in which a manager acts. Thus to follow
Mitchell27, the “economy” is progressively conceptualized as having an intrinsic structure, no
longer imagined as a single market with a limited number of buyers and sellers, but as a
dynamic whole that extends beyond the market itself.
With the ensuing tantalization and objectification of the “economy” it is required that an
exterior entity must exist. And as “management” exists within the myth-ological boundaries of
economism, the exterior to follow Mitchell28 is the “state”.
This situation has called for re-imagining the relationships between the two: the state can
either contribute or hinder management practices in the economy. It does not come as a
surprise then to read comments stating that the state is problematic and often at odds with the
economic processes and the imperatives of managers29.
Thus the fullness economism describes divides the social in a manner that cuts way the
gangrened limb, namely the debt-ridden and sloth state. And if such claims are held it is
because of an invariant belief in the workings of the economy: the uselessness of state
intervention for the provision of public goods.
But if under economism there is a belief that markets are efficient, it underestimates the
simultaneity of decision-making that is required to ensure that markets are indeed efficient30.
But the contingency of decision-making and self-interest, which is after all one of the
fundamental assumptions of economism, render markets in-efficient31.
Myth-ology 2: bureaucratism
In the bureaucratic myth-ology, individuals are clothed with the signifier manager deriving
their power from holding a position of authority in a centre of production. This is a
27

1998: 87.
1998: 89, 92-93.
29
See those of Moss Kanter for instance (in Collins, 1998: 45-48); interestingly enough, this laissez-faire
conceptualization finds common terrain with marxist-faire conceptualizations of the social in that both
claim for the demise of the state.
30
Technically speaking, for a market to be Pareto efficient both consumers and producers must not only
have perfect information of the market but also take decisions that concern them right away without
hesitation under the assumption that self-interest is sufficient guide for making decisions that a rational i.e.
based on cost-benefit calculations that involve figuring out the surplus welfare they derive relative to the
price they paid for.
31
Technically speaking, self-interest does render markets Pareto inefficient because if consumers base their
decisions on their own wants and desires, they only have a rough idea of what goods maximize their
welfare as they cannot measure it – satisfaction cannot be measured, contrary to producers who know how
much they spend on resources and the money they earn from sales; to this one can add conflicting interests
where producers have trouble satisfying divergent desires.
28
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representation that is developed by Burns and Stalker 32 to conceptualize the process of
management as a ‘mechanistic system’, where ‘system’ is to be understood as a ‘code of
practice’ peculiar to an organization. In a mechanistic system knowledge and power are
exclusively located at the top of the organizational hierarchy. This is where the final coordination of distinct tasks and their assessment of performance are made, in addition to
determining the rights, obligations, responsibilities and working behavior of personnel that
leads to the reinforcement of the hierarchic structure since loyalty to the organization and
obedience to superiors is expected. In other words, managers who have been appointed as such
have the ability by virtue of the vested authority to issue commands and orders that
subordinate actors accept as the basis for their own behavior.
Weber33 provides us with additional details. To start with, managers, by virtue of their legal
appointment, are able to dominate. This is a special case of power to have control over
economic goods34. Weber35 distinguishes domination by ‘virtue of a constellation of interests’
– a monopoly position36, and by ‘virtue of authority’ – the power to command and the duty to
obey. It is a form that corresponds to the ‘principles of office hierarchy … a clearly established
system of super- and subordination in which there is a supervision of the lower offices by the
higher ones’37. That is, the bureau is ‘monocratically organized’38.
Scott39 explains, following Weber, that the social arrangement in the bureau is characterized
by the presence of ‘command situations’, that is, a distribution of power generating ‘structured
differentials’. To this Scott40 adds ‘class situations’ derived from ‘differentials of power in the
economic sphere of property and the market’ in addition to ‘status situations derived from …
communal prestige’. Weber 41 takes the myth of bureaucratic status from the centers of
production to the wider society and thereby transforms society in a vast bureau, hence treats
society as a totality. It is thereby capable of attaining the highest degree of efficiency, and it is
thus ‘superior to any other form in precision, in stability, in the stringency of its discipline and
in its reliability’ 42 . With the help of suitable methods of measurement, in a scientifically
organization to use Taylor43, the optimum profitability of the individual worker is calculated
like that of any material means of production.

32

1994/1961: 331-332.
1978/1921: 942.
34
Although this is frequent, it is not exclusive, according to Weber (1978/1921: 942).
35
1978/1921: 943.
36
It is more appropriate to refer to oligopolistic positions.
37
Weber: 1978/1921: 957, original emphasis.
38
Weber: 1978/1921: 957, original emphasis.
39
1996: 41
40
1996: 41, original emphases
41
1978/1921: 999-1000
42
Weber, 1996/147: 228.
43
1994/1911: 231-233.
33
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Yet, one can argue that managers may partially identify with the myth of bureaucratic status
or even not at all. This is because there are production circumstances where knowledge and
power may not be imputed to the head of the organization. These may be located anywhere in
a network characterized by lateral communication, whose content consists of information and
advice rather than instructions and decisions. This why Burns and Stalker 44 propose the
‘organic system’ with the additional aim of reducing what Dewey45 has called ‘occupational
psychosis’ resulting from the routinization of work and competencies. And also to make room
for ambiguity, as there is no linear relationship between organizational means and ends
according to Merton 46 . We are therefore entering into the domain of the myth-ology of
collegialism.
Myth-ology 3: confusionism
The myth of confusion considers that society has shifted from being an orderly place into
becoming disorderly. Considering society as a web of interconnected and interdependent
parts, and since the ‘individual the organization and the economy are all trying to generate
value within a consistent set of economic rules’, it follows, according to Davis and Meyer47,
that blur is the feature of all social systems, whether at the macro or micro levels of the
economy.
In drawing on chaos theory their argument is however one-sided because it treats “chaos” in a
narrow and counter-intuitive fashion, that is, as systemic determinism, thus fixed. Lorenz48
however, has not only shown that “chaos” definitions are multiple but also any adequate
definition needs to include the notion of randomness which upsets systemic neatness. Some,
Thompson49 notes, equally tend to treat disorder and de-regulation as synonyms under the
label of liberalism, an economic deregulation to break away from any state dependence and
interference as it has happened in the leisure sector among others.
The rationale behind such a change is that markets should be considered as perfectly
competitive. Yet, any attempt to regulate such markets, Green50 argues, is bound to fail since it
leads to unemployment on the one hand and budget deficits on the other since, to finance
unemployment, government budgets and the tax system come under pressure. Economic
deregulation then favors managers. However, not only does the market has its own rules,
Hall51 points out, which forces managers to be competitive and adapt production methods to
the market requirements, but also they have little control over wages. One can counter-argue
44

1994/1961: 332-333.
In Merton, 1996/1968: 146.
46
1996/1968: 146.
47
1998: 117-118.
48
1993: 4-5, 24.
49
1997: 21-23.
50
1995: 9-14.
51
1997: 231.
45
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that managers control information in the labor market at the expense of workers who
therefore have little bargaining power over their wage. It is therefore difficult to conclude that
our society or any society is more or less de-regulated and thereby entropic. This difficulty
stems from treating chaos and order as binary oppositions that has no bearing in reality.
An additional feature of the myth of confusion is to consider it as exclusively a contemporary
phenomenon. It seems that such commentators fail to distinguish between discursive or mythological change which presents epistemic discontinuities according to Foucault 52 , and
historical change, which is a continuity of contingent and discrete events. This point is made
by Genosko53 when stating that the concept of ambivalence has arisen with Freud, meaning
that it has been part of contemporary discourses but not a feature of contemporary society as
this would imply that previous historic periods have been orderly.

Conclusion:

5

Reference:
BURNS, TOM & STALKER, G.M. (1994/1961), ‘Mechanistic and Organic Systems of Management’, pp331-335 in HEATHER
CLARK & JOHN CHANDLER & JIM BARRY (ed.), Organisation and Identities, London, Chapman & Hall
COLLINS, DAVID, (1998), Organisational Change, London, Routledge
DAVIS, STAN & MEYER, CHRISTOPHER (1998), BLUR, Oxford, Capstone
FOUCAULT, MICHEL (1966), Les mots et les choses, Paris, Gallimard
GENOSKO, GARY (1998), Undisciplined Theory, London, Sage
GREEN, FRANCIS (1995), ‘The Labour Market’, pp1-35 in MAUREEN MACKINTOSH & VIVIENNE BROWN & NEIL
COSTELLO, & GRAHAM DAWSON &

GRAHAME THOMPSON & ANDREW TRIGG (eds.), Economics and Changing

Economies, Milton Keynes, The Open University
HALL, STUART (1997), ‘The Centrality of Culture: Notes on the Cultural Revolutions of our Times’, pp207-238 in KENNETH
THOMPSON (ed.), Media and Cultural Regulation, London and Milton Keynes, Sage / The Open University
MERTON, RICHARD (1996/1968) ‘Bureaucratic Structure and Personality’, pp144-149 in HEATHER CLARK & JOHN
CHANDLER & JIM BARRY (eds.), Organisation and Identities, London, Chapman & Hall
MITCHELL, TIMOTHY (1998), ‘Fixing the Economy’, Cultural Studies, 12(1): 82-101
SCOTT, JOHN (1996), Stratification and Power, Cambridge, Polity Press
SLACK, JENNIFER (1996), ‘The Theory and Method of Articulation in Cultural Studies’, pp112-127 in DAVID MORELEY &
KUAN-HSING CHEN (eds.), Stuart Hall: Critical Dialogues in Cultural Studies, London, Routledge
LORENZ, EDWARD (1993), The Essence of Chaos, London, UCL Press
TAYLOR, FREDERICK (1994/1911) ‘Scientific Management’, pp231-237 in HEATHER CLARK & JOHN CHANDLER & JIM
BARRY (eds.), Organisation and Identities, London, Chapman & Hall
THOMPSON, KENNETH (1997b), ‘Regulation, De-Regulation and Re-Regulation’, pp9-52 in KENNETH THOMPSON (ed.),

Media and Cultural Regulation, London and Milton Keynes, Sage / The Open University

52
53

1966: 13.
1998: 181.
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Course Reading at www.zamaros.net
Zamaros: Myth-ology, online lecture
Online Research through www.zamaros.net
Myth

Ahead: reasoning and language tools
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Reasoning
Worksheet 2.5
Abstract

Implicit or explicit in discourse construction are techniques of reasoning, which are used for the purpose of convincing. Such
techniques, which include induction and deduction among others, involve the construction of arguments as relatively complete
monads of reasoning, and particular forms of arguing.

Aims

The aim of this session is to
•

Explore argumentations.

•

Assess argumentations.

•

Explore argument forms.

•

Explore reasoning methods.

•

Explore the mythical method.

•

Carry out reasoning activities.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions in logic (e.g., What is a valid argument? What is a logical

2B6.

A

2B7.

A

correctly use the terminology of logic (e.g., logical consistency, contradiction, deduction, validity);

2B8.

I

distinguish valid from invalid arguments, and sound from unsound arguments;

D8.

K

fallacy?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Foucault, Hempel, Kant, Marx, Nietzsche, Popper, Socratis, Zamaros
Associated Readings: 1) Reasoning, online lecture – Zamaros
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Arguments
1

Comment: An argument shows that something is potentially true; it is an explanation of how
something can be true; it is an inference from one or more starting points, the premise P, to an
end, the conclusion C: if P then C.

2

Proposition: A premise may be either true by definition or axiomatic:
→ In the first case, a premise as definition is a statement of the form X = Y where y is known;
but if Y is known it is not necessarily true
→ In the latter case, a premise as axiom is a statement of the form X = Y where Y is not only
thought to be known but also believed to be true in all circumstance

3

Proposition: ‘If a premise is the starting point, such a point must be established and not
assumed.’54

Assessing argumentations
4

Comment: An argument can be found to be
→ Valid when the truth of the premise and that of the conclusion are linked
→ Sound when it is valid in addition to being presented in a valid structure
→ Inconsistent when holding that a statement is true while it is not – a contradiction

5

Activity 1: Consider55: 1) all Xs are Ys; 2) Z is an X; 3) therefore Z is a Y. (Individually,
establish the validity of the argument)
Comment:

6

Activity 2: Consider: 1) vegetarians do not eat pork sausages; 2) Gandhi did not eat pork
sausages; 3) therefore Gandhi was a vegetarian. (Individually, establish the validity of the
argument)
Comment:

7

Activity 3: Consider: 1) all cats are meat eaters; 2) the US president is a meat eater; 3) therefore
the US president is a cat (Individually, establish the validity of the argument)
Comment:

54
55

Zamaros, 2007: §7.
Activities in this worksheet are taken from Baggini and Fosl (2003).
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8

Activity 4: Consider: 1) if Fiona won the lottery last night, she will be driving a red Ferrari
today; 2) Fiona is driving a red Ferrari today; 3) therefore Fiona won the lottery last night.
(Individually, establish the validity of the argument)
Comment:

9

Activity 5: Consider: 1) if I have already tossed seven heads in a row, the probability that the
eight toss will yield a head is less that 50/50: I am due for tails; 2) I’ve already tossed seven
heads in a row; 3) therefore the probability that the next toss will yield a head is less that
50/50 (Individually, establish the validity of the argument)
Comment:

10

Activity 6: Consider: Case A: 1) if it rained last night, England will probably win the match; 2)
it rained last night; 3) therefore England will probably win the match. Case B: 1) all humans
are mortal. 2) Socrates was a human; 3) therefore Socrates was mortal. (Establish in what way
these two cases are different)
Comment:

Argument forms
11

Forms: Argument forms include:
→ Modus ponens: if P p Q (if I owned a hotel, I would be rich) and there is affirmation of
the antecedent P (I own a hotel), the conclusion is Q (therefore I am rich).
→ Modus tollens: if P p Q (if I owned a hotel, I would be rich) and there is denial of the
consequent Q (I am not rich), the conclusion is P (therefore I do not own a hotel).
→ Hypothetical syllogism - a causal chain: if Pp Q (if it is sunny tomorrow, we will go
boating) and if Q p R (if we go boating we will go fishing) there follows that Pp R (if it is
sunny tomorrow, we will go fishing).

Reasoning methods
12
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Comment: Deduction entails the move from premises to conclusions in a way that if the
premises are true, then the conclusion must also be true.
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13

Comment: Induction, as a technique of reasoning, involves an inference where the conclusion
follows from the premises not with necessity but only with probability56:

14

Activity 7: Consider: 1) Elvis lives in a secret location in Idaho; 2) all people who live in secret
locations in Idaho are miserable; 3) therefore, Elvis is miserable. (Individually, determine
whether Elvis is indeed miserable)
Comment:

15

Activity 8: Consider: 1) the sun rises every day; 2) tomorrow is a day; 3) therefore, the sun will
rise (Individually, establish whether the sun will rise indeed)
Comment:

16

Activity 9: Consider: 1) some elephants like chocolate; 2) this is an elephant; 3) therefore, this
elephant likes chocolate. (Individually, establish whether the conclusion is true)
Comment:

17

Conclusion:

References:
BAGGINI, JULIAN & FOSL, PETER (2003), The Philosopher’s Toolkit, Oxford: Blackwell
ZAMAROS, PANAYOTIS (2007), ‘Reasoning’, online lecture, DrZ. Network, http://www.zamaros.net, 27.8.7

Course Reading on www.zamaros.net
Zamaros: Reasoning, online lecture
NJC Library Readings
Perry & Bratman: Introduction to Philosophy
Pojman: Introduction to Philosophy
Read: Thinking about Logic
Wolfram: Philosophical Logic
Online Research through www.zamaros.net
Logic

Ahead: reading and interpreting texts

56

The conclusion arrived at is only probable.
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Interpretation
Worksheet 2.6
Abstract

If myth organizes language and meaning, meaning is also understood through myth: language is thus enmeshed in the active
processes of interpretation, or making sense of what the myth recounts. This is carried out in a number of ways that include the
skeptical, structural and critical stances among others. Yet, what happens after myth analysis? Two possibilities are examined
here: either follow Derrida along the deconstructionist approach or follow Rescher in a process or reconstruction, whereby
meaning is re-composed albeit in a different manner.

Aims

The aim of this session is to
•

Explore ways to interpret texts and positions.

•

Explore meaning deconstruction and reconstruction.

•

Carry out interpretation activities.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions in logic (e.g., What is a valid argument? What is a logical

2B6.

A

2B7.

A

correctly use the terminology of logic (e.g., logical consistency, contradiction, deduction, validity);

2B8.

I

distinguish valid from invalid arguments, and sound from unsound arguments;

D8.

K

fallacy?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Derrida, Barthes, Kant, Pyrrho, Rescher, Zamaros
Associated Readings: 1) Interpretation, online lecture – Zamaros
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Reading myth
1

Stances: A number of stances may be taken for reading myth that include57:
→
→
→
→
→
→

Skeptical – rendering doubtful each and every argument,
Critical – exposing the interests underlying myth,
Structural – showing structural inconsistencies,
Systematicity – examining the parameters of mythic wholeness,
Re-mythificational – constructing a secondary myth to render myth naive, and
De-mythificational – targeting signifiers that carry value.

Skeptical Stance
2

Forms: skepticism, according to Klein58, may be expressed in two manners for any statement P
that one claims to have knowledge of.
→ One cannot have knowledge of P because one’s evidence is inadequate – academic
skepticism or Cartesian skepticism.
→ One can withhold assent to both that one can and that one cannot have knowledge of P –
Pyrrhonian skepticism; in its more radical form it seeks to pass judgment of sense
impressions and ascertain which of them are true and which false, even of this process
itself, so as to attain quietude59.

Critical stance
3

Comment: By “critique” should be understood the practice of exposing the interests which
underlie an argument, that is, what prompted the argument in the first place60.

Structural stance
4

Inconsistencies: The adoption of the structural stance aims at showing structural
inconsistencies that include61:
→ Ambiguity, when unclear and non-founded arguments occur;
→ Category mistakes (Ryle), when one category is mistaken for another;
→ Circular arguments, when the conclusion is identifying as premise;

57

Zamaros, 2007: §2.
Online 1.
59
Sextus Empiricus, 1997, Book I, chapter 12.
60
Zamaros, 2007: §6; this stance has been widely used in particular by Kant and Marx.
61
Baggini & Fosl, 2003: 68-132; Stewart & Blocker, 2006: 91-94.
58

Page 49

Unit 2
→ False dichotomies, when one is presented with an either-or distinction which does not
accurately represent the range of choices available;
→ Horned dilemmas, when a position under critique can mean one of a number of things,
none of which is acceptable;
→ Argumentum ad baculum, when a proposition is considered to be true because those in a
position of power say it is;
→ Argument from ignorance, when there is little evidence either for or against a position;
→ Begging the question, when one assumes what the argument tries to prove.
5

Activity 1: What is what? (Individually, highlight the inconsistencies in the proposed
statements)
1.
2.
3.
4.
5.
6.
7.
8.

God must be the cause of everything that exists.
While downhill from the railway station at all the buildings and premises, someone asks
“Where is the University of Neuchatel?”
Clear and distinct ideas are reliable because god guarantees them; thus, we know that god
exists because we have a clear and distinct idea that he does.
Jesus claimed to be the Messiah: either he was telling the truth or he was a liar; as there is
no evidence he was a liar, he was telling the truth.
Higher pleasures (intellect and aesthetic experience) are superior to lower ones (eating
and sexual intercourse) not in terms of pleasure but because of as self-cultivation.
This is an offer you can’t refuse.
I am sure there are flying saucers because no one has been able to disprove them.
To allow complete, unfettered freedom of speech is advantageous to the interests of the
state, for it is clearly helpful to the community to have each individual freely express one’s
viewpoint.

Systematicity stance
Parameters: This stance allows the examination of myth-ologies along with the following
parameters62:

6

→
→
→
→
→
→

Wholeness – unity and integrity of constituent parts;
Completeness – comprehensiveness;
Self-sufficiency – independence and autonomy;
Cohesiveness – connectedness and inter-linkage of constituent parts;
Consonance – consistence and compatibility of constituent parts;
Architectonic – well-integrated arrangement of constituent parts; functional unity – a
unifying rationale;

→ Functional regularity – orderliness of operations on constituent parts;

62

Rescher, 2001: 191.
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→ Functional simplicity – elegance, balance and tidiness in the coordination of constituent
parts;
→ Mutual supportiveness – mutual collaboration of constituent parts.
7

Proposition: A more effective method than systematicity is demythologization which seeks to
weaken the borders within which myth-ologies thrive63.

Remythificational stance
8

Comment: This stance, used by Barthes64, seeks to make any myth look naïve by constructing
another myth, an external myth.

Roland Barthes
Demythificational stance
9

Comment: De-mythification aims at rendering the relation between the mythical signifier and
mythical signified antagonistic and therefore dislocated so as to escape the despotic
characteristic of the signifier65.

10

Comment: In practical and methodological terms, demythification seeks to discover the sure
signs underpinning myth; the aim is to keep myth open – otherwise it is prone to mythologization.

Deconstruction
11

Comment: deconstruction is about suspending meaning; it is about postponing the conclusion
because interpretation is plural and never definitive owing to the workings of différance.

Reconstruction
12

Comment: For Rescher66 reconstruction is about the re-composition of meaning that helps
redress faltering positions, reduce vagueness and incongruity, and solve apparent conflicts.

63

Zamaros, 2007: §15.
In Zamaros, 2007: §17.
65
Zamaros, 2007: §22.
66
2001: 62.
64
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Nicolas Rescher
13

Activity 2: How is the proposed text effective? (Individually, read the proposed text, highlight
errors and difficulties, and suggest improvements).
Effectiveness:

14

Activity 3: What methods were in use for assessing and interpreting the text? (Individually,
note the methods in use)
Methods:

15

Activity 4: What assumptions and beliefs did you use for assessing and interpreting the text?
(Individually, note assumptions and beliefs on separate paper to hand in)

Beliefs:

16

Conclusion:

Reference:
BAGGINI, JULIAN & FOSL, PETER (2003), The Philosopher’s Toolkit, Oxford: Blackwell
RESCHER, NICHOLAS (2001), Philosophical Reasoning, Oxford: Blackwell
SEXTUS EMPIRICUS (1997), Esquisses pyrrhoniennes, édition bilingue Grec-Français, Pellegrin traducteur, Paris : Editions du
Seuil
STEWART, DAVID & BLOCKER, GENE (2006), Fundamentals of Philosophy, 6th ed., Upper Saddle River: Pearson-Prentice Hall
ZAMAROS, PANAYOTIS (2007), ‘Interpretation’, online lecture, DrZ. Network, http://www.zamaros.net, 28.8.7

Course Reading on www.zamaros.net
Zamaros: Interpretation, online lecture
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Course Readings on https://aragon.njc.ch
Clasquin: Demythologization
Online Research through www.zamaros.net
Skepticism; critical stance; demythologization; interpretation theories

Ahead: sub-task 2
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Sub-Task 2
Semiotics
Beyond Poetry

Instructions: students are to bring their favorite poem – short, read in class and analyze it to find
common points among the poems.
Texts in use: ZAMAROS, PANAYOTIS (2007), ‘Language’, online lecture, DrZ. Network,
http://www.zamaros.net. ZAMAROS, PANAYOTIS (2007), ‘Myth’, online lecture, DrZ. Network,
http://www.zamaros.net.
Notes:

Ahead: mythification
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Unit 3
Knowledge
3.1
Mythification
3.2
Doubt
3.3
Knowledge
Sub-task 3: brain in the vat
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Mythification
Worksheet 3.1
Abstract

Mythification involves on the one hand becoming aware of one’s surrounding, which involves corresponding a
metaphorization of reference to that of the senses, while on the other, it is about learning to mythify, a seemingly complete
process during which mythical in-scription takes place.

Aims

The aim of this session is to
•

Explore “doubt”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main philosophical questions of epistemology (e.g., What is human
3B1.

A

knowledge? Can humans know the world as it really is? Are there some things that humans can never know? Are
there some things that we know with absolute certainty?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophers (e.g., Aquinas,
Plato, Descartes, Berkeley, Nagarjuna) and major schools of epistemology (e.g., scepticism, empiricism,

3B2.

I

pragmatism) to some of the main epistemological questions (e.g., Is human knowledge based entirely on sensory
perception? What counts as a justification in claiming to know something?), making reference to classic texts (e.g.,
Plato’s Meno, Descartes’ Discourse on Method);

3B3.

C

D3.

A

D8.

C

formulate their own ideas about some of the main questions of epistemology, and explain and defend those ideas in
philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Zamaros
Associated Readings: 1) Mythification, online lecture – Zamaros
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Sensing and apprehending
1

Activity 1: What is sensing? (Individually comment)
Sensing:

2

Activity 2: What is apprehending? (Individually comment)
Apprehending:

3

Activity 3: How do you imagine the relationship between sensing and apprehending? (In
teams work out a model)
Model 1:

Mythifying
4

Activity 4: How do “language” and “myth” fit your model? (In teams establish how language
is learned and used, and how one learns to construct and use myths; make out a diagram to
be shared in class)
Model 2:

5

Activity 5: In view of models 1 and 2, what is knowledge? (Individually comment)
Knowledge:

6

Conclusion:

Course Reading on www.zamaros.net
Zamaros: Mythification, online lecture
Online Research through www.zamaros.net
Senses; sense data; perception; cognition; prehension; learning

Ahead: doubt
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Doubt
Worksheet 3.2
Abstract

In examining Descartes’ methods of inquiry and doubt, and a number of critiques, one can only appreciate the impact that

cogito ergo sum has had on our society since it is assumed that thinking and reasoning is the premise for all human feats.
However, I want to argue here with Deleuze that thinking is not a premise, but rather the expression of difference as the
existence of thinking itself is conditioned on differentiation. But does this signal that it is time that Cartesian arguments were
reversed?

Aims

The aim of this session is to
•

Explore “doubt”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main philosophical questions of epistemology (e.g., What is human
3B1.

A

knowledge? Can humans know the world as it really is? Are there some things that humans can never know? Are
there some things that we know with absolute certainty?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophers (e.g., Aquinas,
Plato, Descartes, Berkeley, Nagarjuna) and major schools of epistemology (e.g., scepticism, empiricism,

3B2.

I

pragmatism) to some of the main epistemological questions (e.g., Is human knowledge based entirely on sensory
perception? What counts as a justification in claiming to know something?), making reference to classic texts (e.g.,
Plato’s Meno, Descartes’ Discourse on Method);

3B3.

C

D3.

A

D8.

C

formulate their own ideas about some of the main questions of epistemology, and explain and defend those ideas in
philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Descartes, Deleuze, Zamaros
Associated Readings: 1) Doubt, online lecture – Zamaros; 2) Meditations on First Philosophy – Descartes
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Knowing knowledge
1

Comment: If one knows what knowledge is, that is the being of knowledge, one does not
know anything about how knowledge comes about1.

Cartesian methods
2

Activity 1: What are the main points that Descartes is making? (Individually, read text 1 and
comment)
Arguments:

3

Text 1: Starting from dissatisfaction as per the way logic, geometrical analysis and algebra are
treated, Descartes seeks some other method which can comprise the advantages of these
while avoiding their defects. In this respect Descartes advances four principles2:
The first was to never receive anything as true which I did not evidently know to be
such; that is to say, to carefully avoid haste and safety, and to comprise nothing more
in my judgment than what was presented so clearly and so distinctly to my mind that
I had no opportunity to put in doubt.
The second, to divide each of the difficulties that I would be examining into as many
parcels [parts] as possible and that it would be necessary for their [i.e. difficulties]
satisfactory solution.
The third, to conduct my thoughts in order such that by commencing with the objects
that are the simplest and easiest to know, so as to ascend little by little, as if by degree,
to the knowledge of the more complex; and supposing a certain order even between
those [objects] which do not follow naturally one after the other [i.e. do not stand in a
relation of antecedence and sequence].

1

Zamaros, 2007: §1.
Le premier était de ne recevoir jamais aucune chose pour vraie, que je ne la connusse évidemment être
telle : c'est-à-dire, d'éviter soigneusement la précipitation et la prévention; et de ne comprendre rien de
plus en mes jugements, que ce qui se présenterait si clairement et si distinctement à mon esprit, que je
n'eusse aucune occasion de le mettre en doute. / Le second, de diviser chacune des difficultés que
j'examinerais, en autant de parcelles qu'il se pourrait, et qu'il serait requis pour les mieux résoudre./ Le
troisième, de conduire par ordre mes pensées, en commençant par les objets les plus simples et les plus
aisés à connaître, pour monter peu à peu, comme par degrés, jusques à la connaissance des plus composés;
et supposant même de l'ordre entre ceux qui ne se précèdent point naturellement les uns les autres./ Et le
dernier, de faire partout des dénombrements si entiers, et des revues si générales, que je fusse assuré de ne
rien omettre. Online 1 : 14-15.

2
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And the last, to make enumerations so complete, and reviews so general that I might
be assured that nothing was omitted.

4

Principles: These principles are referred to as the method of doubt (principle 1) and the
method of inquiry (principles 2, 3, 4).

5

Corollary: Doubting is the grounding of an inquiry: the method of inquiry is a method for
making discoveries and cannot be initiated unless one doubts3.

Cogito ergo sum
6

Activity 2: What are the main points that Descartes is making? (Individually, read text 2 and
comment)
Arguments:

7

3

Text 2: Descartes chooses to consider cogito ergo sum to be his first principle of philosophy;
this is further developed in Meditation II4:

Zamaros, 2007: §8.
[...] Il n'y a donc point de doute que je suis, s'il me trompe ; et qu'il me trompe tant qu'il voudra il ne
saurait jamais faire que je ne sois rien, tant que je penserai être quelque chose. De sorte qu'après y avoir
bien pensé, et avoir soigneusement examiné toutes choses, enfin il faut conclure, et tenir pour constant
que cette proposition : Je suis, j'existe, est nécessairement vraie, toutes les fois que je la prononce, ou que
je la conçois en mon esprit. / Mais je ne connais pas encore assez clairement ce que je suis, moi qui suis
certain que je suis ; de sorte que désormais il faut que je prenne soigneusement garde de ne prendre pas
imprudemment quelque autre chose pour moi, et ainsi de ne me point méprendre dans cette connaissance,
que je soutiens être plus certaine et plus évidente que toutes celles que j'ai eues auparavant. […] et de mes
anciennes opinions je retrancherai tout ce qui peut être combattu par les raisons que j'ai tantôt alléguées,
en sorte qu'il ne demeure précisément rien que ce qui est entièrement indubitable. / […] Un autre est de
penser ; et je trouve ici que la pensée est un attribut qui m'appartient : elle seule ne peut être détachée de
moi. Je suis, j'existe : cela est certain ; mais combien de temps ? A savoir, autant de temps que je pense ;
car peut-être se pourrait-il faire, si je cessais de penser, que le cesserais en même temps d'être ou d'exister.
Je n'admets maintenant rien qui ne soit nécessairement vrai : je ne suis donc, précisément parlant, qu'une
chose qui pense, c'est-à-dire un esprit, un entendement ou une raison, qui sont des termes dont la
signification m'était auparavant inconnue. Or je suis une chose vraie, et vraiment existante ; mais quelle
chose ? Je l'ai dit : une chose qui pense. / Qu'est-ce qu'une chose qui pense ? C'est-à-dire une chose qui
doute, qui conçoit, qui affirme, qui nie, qui veut, qui ne veut pas, qui imagine aussi, et qui sent. / […] Ne
suis-je pas encore ce même qui doute presque de tout, qui néanmoins entends et conçois certaines choses,
qui assure et affirme celles- là seules être véritables, qui nie toutes les autres, qui veux et désire d'en
connaître davantage, qui ne veux pas être trompé, qui imagine beaucoup de choses, même quelquefois en
dépit que j'en aie, et qui en sens aussi beaucoup, comme par l'entremise des organes du corps ? […] Y a-til aussi aucun de ces attributs qui puisse être distingué de ma pensée, ou qu'on puisse dire être séparé de

4
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[...] There is thus no doubt that I exist, if I am deceived; and let him deceive me as he
may, he can never manage that I am no-thing, so long as I shall be thinking that I am
some-thing. Thus, after having well thought and having examined all things, it must
be concluded in the end, and hold as constant this proposition: I am, I exist, is
necessarily true all the times that I state it or conceived in my mind.
But I do not yet know with sufficient clarity what I am, although I am certain of who
I am; thus henceforward, I must take care that I do not take something else for myself,
and thus not be mislead in this knowledge, which I hold to be more certain and
evident than those I previously had. [...] and of my previous opinion I will remove
whatever can be countered by the grounds [of doubt that] I have adduced, in a way
that nothing is left except for what is entirely indubitable.
[...] Another [attribute] is thinking; and I find here that thinking is an attribute that
belongs to me: this alone cannot be separated from me. I am, I exist: this is certain; but
for how long? As long as I think; for perhaps it could happen, if I should cease to
think, that I should at the same time cease to be or to exist. I now admit nothing that
is not necessarily true: I am therefore, speaking precisely, only a thing that thinks,
that is, a spirit, an understanding, or a reason, terms whose signification was before
unknown to me. I am, however, a real thing, and really existent; but what thing? I
said it: a thinking thing.
[...]
But what is a thinking thing? It is a thing that doubts, understands, conceives, affirms,
denies, wills, refuses, that imagines too, and perceives.
[...] Am I not the same who now doubts of almost everything, [but] who,
nevertheless, understands and conceives certain things, who affirms that these alone
are true, who denies all the others, who desires to know more than before, who does
not wish to be deceived, who imagines many things, even sometimes despite his will,
and who fully perceives through the medium of the bodily organs? [...] Is there also
any one of these attributes that can be properly distinguished from my thought, or

moi- même ? Car il est de soi si évident que c'est moi qui doute, qui entend, et qui désire, qu'il n'est pas ici
besoin de rien ajouter pour l'expliquer. Et j'ai aussi certainement la puissance d'imaginer ; car encore qu'il
puisse arriver (comme j'ai supposé auparavant) que les choses que j'imagine ne soient pas vraies,
néanmoins cette puissance d'imaginer ne laisse pas d'être réellement en moi, et fait partie de ma pensée.
Enfin je suis le même qui sens, c'est-à-dire qui reçois et connais les choses comme par les organes des
sens, puisqu'en effet je vois la lumière, j'ouïs le bruit, je ressens la chaleur. Mais l'on me dira que ces
apparences sont fausses et que je dors. Qu'il soit ainsi ; toutefois, à tout le moins il est très certain qu'il me
semble que je vois, que j'ouïs, et que je m'échauffe ; et c'est proprement ce qui en moi s'appelle sentir, et
cela, pris ainsi précisément, n'est rien autre chose que penser. Online 2, my translation.
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that can be said to be separated from myself? Because it is of itself so evident that it is
I who doubts, who understands, and who desires, that it is not necessary to add
anything to explain it. And certainly have the power [i.e. ability] to imagine; for even
though it may be the case (as I previously supposed it) that the things I imagine are
not true, the power of imagination, nonetheless, does not cease really to exist in me,
and forms part of my thought. In the end, I am the same being who perceives, that is,
who receives and knows certain things as by the organs of sense, since, indeed, I see
light, hear a noise, and] feel heat. But I will be told that these appearances are false
and that I am sleeping. Let it be so; however, all in all it is certain that it seems to me
that I see, that I hear, and that I get warm; this is what in me is properly called
perceiving [i.e. sensing], and taken thus precisely, it is nothing else than thinking.

8

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Doubt’, online lecture, DrZ. Network, http://www.zamaros.net, 1.10.7
Online 1: DISCOURS DE LA METHODE par René Descartes, (version hypertexte), Les classiques de sciences sociale-Université

de Québec à Chicoutimi, http://classiques.uqac.ca, accessed on 27.10.6
Online 2 : LES MEDITATIONS (Méditations touchant la Première Philosophie dans lesquelles l'Existence de Dieu et la
Distinction réelle entre l'Ame et le Corps de l'Homme sont démontrées) par René Descartes, (version hypertexte), Intratext,
http://www.intratext.com, accessed on 28.10.6

Course Reading on www.zamaros.net
Zamaros: Doubt, online lecture
Course Texts on https://aragorn.njc.ch
Descartes: Method
Online Research through www.zamaros.net
Doubt

Ahead: knowledge
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Knowledge
Worksheet 3.3
Abstract

Is knowledge the result of pure reasoning, of thinking devoid of sense-experience? Is knowledge the result of sense-experience
primarily? Or is it both? The examination of typical positions on knowledge shows that knowledge is more than thinking and
sensing.

Aims

The aim of this session is to
•

Explore “knowledge”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main philosophical questions of epistemology (e.g., What is human
3B1.

A

knowledge? Can humans know the world as it really is? Are there some things that humans can never know? Are
there some things that we know with absolute certainty?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophers (e.g., Aquinas,
Plato, Descartes, Berkeley, Nagarjuna) and major schools of epistemology (e.g., scepticism, empiricism,

3B2.

I

pragmatism) to some of the main epistemological questions (e.g., Is human knowledge based entirely on sensory
perception? What counts as a justification in claiming to know something?), making reference to classic texts (e.g.,
Plato’s Meno, Descartes’ Discourse on Method);

3B3.

C

D3.

A

D8.

C

formulate their own ideas about some of the main questions of epistemology, and explain and defend those ideas in
philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Hume, Leibniz, Russell
Associated Readings: 1) Knowledge, online lecture – Zamaros; 2) Monadology – Leibniz; 3) Treatise on Human Nature – Hume

Page 63

Unit 3
Knowledge
Activity 1: How does knowledge come about if one follows Leibniz and Hume? (In teams,
read texts either 1 or 2 and share findings)

1

Findings:

Text 1: This is what Leibniz has to say on knowledge5:

2

29. But it is the knowledge of necessary and eternal truths that distinguishes us from
the mere animals and gives us Reason and the sciences, raising us to the knowledge of
ourselves and of God. And it is this in us that is called the rational soul or mind
[esprit].
30. It is also through the knowledge of necessary truths, and through their abstract
expression, that we rise to acts of reflexion, which make us think of what is called I,
and observe that this or that is within us: and thus, thinking of ourselves, we think of
being, of substance, of the simple and the compound, of the immaterial, and of God
Himself, conceiving that what is limited in us is in Him without limits. And these acts
of reflexion furnish the chief objects of our reasonings. (Theod. Pref. [E. 469; G. vi.
27].)
31. Our reasonings are grounded upon two great principles, that of contradiction, in
virtue of which we judge false that which involves a contradiction, and true that
which is opposed or contradictory to the false; (Theod. 44, 169.)
32. And that of sufficient reason, in virtue of which we hold that there can be no fact
real or existing, no statement true, unless there be a sufficient reason, why it should
be so and not otherwise, although these reasons usually cannot be known by us.
(Theod. 44, 196.)
33. There are also two kinds of truths, those of reasoning and those of fact. Truths of
reasoning are necessary and their opposite is impossible: truths of fact are contingent
and their opposite is possible. When a truth is necessary, its reason can be found by
analysis, resolving it into more simple ideas and truths, until we come to those which
are primary. (Theod. 170, 174, 189, 280-282, 367. Abrege, Object. 3.)
34. It is thus that in Mathematics speculative Theorems and practical Canons are
reduced by analysis to Definitions, Axioms and Postulates.

5

Online 1.
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35. In short, there are simple ideas, of which no definition can be given; there are also
axioms and postulates, in a word, primary principles, which cannot be proved, and
indeed have no need of proof; and these are identical propositions, whose opposite
involves an express contradiction. (Theod. 36, 37, 44, 45, 49, 52, 121-122, 337, 340344.)
36. But there must also be a sufficient reason for contingent truths or truths of fact,
that is to say, for the sequence or connexion of the things which are dispersed
throughout the universe of created beings, in which the analyzing into particular
reasons might go on into endless detail, because of the immense variety of things in
nature and the infinite division of bodies. There is an infinity of present and past
forms and motions which go to make up the efficient cause of my present writing; and
there is an infinity of minute tendencies and dispositions of my soul, which go to
make its final cause.
37. And as all this detail again involves other prior or more detailed contingent things,
each of which still needs a similar analysis to yield its reason, we are no further
forward: and the sufficient or final reason must be outside of the sequence or series of
particular contingent things, however infinite this series may be.
38. Thus the final reason of things must be in a necessary substance, in which the
variety of particular changes exists only eminently, as in its source; and this substance
we call God. (Theod. 7.)
3

Text 2: Here is what Hume says6:
All the perceptions of the human mind resolve themselves into two distinct kinds,
which I shall call IMPRESSIONS and IDEAS. The difference betwixt these consists in
the degrees of force and liveliness, with which they strike upon the mind, and make
their way into our thought or consciousness. Those perceptions, which enter with
most force and violence, we may name impressions: and under this name I
comprehend all our sensations, passions and emotions, as they make their first
appearance in the soul. By ideas I mean the faint images of these in thinking and
reasoning; such as, for instance, are all the perceptions excited by the present
discourse, excepting only those which arise from the sight and touch, and excepting
the immediate pleasure or uneasiness it may occasion. I believe it will not be very
necessary to employ many words in explaining this distinction. Every one of himself
will readily perceive the difference betwixt feeling and thinking. The common
degrees of these are easily distinguished; tho' it is not impossible but in particular
instances they may very nearly approach to each other. Thus in sleep, in a fever, in
madness, or in any very violent emotions of soul, our ideas may approach to our

6

Online 2.
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impressions, As on the other hand it sometimes happens, that our impressions are so
faint and low, that we cannot distinguish them from our ideas. But notwithstanding
this near resemblance in a few instances, they are in general so very different, that
no-one can make a scruple to rank them under distinct heads, and assign to each a
peculiar name to mark the difference.(1)
There is another division of our perceptions, which it will be convenient to observe,
and which extends itself both to our impressions and ideas. This division is into
SIMPLE and COMPLEX. Simple perceptions or impressions and ideas are such as
admit of no distinction nor separation. The complex are the contrary to these, and
may be distinguished into parts. Tho' a particular colour, taste, and smell, are qualities
all united together in this apple, 'tis easy to perceive they are not the same, but are at
least distinguishable from each other.
Having by these divisions given an order and arrangement to our objects, we may
now apply ourselves to consider with the more accuracy their qualities and relations.
The first circumstance, that strikes my eye, is the great resemblance betwixt our
impressions and ideas in every other particular, except their degree of force and
vivacity. The one seem to be in a manner the reflexion of the other; so that all the
perceptions of the mind are double., and appear both as impressions and ideas. When
I shut my eyes and think of my chamber, the ideas I form are exact representations of
the impressions I felt; nor is there any circumstance of the one, which is not to be
found in the other. In running over my other perceptions, I find still the same
resemblance and representation. Ideas and impressions appear always to correspond to
each other. This circumstance seems to me remarkable, and engages my attention for
a moment.
Upon a more accurate survey I find I have been carried away too far by the first
appearance, and that I must make use of the distinction of perceptions into simple and
complex, to limit this general decision, that all our ideas and impressions are
resembling. I observe, that many of our complex ideas never had impressions, that
corresponded to them, and that many of our complex impressions never are exactly
copied in ideas. I can imagine to myself such a city as the New Jerusalem, whose
pavement is gold and walls are rubies, tho' I never saw any such. I have seen Paris; but
shall I affirm I can form such an idea of that city, as will perfectly represent all its
streets and houses in their real and just proportions?
I perceive, therefore, that tho' there is in general a great, resemblance betwixt our
complex impressions and ideas, yet the rule is not universally true, that they are exact
copies of each other. We may next consider how the case stands with our simple,
perceptions. After the most accurate examination, of which I am capable, I venture to
affirm, that the rule here holds without any exception, and that every simple idea has
a simple impression, which resembles it, and every simple impression a correspondent
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idea. That idea of red, which we form in the dark, and that impression which strikes
our eyes in sun-shine, differ only in degree, not in nature. That the case is the same
with all our simple impressions and ideas, 'tis impossible to prove by a particular
enumeration of them. Every one may satisfy himself in this point by running over as
many as he pleases. But if any one should deny this universal resemblance, I know no
way of convincing him, but by desiring him to shew a simple impression, that has not
a correspondent idea, or a simple idea, that has not a correspondent impression. If he
does not answer this challenge, as 'tis certain he can-not, we may from his silence and
our own observation establish our conclusion.
Thus we find, that all simple ideas and impressions resemble each other; and as the
complex are formed from them, we may affirm in general, that these two species of
perception are exactly correspondent. Having discovered this relation, which requires
no farther examination, I am curious to find some other of their qualities. Let us
consider how. they stand with regard to their existence, and which of the impressions
and ideas are causes, and which effects.
The full examination of this question is the subject of the present treatise; and
therefore we shall here content ourselves with establishing one general proposition,

That all our simple ideas in their first appearance are deriv'd from simple impressions,
which are correspondent to them, and which they exactly represent.
[...]
There is however one contradictory phaenomenon, which may prove, that 'tis not
absolutely impossible for ideas to go before their correspondent impressions. I believe
it will readily be allow'd that the several distinct ideas of colours, which enter by the
eyes, or those of sounds, which are convey'd by the hearing, are really different from
each other, tho' at the same time resembling. Now if this be true of different colours,
it must be no less so of the different shades of the same colour, that each of them
produces a distinct idea, independent of the rest. For if this shou'd be deny'd, 'tis
possible, by the continual gradation of shades, to run a colour insensibly into what is
most remote from it; and if you will not allow any of the means to be different, you
cannot without absurdity deny the extremes to be the same. Suppose therefore a
person to have enjoyed his sight for thirty years, and to have become perfectly well
acquainted with colours of all kinds, excepting one particular shade of blue, for
instance, which it never has been his fortune to meet with. Let all the different shades
of that colour, except that single one, be plac'd before him, descending gradually from
the deepest to the lightest; 'tis plain, that he will perceive a blank, where that shade is
wanting, said will be sensible, that there is a greater distance in that place betwixt the
contiguous colours, than in any other. Now I ask, whether 'tis possible for him, from
his own imagination, to supply this deficiency, and raise up to himself the idea of that
particular shade, tho' it had never been conveyed to him by his senses? I believe here

Page 67

Unit 3
are few but will be of opinion that he can; and this may serve as a proof, that the
simple ideas are not always derived from the correspondent impressions; tho' the
instance is so particular and singular, that 'tis scarce worth our observing, and does
not merit that for it alone we should alter our general maxim.
5

Conclusion:

Reference:
Online 1: MONADOLOGY by Gottfried Leibniz, Latta translator, The History of Western Philosophy,
http://oregonstate.edu/instruct/phl302/e-text.html, accessed on 24.9.7
Online 2: TREATISE ON HUMAN NATURE, Book I (Of the Understanding), Part I (Of Ideas, Their Origin, Composition,
Connexion, Abstraction, Etc.), Section I (Of the Origin of our Ideas) by David Hume, Readings in Modern Philosophy,
http://www.class.uidaho.edu, accessed on 30.10.6

Course Reading on www.zamaros.net
Zamaros: Knowledge, online lecture
Course Texts on https://aragorn.njc.ch
Hume: Treatise on Human Nature
Course Reading on https://aragorn.njc.ch
Bishop & Trout: Troubles with Epistemology
NJC Library Reading
Audi: Epistemology
Online Research through www.zamaros.net
Knowledge

Ahead: sub-task 3
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Sub-Task 3
Knowledge

Is reality virtual?

Instructions: class to be divided into team A to analyze Putnam (in Wolff, 2000: 80) and team B to
analyze Dennett (in Wolff, 2000: 81) in direct relation to Leibniz and Hume (worksheet 3.3); discuss
and present findings.
Text in use: WOLFF, ROBERT PAUL (2000), About Philosophy, New Jersey: Prentice-Hall.
Notes:

Ahead: method and science
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Unit 4

Unit 4
Science
4.1
Method
4.2
Truth
Sub-task 4: demarcating traditional medicine
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Method
Worksheet 5.1
Abstract

What is science and what scientific? What are the characteristics of scientific method? Is scientific method as ob-jective as one
thinks it is?

Aims

The aim of this session is to
•

Explore “science”.

•

Explore scientific “method”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of some main questions in the philosophy of science (e.g., What differentiates
2B1.

A

science from non-science? What constitutes a law-like explanation? Can science tell us what the world is really
like?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophical theories of

2B2.

I

science (e.g., instrumentalism, logical positivism, scientific realism) to such questions as “What is the relationship
between theory and observation?”, making reference to classic texts (e.g., Quine’s Word and Object, Kuhn’s The

Structure of Scientific Revolutions);
formulate and defend their own responses to some of the fundamental questions in the philosophy of science (e.g.,

2B3.

C

2B9.

K

explain the relevance of logic to mathematics, computer science, and artificial intelligence.

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

D8.

C

What makes a scientific theory true?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Bacon, Wilber
Associated Readings: 1) Method, online lecture – Zamaros; 2) Novum Organon – Bacon
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Scientific wisdom
1

Activity 1: To what extent the words of Piet Hein summarize science and its methods?
(Individually, read text 1 to comment)
Comment:

2

Text 1: Piet Hein1:
The road to wisdom? --- Well, it's plain
and simple to express:
Err
and err
and err again
but less
and less
and less.

Method and possibility
3

Activity 2: What are the main points that Bacon is making (Individually, read text 2 and
reserach to outline key arguments in three areas)
Arguments:

4

Text 2: Bacon’s starting point is to direct emphasis away from atomistic views of matter onto
a view that considers the components and particles that can easily be found in nature2:
VIII
Nor shall we thus be led to the doctrine of atoms, which implies the hypothesis of a
vacuum and that of the unchangeableness of matter (both false assumptions); we shall
be led only to real particles, such as really exist. Nor again is there any reason to be
alarmed at the subtlety of the investigation, as if it could not be disentangled. On the
contrary, the nearer it approaches to simple natures, the easier and plainer will
everything become, the business being transferred from the complicated to the

1
2

Online 1.
Online 2.
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simple; from the incommensurable to the commensurable; from surds to rational
quantities; from the infinite and vague to the finite and certain; as in the case of the
letters of the alphabet and the notes of music. And inquiries into nature have the best
result when they begin with physics and end in mathematics. Again, let no one be
afraid of high numbers or minute fractions. For in dealing with numbers it is as easy
to set down or conceive a thousand as one, or the thousandth part of an integer as an
integer itself.
IX
From the two kinds of axioms which have been spoken of arises a just division of
philosophy and the sciences, taking the received terms (which come nearest to
express the thing) in a sense agreeable to my own views. Thus, let the investigation of
forms, which are (in the eye of reason at least, and in their essential law) eternal and
immutable, constitute Metaphysics; and let the investigation of the efficient cause,
and of matter, and of the latent process, and the latent configuration (all of which
have reference to the common and ordinary course of nature, not to her eternal and
fundamental laws) constitute Physics. And to these let there be subordinate two
practical divisions: to Physics, Mechanics; to Metaphysics, what (in a purer sense of
the word) I call Magic, on account of the broadness of the ways it moves in, and its
greater command over nature.
X
Having thus set up the mark of knowledge, we must go on to precepts, and that in the
most direct and obvious order. Now my directions for the interpretation of nature
embrace two generic divisions: the one how to educe and form axioms from
experience; the other how to deduce and derive new experiments from axioms. The
former again is divided into three ministrations: a ministration to the sense, a
ministration to the memory, and a ministration to the mind or reason.
For first of all we must prepare a natural and experimental history, sufficient and
good; and this is the foundation of all, for we are not to imagine or suppose, but to
discover, what nature does or may be made to do.
But natural and experimental history is so various and diffuse that it confounds and
distracts the understanding, unless it be ranged and presented to view in a suitable
order. We must therefore form tables and arrangements of instances, in such a
method and order that the understanding may be able to deal with them.
And even when this is done, still the understanding, if left to itself and its own
spontaneous movements, is incompetent and unfit to form axioms, unless it be
directed and guarded. Therefore in the third place we must use induction, true and
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legitimate induction, which is the very key of interpretation. But of this, which is the
last, I must speak first, and then go back to the other ministrations.
XI
The investigation of forms proceeds thus: a nature being given, we must first of all
have a muster or presentation before the understanding of all known instances which
agree in the same nature, though in substances the most unlike. And such collection
must be made in the manner of a history, without premature speculation, or any great
amount of subtlety. For example, let the investigation be into the form of heat.
[...]

XII
Secondly, we must make a presentation to the understanding of instances in which
the given nature is wanting; because the form, as stated above, ought no less to be
absent when the given nature is absent, than present when it is present. But to note
all these would be endless.
The negatives should therefore be subjoined to the affirmatives, and the absence of
the given nature inquired of in those subjects only that are most akin to the others in
which it is present and forthcoming. This I call the Table of Deviation, or of Absence
in Proximity.
[...]

XIII
Thirdly, we must make a presentation to the understanding of instances in which the
nature under inquiry is found in different degrees, more or less; which must be done
by making a comparison either of its increase and decrease in the same subject, or of
its amount in different subjects, as compared one with another. For since the form of a
thing is the very thing itself, and the thing differs from the form no otherwise than as
the apparent differs from the real, or the external from the internal, or the thing in
reference to man from the thing in reference to the universe, it necessarily follows
that no nature can be taken as the true form, unless it always decrease when the
nature in question decreases, and in like manner always increase when the nature in
question increases. This Table therefore I call the Table of Degrees or the Table of
Comparison.
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[...]

XIV
How poor we are in history anyone may see from the foregoing tables, where I not
only insert sometimes mere traditions and reports (though never without a note of
doubtful credit and authority) in place of history proved and instances certain, but am
also frequently forced to use the words "Let trial be made," or "Let it be further
inquired."
XV
The work and office of these three tables I call the Presentation of Instances to the
Understanding. Which presentation having been made, induction itself must be set at
work; for the problem is, upon a review of the instances, all and each, to find such a
nature as is always present or absent with the given nature, and always increases and
decreases with it; and which is, as I have said, a particular case of a more general
nature. Now if the mind attempt this affirmatively from the first, as when left to itself
it is always wont to do, the result will be fancies and guesses and notions ill defined,
and axioms that must be mended every day, unless like the schoolmen we have a
mind to fight for what is false; though doubtless these will be better or worse
according to the faculties and strength of the understanding which is at work. To God,
truly, the Giver and Architect of Forms, and it may be to the angels and higher
intelligences, it belongs to have an affirmative knowledge of forms immediately, and
from the first contemplation. But this assuredly is more than man can do, to whom it
is granted only to proceed at first by negatives, and at last to end in affirmatives after
exclusion has been exhausted.

Francis Bacon
Critique: Induction gives indication about probable truth; if so as a method is not reliable in
the sense that when applied to study a phenomenon the findings may not be replicated. It is
therefore crucial that the method can yield results that are stable, ceteris paribus3.

5

3

Zamaros, 2007 : §10.
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Conditions
Comment: With Wilber4 there may be clues as per obtaining such stability: with empirical
verification scientific inquiry involves:

6

→ Instrumental injunction, linking purpose with process
→ Direct apprehension, direct experience or apprehension of data.
→ Communal confirmation or rejection, checking the results against those made by other
scientists
7

Corollary: In this manner science is thought of as ob-jective (ob-jectum) in the sense that the
observer of phenomena is standing outside and in front of the phenomenon under
observation5.

8

Activity 3: But is science ob-jective? (Individually comment)
Comments:

Conclusion:

9

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Method’, online lecture, DrZ. Network, http://www.zamaros.net, 8.10.7
Online 1: ERROR AND THE GROWTH OF EXPERIMENTAL KNOWLEDGE, by Deborah Mayo, The Bactra Review,
http://www.cscs.umich.edu, accessed on 30.10.6
Online 2: THE NEW ORGANON OR TRUE DIRECTIONS CONCERNING THE INTERPRETATION OF NATURE, Book 2, by
Francis Bacon, Constitution Society, http://www.constitution.org, accessed on 30.10.6

Course Reading on www.zamaros.net
Zamaros: Method, online lecture
Course Readings on https://aragorn.njc.ch
Bacon: Novum Organon
Wilber: Marriage Sense and Soul – Science
NJC Library Readings
Balashov & Rosenberg: Philosophy of Science
Biagoli: Science Studies Reader
4
5

In Zamaros, 2007: §11-15.
Zamaros, 2007: §15
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Gauch: Scientific Method in Practice
Online Research through www.zamaros.net
Science; scientific method; research

Ahead: philosophical and scientific truth
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Truth
Worksheet 5.2
Abstract

What is truth? Is it a fact beyond proof? Is it what is commonly believed to be axiomatically factual and accurate? It is maybe a
not-so-innocent word that has had important consequences!

Aims

The aim of this session is to
•

Explore philosophical “truth”.

•

Explore scientific “truth”.

•

Research philosophical concepts.

Expectations

At the end of this session the student will
demonstrate an understanding of some main questions in the philosophy of science (e.g., What differentiates
2B1.

A

science from non-science? What constitutes a law-like explanation? Can science tell us what the world is really
like?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophical theories of

2B2.

I

science (e.g., instrumentalism, logical positivism, scientific realism) to such questions as “What is the relationship
between theory and observation?”, making reference to classic texts (e.g., Quine’s Word and Object, Kuhn’s The

Structure of Scientific Revolutions);
formulate and defend their own responses to some of the fundamental questions in the philosophy of science (e.g.,

2B3.

C

2B9.

K

explain the relevance of logic to mathematics, computer science, and artificial intelligence.

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

D8.

C

What makes a scientific theory true?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Ayer, Compte, Tarski, Popper
Associated Readings: 1) Truth, online lecture – Zamaros
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The being of truth

Auguste Compte

1

Alfred Ayer

Karl Popper

Comment: If asking “what is truth” one implies asking “what is the nature of truth”, and in
this one is seeking to qualify truth, it is maybe practical to distinguish between6:
→ P-truth, what philosophy seeks as truth
→ S-truth, what scientists seek as truth

P-truth
Truth as agreement
2

Proposition: With Aristotelis the truth of a description consists in its agreement with reality7.

3

Activity 2: To what extent is it the case? (Individually, comment)
Comment:

S-truth
Three influential science mythologies
4

Activity 3: What are the main claims of positivism, logical-positivist and falsificationism (In
teams, research these mythologies to highlight main claims)
Claims:

6
7

Zamaros, 2007: §2.
Zamaros, 2007: §3.
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5

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Truth’, online lecture, DrZ. Network, http://www.zamaros.net, 8.10.07

Course Reading on www.zamaros.net
Zamaros: Truth, online lecture
Course Readings on https://aragorn.njc.ch
Truth – texts
Lakatos: Science and Pseudoscience
Popper: Logic of Scientific Discovery
Online Research through www.zamaros.net
Positivist; logical positivism; falsificationism
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Sub-Task 5
Science

Demarcating traditional medecine

Instructions: class to be divided into team A to analyze Mehl-Madrona (in Wolff, 2000: 147-151) and
team B to analyze Angell and Kassirer (in Wolff, 2000: 151-154); discuss and present findings.
Text in use: WOLFF, ROBERT PAUL (2000), About Philosophy, New Jersey: Prentice-Hall.
Notes:

Ahead: reflection V. event
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Part C
Myth-ologies: describing Beings

Philosophy Concepts and Ideas: A Collection of Worksheets

Unit 5
Aesthetics
5.1
Reflection V. Event
5.2
Truth V. Simulation
5.3
Universal V. Particular
Sub-task 5: demarcating the artistic
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Reflection V. Event
Worksheet 5.1
Abstract

In exploring various myth-ologies of art, one common strand emerges: art is a reflection. However, in examining this issue
closer, it is here argued that art is an event that upsets reflection. This, in part, may explain why a work of art “stands on its
own”.

Aims

The aim of this session is to
•

Explore “art”

•

Read philosophical texts.

Expectations

At the end of this session the student will
6B1.

A

demonstrate an understanding of philosophical questions of aesthetics (e.g., What is beauty? Are judgments
about what is beautiful or ugly subjective? Should art have social value?);
evaluate the strengths and weaknesses of the responses of some of the world’s major philosophers (e.g., Plato,

6B2.

I

Aristotle, Kant, Dewey) to some of the main questions of aesthetics (e.g., Are the standards of beauty universal?
Is it the role of art to improve people?), making reference to classic texts (e.g., Aristotle’s Poetics, Dewey’s Art as

Experience, Nietzsche’s The Birth of Tragedy);
formulate and defend their own responses to some of the main questions of aesthetics (e.g., What makes

6B3.

C

6B4/5.

K

explain how philosophical theories of aesthetics influence music, art, and fashion.

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

D8.

C

something a work of art? Can art tell us what is true and false?);

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination:
Associated Readings: 1) Art, online lecture – Zamaros
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Contested terrain
1

Activity 1: What is art? (Individually comment)
Art:

2

Activity 2: To what extent can art be seen as expression? (Individually comment)
Expression:

3

Activity 3: But ‘although every work of art is an expression, not every expression is a work of
art’1 (Individually comment)
Comment:

4

Viewpoints: Thus to understand what art is, and thus map the terrain of aesthetics, a number
of myth-ologies seek to spell out universal, essential, and pervasive qualities of art, which
include2:
→ Mimeticism that is concerned with what art should be; the answer is that art should be
useful to society and its purpose by imitating nature and its works, the rationality that is
characteristic of nature and the universe.
→ Didacticism whose concern is with what art should do; the answer is that art should
teach, and it should teach values and virtues of the highest order. Implicit then with the
didactic myth-ology is an ethics premised on the idea of the good.
→ Formalism which is concerned with art qua art; that is, “art for art’s sake”.
→ Marxism which is concerned with the development of art out of the particular historical
and cultural context the artist is placed.
→ Psychologism where art is seen to be a function of one’s psyche as it is prone to powerful
and opposing instinctual drives.

5

Activity 4: What are the features of each aesthetic mythology? (Class to be divided in teams
to research one mythology and present it)
Notes:

1
2

Online 1
Zamaros, 2007: §6-31.
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Un-reflection
6

Comment: Taking on from Werhane’s claim that there are universal, essential, and pervasive
qualities in the mythologies of art, one may want to ask whether there is a common
denominator to these mythologies.

7

Activity 5: What does Zamaros present as the common denominator? (Individually read text
1 and comment)
Common denominator:

8

Text 1: Zamaros puts forward the following3:
§33. I want to argue that it is the idea of reflection, in that a work of art reflects a
world, values, itself, society, or the psyche; these all together, or separately. If so,
there are two aspects involved4.
§34. On the one hand, works of art radiate, or in simpler terms, they express, show, or
transmit feelings, as if works of art are packed with feelings, ideas, and opinions; the
direction is one from the work of art to the beholder in that the latter receives
actively or passively, focally or off-focally, what is meant. Thus a work of art is
conceptual, for the purpose of describing the world of experience to follow
Gombrich5.
§35. On the other, the beholder interprets, understands, what is meant and comes to
recognize the work of art, while, to some extent, comes to recognize one self in the
work of art as a beholder: Tolstoian communion through Althusserian interpellation!

9

Activity 6: To what extent is it the case? (Individually read text 2 and comment)
Comment:

10

3

Text 2: Zamaros is quick to counter such views6:

2007: §33-35 – original notes are included (see 4 to 5 below).
This is on condition that the work of art is beheld.
5 1977: 77-78. Deleuze and Guattari (1991: 29; see also Zamaros 2007b), however, would couterargue that art
is not conceptual; only philosophy is. Art uses affects and percepts.
6
2007: §36-45 – original notes are included (see 7 to 10 below).
4
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§36. Is it so? Is it the case that a work of art acts as a radiator? Works of art may not
radiate meaning in virtue of being worked-on material with skill, or more or less so,
willingly or not. Linguistically, the work of art may not behave as a signifier
signifying particular meanings that are waiting for the opportune moment to be
decoded by the beholder. If this is what is expected, deception and disappointment
may be around the corner! An expectation of signification is a desire to render works
of art meaningful rather than inquiring whether they have meaning or not in the first
place. And even if there is a meaning, it may not be the case that such meaning is
intended. What is more, beholding a work of art does not necessarily mean
attempting to understand it: the beholder may be engaged in another thought activity.
Further, the beholder may not understand the intended signifieds, so long as this is
the case, since in the absence of the author, the beholder is left alone to supply
meanings, even the very idea of the author.
§37. Simply, given these difficulties, and the un-decisiveness in the relationship
artwork-beholder, one could be justified to ask whether a work of art does reflect
anything at all!
§38. Indeed it does not! It seems difficult to sustain a foundationalist claim that
reflection is in the very nature of art for such an argument assumes an a priori
essential nature in art; if this were the case the artwork-beholder relationship would
be simpler; decidedly simpler.
§39. Further, it is difficult to sustain a consequentialist claim that reflection is the
purpose of art for this assumes both prior knowledge of such a purpose and the means
to arrive at such a purpose; if this were the case, there would be a one-to-one and
strict correspondence between purpose, skills, concepts, materials; otherwise put,
nothing to discover.
§40. Unlike what is commonly thought of, a work of art cannot reflect a world or
society7, for a work of art may be read and re-read, if at all, differentially and
irrespectively of the social context that it came into being; cannot reflect values, for a
work of art may be conditioned on its being differentially beheld, if at all; cannot
reflect itself, for a work of art is experienced differentially; and finally, cannot reflect
the psyche for a work of art is experienced under different psychic conditions.
§41. From these follows that art is simply an event, or what I may call an art-event8.
As an event, art is temporary, fleeting, only to return again and again, to be made
If I place “world” and “society” together it is because I have come to realize the mimetic quality of Marxist
theories of art.
8 In a similar fashion Wolterstorff (1984/1975: 493) conceptualizes ‘performance-work’; but in acknowledging
that ‘performance-works are not occurrences (events)’ he concludes that ‘works of art are not alike in their
7
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present, repeatedly and differentially, to bring together, in an instance, both artwork
and artholder.
On its feet!
§42. It is the revealing-concealing operation and tension, the relative positioning of
the beholder and the work of art in time and space that make that an artwork “stands
on its feet” to use an expression from Deleuze and Guattari; it is a question of
preservation, or its eternal return in the Nietzschean fashion
§43. But it is not a question of preserving the work of art as such; rather, it is a
question of how a ‘bloc of sensations, that is, a composite of percepts and affects’9 is
preserved, or what I may call the art-composite; it is not a question of what the artist
or beholder or any other curator might attempt to preserve the art-composite, but
how it can preserve itself.
§44. This where creativity lies: ‘the artist creates blocs of percepts and affects, but the
only law of creation is that the composite must stand on its own’10; that is, the artcomposite must stand on its feet!
§45. Thus, creativity is the ingredient that allows an artwork as art-composite to be
preserved as art-event.

11

Remark: Art as reflection is static and unchanging; art as an event is dynamic and changing.

12

Conclusion:

Reference:
DELEUZE, GILES & GUATTARI, FELIX (1991), Qu’est-ce que la philosophie, Paris: Les Editions de Minuit
GOMBRICH, ERNEST (1977), Art and Illusion, 5th ed., Oxford: Phaidon Press

ontological status’; thus, in constructing ‘object-works’ to be the counterpart of performance-work, he argues
that these can be entitled to being called works of art; he fails, however, to see the link between the two: the
existence of an object-work is premised on performance-work; what is more fails to account for the moment
when the object is beheld, which is an event, and when it is no longer, which is an additional event.
9 ---un bloc de sensations, c’est-à-dire un composé de percepts et d’affects. Deleuze & Guattari, 1991: 154, original
emphases. Percepts are defined by Deleuze and Guattari (1991: 160) as ‘the non-human landscapes of nature’
(les paysages non humains de la nature) and affects as ‘the non-human becomings of humans’ (devenirs non
humains de l’homme).
10 L’artiste crée des blocs de percepts et d’affects, mais la seule loi de la création, c’est que le composé doit
tenir tout seul. 1991: 155.
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Truth V. Simulation
Worksheet 5.2
Abstract

If art is a presentation or re-presentation of what is at a distance of what is, how is art linked to truth if one considers that what
is to be the truth? But if art is incapable of presenting truth, then art, for Platonas, is dangerous for society.

Aims

The aim of this session is to
•

Explore “imagination”

•

Read philosophical texts.

Expectations

At the end of this session the student will
6B1.

A

demonstrate an understanding of philosophical questions of aesthetics (e.g., What is beauty? Are judgments
about what is beautiful or ugly subjective? Should art have social value?);
evaluate the strengths and weaknesses of the responses of some of the world’s major philosophers (e.g., Plato,

6B2.

I

Aristotle, Kant, Dewey) to some of the main questions of aesthetics (e.g., Are the standards of beauty universal?
Is it the role of art to improve people?), making reference to classic texts (e.g., Aristotle’s Poetics, Dewey’s Art as

Experience, Nietzsche’s The Birth of Tragedy);
formulate and defend their own responses to some of the main questions of aesthetics (e.g., What makes

6B3.

C

6B4/5.

K

explain how philosophical theories of aesthetics influence music, art, and fashion.

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

3B5.

K

D6.

I

D8.

C

something a work of art? Can art tell us what is true and false?);

explain how theories of knowledge (e.g., realism) are adopted and applied in subject areas such as psychology
(e.g., the psychology of perception).
compare the problems, principles, methods, and conclusions of different philosophers (e.g., how Aristotle made
use of Plato’s theory of forms, how Kant replied to Hume’s scepticism);
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Heidegger, Ingarden, Ryle, Sartre, Zamaros
Associated Readings: 1) Simulacra, online lecture – Zamaros
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Art and Ethics
1

Argument: Even if art is seen as an event, an art-event, it does not reduce in any way the
mimetic and didactic qualities of art in its ability not only to radiate a transcendent world
and society, but, in combining both, teach what an ideal society is.

2

Corollary: If so an art-event is prone to ethos in that some events are ethically acceptable and
others not.

3

Activity 1: Given the insights on Platonas does art have a legitimate place in society?
(Individually, read text 1 and comment)
Comment:

4

Text 1: The starting point of the art/ethics inquiry is the correspondence between a common
name and idea of form, such as those of a bed and a table11. The artist is then introduced12:
And there is another artist, --I should like to know what you would say of him.
Who is he?
One who is the maker of all the works of all other workmen.
What an extraordinary man!
Wait a little, and there will be more reason for your saying so. For this is he who is able
to make not only vessels of every kind, but plants and animals, himself and all other
things--the earth and heaven, and the things which are in heaven or under the earth;
he makes the gods also.
He must be a wizard and no mistake.
Oh! You are incredulous, are you? Do you mean that there is no such maker or creator,
or that in one sense there might be a maker of all these things but in another not? Do
you see that there is a way in which you could make them all yourself?
What way?

11
12

Precisely: one idea and one form for a bed, one idea and one form for a table.
Online 2.
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An easy way enough; or rather, there are many ways in which the feat might be quickly
and easily accomplished, none quicker than that of turning a mirror round and round-you would soon enough make the sun and the heavens, and the earth and yourself, and
other animals and plants, and all the other things of which we were just now speaking,
in the mirror.
Yes, he said; but they would be appearances only.
Very good, I said, you are coming to the point now. And the painter too is, as I
conceive, just such another--a creator of appearances, is he not?
Of course.
But then I suppose you will say that what he creates is untrue. And yet there is a sense
in which the painter also creates a bed?
Yes, he said, but not a real bed.
And what of the maker of the bed? Were you not saying that he too makes, not the idea
which, according to our view, is the essence of the bed, but only a particular bed?
Yes, I did.
Then if he does not make that which exists he cannot make true existence, but only
some semblance of existence; and if any one were to say that the work of the maker of
the bed, or of any other workman, has real existence, he could hardly be supposed to be
speaking the truth.
At any rate, he replied, philosophers would say that he was not speaking the truth.
No wonder, then, that his work too is an indistinct expression of truth.
No wonder.
[…]
Well then, here are three beds: one existing in nature, which is made by God, as I think
that we may say--for no one else can be the maker?
No.
There is another which is the work of the carpenter?
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Yes.
And the work of the painter is a third?
Yes.
Beds, then, are of three kinds, and there are three artists who superintend them: God,
the maker of the bed, and the painter?
Yes, there are three of them.
God, whether from choice or from necessity, made one bed in nature and one only; two
or more such ideal beds neither ever have been nor ever will be made by God.
Why is that?
Because even if He had made but two, a third would still appear behind them which
both of them would have for their idea, and that would be the ideal bed and not the
two others.
Very true, he said.
God knew this, and He desired to be the real maker of a real bed, not a particular maker
of a particular bed, and therefore He created a bed which is essentially and by nature
one only.
So we believe.
Shall we, then, speak of Him as the natural author or maker of the bed?
Yes, he replied; inasmuch as by the natural process of creation He is the author of this
and of all other things.
And what shall we say of the carpenter--is not he also the maker of the bed?
Yes.
But would you call the painter a creator and maker?
Certainly not.
Yet if he is not the maker, what is he in relation to the bed?
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I think, he said, that we may fairly designate him as the imitator of that which the
others make.
Good, I said; then you call him who is third in the descent from nature an imitator?
Certainly, he said.
And the tragic poet is an imitator, and therefore, like all other imitators, he is thrice
removed from the king and from the truth?
That appears to be so.
Then about the imitator we are agreed. And what about the painter?--I would like to
know whether he may be thought to imitate that which originally exists in nature, or
only the creations of artists?
The latter.
[...]
Now let me ask you another question: Which is the art of painting designed to be--an
imitation of things as they are, or as they appear--of appearance or of reality?
Of appearance.
Then the imitator, I said, is a long way off the truth, and can do all things because he
lightly touches on a small part of them, and that part an image. For example: A painter
will paint a cobbler, carpenter, or any other artist, though he knows nothing of their
arts; and, if he is a good artist, he may deceive children or simple persons, when he
shows them his picture of a carpenter from a distance, and they will fancy that they are
looking at a real carpenter.
Certainly.
[...]
Then must we not infer that all these poetical individuals, beginning with Homer, are
only imitators; they copy images of virtue and the like, but the truth they never reach?
The poet is like a painter who, as we have already observed, will make a likeness of a
cobbler though he understands nothing of cobbling; and his picture is good enough for
those who know no more than he does, and judge only by colours and figures.
Quite so.
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5

Comment: Where Platonas misses the point is that anything, be it a bed or a table, has no
copy as it is itself and there is no fundamental form upon which to make successive copies –
otherwise the copies would be identical and the separation between appearance and reality
would not hold! Thus, in the absence of copies, Platonas has little hope to rescue his
argument and thus sustain imitation. What is more, Platonas does not say anything about the
conditions for art to be accepted under the ideal republic13, in addition to letting us know the
role that art must play. The danger, however, is that in acquiring a role, art becomes political
and thus prone to discourse interpretations as per what this role should be. And then
Platonas would be right to mistrust the arts!

6

Activity 2: How does Platonas compare to Aristotelis? (Individually, read text 2 and
comment)
Comment:

7

Text 2: If for Platonas the poet imitates as a state of affairs, for Aristotelis imitation is
ingrained; a poet is thus an imitator14:
The poet being an imitator, like a painter or any other artist, must of necessity imitate
one of three objects- things as they were or are, things as they are said or thought to
be, or things as they ought to be. The vehicle of expression is language- either current
terms or, it may be, rare words or metaphors. There are also many modifications of
language, which we concede to the poets. Add to this, that the standard of correctness
is not the same in poetry and politics, any more than in poetry and any other art.
Within the art of poetry itself there are two kinds of faults- those which touch its
essence, and those which are accidental. If a poet has chosen to imitate something,
[but has imitated it incorrectly] through want of capacity, the error is inherent in the
poetry. But if the failure is due to a wrong choice- if he has represented a horse as
throwing out both his off legs at once, or introduced technical inaccuracies in
medicine, for example, or in any other art- the error is not essential to the poetry.
These are the points of view from which we should consider and answer the
objections raised by the critics.
First as to matters which concern the poet's own art. If he describes the impossible, he
is guilty of an error; but the error may be justified, if the end of the art be thereby
attained (the end being that already mentioned)- if, that is, the effect of this or any
other part of the poem is thus rendered more striking. A case in point is the pursuit of

13
14

This is even more pressing when Homer, the king of poets, is also catalogued as an imitator!
Online 2: part 25.
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Hector. if, however, the end might have been as well, or better, attained without
violating the special rules of the poetic art, the error is not justified: for every kind of
error should, if possible, be avoided.
Again, does the error touch the essentials of the poetic art, or some accident of it? For
example, not to know that a hind has no horns is a less serious matter than to paint it
inartistically.
Further, if it be objected that the description is not true to fact, the poet may perhaps
reply, 'But the objects are as they ought to be'; just as Sophocles said that he drew men
as they ought to be; Euripides, as they are. In this way the objection may be met. If,
however, the representation be of neither kind, the poet may answer, 'This is how
men say the thing is.' applies to tales about the gods. It may well be that these stories
are not higher than fact nor yet true to fact: they are, very possibly, what Xenophanes
says of them. But anyhow, 'this is what is said.' Again, a description may be no better
than the fact: 'Still, it was the fact'; as in the passage about the arms: 'Upright upon
their butt-ends stood the spears.' This was the custom then, as it now is among the
Illyrians.
Again, in examining whether what has been said or done by someone is poetically
right or not, we must not look merely to the particular act or saying, and ask whether
it is poetically good or bad. We must also consider by whom it is said or done, to
whom, when, by what means, or for what end; whether, for instance, it be to secure a
greater good, or avert a greater evil.

8

Conclusion:

Reference:
Online

1:

THE

REPUBLIC,

Book

X,

by

Platonas,

Jowett

translator,

Literature

Project,

http://www.literatureproject.com/republic, accessed on 13.5.7
Online 2: POETICS, by Aristotelis, Butcher translator, The Internet Classics Archive, http://classics.mit.edu, accessed on 13.5.7

Course Reading on www.zamaros.net
Zamaros: Simulacra, online lecture
Online Research through www.zamaros.net
Imagination; image; representation; simulation; simulacra

Ahead: universal V. particular
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Universal V. Particular
Worksheet 5.3
Abstract
If art is an event, is it the event of beauty? If so, is beauty, universal? Or is it particular?

Aims

The aim of this session is to
•

Explore “beauty”

•

Read philosophical texts.

Expectations

At the end of this session the student will
6B1.

A

demonstrate an understanding of philosophical questions of aesthetics (e.g., What is beauty? Are judgments
about what is beautiful or ugly subjective? Should art have social value?);
evaluate the strengths and weaknesses of the responses of some of the world’s major philosophers (e.g., Plato,

6B2.

I

Aristotle, Kant, Dewey) to some of the main questions of aesthetics (e.g., Are the standards of beauty universal?
Is it the role of art to improve people?), making reference to classic texts (e.g., Aristotle’s Poetics, Dewey’s Art as

Experience, Nietzsche’s The Birth of Tragedy);
formulate and defend their own responses to some of the main questions of aesthetics (e.g., What makes

6B3.

C

6B4/5.

K

explain how philosophical theories of aesthetics influence music, art, and fashion.

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

3B5.

K

D8.

C

something a work of art? Can art tell us what is true and false?);

explain how theories of knowledge (e.g., realism) are adopted and applied in subject areas such as psychology
(e.g., the psychology of perception).
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Hume, Kant
Associated Readings: 1) On the Standard of Taste – Hume; 2) Critique of Judgment - Kant
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Beauty
1

Activity 1: Beauty is in the eye of the beholder; is it? (Individually comment)
Comment:

2

Activity 2: How does Hume view beauty? (Individually read text 1 and share findings)
Findings:

Text 1: Here is how Hume views beauty15:

3

#11. The same HOMER, who pleased at ATHENS and ROME two thousand years ago,
is still admired at PARIS and at LONDON. All the changes of climate, government,
religion, and language, have not been able to obscure his glory. Authority or prejudice
may give a temporary vogue to a bad poet or orator, but his reputation will never be
durable or general. When his compositions are examined by posterity or by
foreigners, the enchantment is dissipated, and his faults appear in their true colours.
On the contrary, a real genius, the longer his works endure, and the more wide they
are spread, the more sincere is the admiration which he meets with. Envy and
jealousy have too much place in a narrow circle; and even familiar acquaintance with
his person may diminish the applause due to his performances. But when these
obstructions are removed, the beauties, which are naturally fitted to excite agreeable
sentiments, immediately display their energy and while the world endures, they
maintain their authority over the minds of men.
#12. It appears then, that, amidst all the variety and caprice of taste, there are certain
general principles of approbation or blame, whose influence a careful eye may trace in
all operations of the mind. Some particular forms or qualities, from the original
structure of the internal fabric, are calculated to please, and others to displease; and if
they fail of their effect in any particular instance, it is from some apparent defect or
imperfection in the organ. A man in a fever would not insist on his palate as able to
decide concerning flavours; nor would one, affected with the jaundice, pretend to give
a verdict with regard to colours. In each creature, there is a sound and a defective
state; and the former alone can be supposed to afford us a true standard of a taste and
sentiment. If, in the sound state of theorgan, there be an entire or considerable
uniformity of sentiment among men, we may thence derive an idea of the perfect
beauty; in like manner as the appearance of objects in daylight, to the eye of a man in

15

Online 1.
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health, is denominated their true and real colour, even while colour is allowed to be
merely a phantasm of the senses.

Judgment
4

Comment: If Hume highlights a universal, it is maybe with Kant that it is explicit.

5

Activity 2: Kant starts with the importance of the faculty of judgment; why is it so?
(Individually read text 1 and comment)
Importance:

6

Text 2: Here is an extract from the Preface to The Critique of Judgment by Kant16:
The faculty of knowledge from a priori principles may be called pure reason, and the
general investigation into its possibility and bounds the Critique of Pure Reason. This
is permissible although "pure reason," as was the case with the same use of terms in
our first work, is only intended to denote reason in its theoretical employment, and
although there is no desire to bring under review its faculty as practical reason and its
special principles as such. That Critique is, then, an investigation addressed simply to
our faculty of knowing things a priori. Hence it makes our cognitive faculties its sole
concern, to the exclusion of the feeling of pleasure or displeasure and the faculty of
desire; and among the cognitive faculties it confines its attention to understanding and
its a priori principles, to the exclusion of judgement and reason, (faculties that also
belong to theoretical cognition,) because it turns out in the sequel that there is no
cognitive faculty other than understanding capable of affording constitutive a priori
principles of knowledge. Accordingly the critique which sifts these faculties one and
all, so as to try the possible claims of each of the other faculties to a share in the clear
possession of knowledge from roots of its own, retains nothing but what
understanding prescribes a priori as a law for nature as the complex of phenomenathe form of these being similarly furnished a priori. All other pure concepts it
relegates to the rank of ideas, which for our faculty of theoretical cognition are
transcendent; though they are not without their use nor redundant, but discharge
certain functions as regulative principles. For these concepts serve partly to restrain
the officious pretentions of understanding, which, presuming on its ability to supply a
priori the conditions of the possibility of all things which it is capable of knowing,
behaves as if it had thus determined these bounds as those of the possibility of all
things generally, and partly also to lead understanding, in its study of nature,

16

Online 2.
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according to a principle of completeness, unattainable as this remains for it, and so to
promote the ultimate aim of all knowledge.
Properly, therefore, it was understanding which, so far as it contains constitutive a
priori cognitive principles, has its special realm, and one, moreover, in our faculty of
knowledge that the Critique, called in a general way that of pure reason was intended
to establish in secure but particular possession against all other competitors. In the
same way reason, which contains constitutive a priori principles solely in respect of
the faculty of desire, gets its holding assigned to it by The Critique of Practical
Reason.
But now comes judgement, which in the order of our cognitive faculties forms a
middle term between understanding and reason. Has it also got independent a priori
principles? If so, are they constitutive, or are they merely regulative, thus indicating
no special realm? And do they give a rule a priori to the feeling of pleasure and
displeasure, as the middle term between the faculties of cognition and desire, just as
understanding prescribes laws a priori for the former and reason for the latter? This is
the topic to which the present Critique is devoted.
[...]

7

Activity 3: What is beauty for Kant? (Individually read text 2 and share findings)
Findings:

Text 3: Here are some notes on how Kant considers beauty17:

8

FIRST PART CRITIQUE OF AESTHETIC JUDGEMENT
SECTION I. ANALYTIC OF AESTHETIC JUDGEMENT.
BOOK I. Analytic of the Beautiful.
FIRST MOMENT. Of the Judgment of Taste: Moment of Quality.
[...]

SS 5. Comparison of the three specifically different kinds of delight.
Both the agreeable and the good involve a reference to the faculty of desire, and are
thus attended, the former with a delight pathologically conditioned (by stimuli), the
17

Ibid.

Page 100

Philosophy Concepts and Ideas: A Collection of Worksheets
latter with a pure practical delight. Such delight is determined not merely by the
representation of the object, but also by the represented bond of connection between
the subject and the real existence of the object.
It is not merely the object, but also its real existence, that pleases. On the other hand,
the judgement of taste is simply contemplative, i.e., it is a judgement which is
indifferent as to the existence of an object, and only decides how its character stands
with the feeling of pleasure and displeasure. But not even is this contemplation itself
directed to concepts; for the judgement of taste is not a cognitive judgement (neither a
theoretical one nor a practical), and hence, also, is not grounded on concepts, nor yet
intentionally directed to them.
The agreeable, the beautiful, and the good thus denote three different relations of
representations to the feeling of pleasure and displeasure, as a feeling in respect of
which we distinguish different objects or modes of representation. Also, the
corresponding expressions which indicate our satisfaction in them are different The
agreeable is what GRATIFIES a man; the beautiful what simply PLEASES him; the
good what is ESTEEMED (approved), i.e., that on which he sets an objective worth.
Agreeableness is a significant factor even with irrational animals; beauty has purport
and significance only for human beings, i.e., for beings at once animal and rational
(but not merely for them as rational-intelligent beings-but only for them as at once
animal and rational); whereas the good is good for every rational being in general-a
proposition which can only receive its complete justification and explanation in the
sequel. Of all these three kinds of delight, that of taste in the beautiful may be said to
be the one and only disinterested and free delight; for, with it, no interest, whether of
sense or reason, extorts approval. And so we may say that delight, in the three cases
mentioned, is related to inclination, to favour, or to respect. For FAVOUR is the only
free liking. An object of inclination, and one which a law of reason imposes upon our
desire, leaves us no freedom to turn anything into an object of pleasure. All interest
presupposes a want, or calls one forth; and, being a ground determining approval,
deprives the judgement on the object of its freedom.
So far as the interest of inclination in the case of the agreeable goes, every one says
"Hunger is the best sauce; and people with a healthy appetite relish everything, so
long as it is something they can eat." Such delight, consequently, gives no indication
of taste having anything to say to the choice. Only when men have got all they want
can we tell who among the crowd has taste or not.
Similarly there may be correct habits (conduct) without virtue, politeness without
good-will, propriety without honour, etc. For where the moral law dictates, there is,
objectively, no room left for free choice as to what one has to do; and to show taste in
the way one carries out these dictates, or in estimating the way others do so, is a
totally different matter from displaying the moral frame of one's mind. For the latter
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involves a command and produces a need of something, whereas moral taste only
plays with the objects of delight without devoting itself sincerely to any.

Definition of the Beautiful derived from the First Moment.
Taste is the faculty of estimating an object or a mode of representation by means of a
delight or aversion apart from any interest. The object of such a delight is called
beautiful.

SECOND MOMENT. Of the Judgement of Taste: Moment of Quantity.
[...]

SS 9. Investigation of the question of the relative priority in a judgement of taste of
the feeling of pleasure and the estimating of the object.
[...]

Definition of the Beautiful drawn from the Second Moment.
The beautiful is that which, apart from a concept, pleases universally.

THIRD MOMENT. Of Judgements of Taste: Moment of the relation of the Ends
brought under Review in such Judgements.
[...]

SS 17. Ideal of beauty.
There can be no objective rule of taste by which what is beautiful may be defined by
means of concepts. For every judgement from that source is aesthetic, i.e., its
determining ground is the feeling of the subject, and not any concept of an object. It is
only throwing away labour to look for a principle of taste that affords a universal
criterion of the beautiful by definite concepts; because what is sought is a thing
impossible and inherently contradictory. But in the universal communicability of the
sensation (of delight or aversion)-a communicability, too, that exists apart from any
concept-in the accord, so far as possible, of all ages and nations as to this feeling in the
representation of certain objects, we have the empirical criterion, weak indeed and
scarce sufficient to raise a presumption, of the derivation of a taste, thus confirmed by
examples, from grounds deep seated and shared alike by all men, underlying their
agreement in estimating the forms under which objects are given to them.
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[...]

Definition of the Beautiful Derived from this Third Moment.
Beauty is the form of finality in an object, so far as perceived in it apart from the
representation of an end.

FOURTH MOMENT. Of the Judgement of Taste: Moment of the Modality of the
Delight in the Object.
[...]

SS 22. The necessity of the universal assent that is thought in a judgement of taste, is a
subjective necessity which, under the presupposition of a common sense, is
represented as objective.
In all judgements by which we describe anything as beautiful, we tolerate no one else
being of a different opinion, and in taking up this position we do not rest our
judgement upon concepts, but only on our feeling. Accordingly we introduce this
fundamental feeling not as a private feeling, but as a public sense. Now, for this
purpose, experience cannot be made the ground of this common sense, for the latter is
invoked to justify judgements containing an "ought." The assertion is not that every
one will fall in with our judgement, but rather that every one ought to agree with it.
Here I put forward my judgement of taste as an example of the judgement of common
sense, and attribute to it on that account exemplary validity. Hence common sense is a
mere ideal norm. With this as presupposition, a judgement that accords with it, as
well as the delight in an object expressed in that judgement, is rightly converted into a
rule for everyone. For the principle, while it is only subjective, being yet assumed as
subjectively universal (a necessary idea for everyone), could, in what concerns the
consensus of different judging subjects, demand universal assent like an objective
principle, provided we were assured of our subsumption under it being correct.
This indeterminate norm of a common sense is, as a matter of fact, presupposed by us;
as is shown by our presuming to lay down judgements of taste. But does such a
common sense in fact exist as a constitutive principle of the possibility of experience,
or is it formed for us as a regulative principle by a still higher principle of reason, that
for higher ends first seeks to beget in us a common sense? Is taste, in other words, a
natural and original faculty, or is it only the idea of one that is artificial and to be
acquired by us, so that a judgement of taste, with its demand for universal assent, is
but a requirement of reason for generating such a consensus, and does the "ought," i.
e., the objective necessity of the coincidence of the feeling of all with the particular
feeling of each, only betoken the possibility of arriving at some sort of unanimity in
these matters, and the judgement of taste only adduce an example of the application of
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this principle? These are questions which as yet we are neither willing nor in a
position to investigate. For the present we have only to resolve the faculty of taste
into its elements, and to unite these ultimately in the idea of a common sense.

Definition of the Beautiful drawn from the Fourth Moment.
The beautiful is that which, apart from a concept, is cognized as object of a necessary
delight.

General Remark on the First Section of the Analytic.
The result to be extracted from the foregoing analysis is in effect this: That everything
runs up into the concept of taste as a critical faculty by which an object is estimated in
reference to the free conformity to law of the imagination. [...]

9

Activity 4: Considering Hume and Kant how is the expression “beauty lies in the eye of the
beholder” explained? (Individually comment)
Comment:

10

Conclusion:

Reference:
Online

1:

OF

THE

STANDARD

OF

TASTE,

by

David

Hume,

Julie

Van

Camp’s

website,

http://www.csulb.edu/~jvancamp/361r15.html, accessed on 25.11.7
Online 2: THE CRITIQUE OF JUDGEMENT by Immanuel Kant, Creed Meredith translator, ebooks@adelaide,
http://ebooks.adelaide.edu.au; accessed on 25.11.7

Course Readings on https://aragorn.njc.ch
Beauty: texts
Kant: Critique of Judgment
NJC Library Readings
Hofstadter & Kuhs: Philsosophies of Art and Beauty
Online Research through www.zamaros.net
Beauty; ugly

Ahead: sub-task 5
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Sub-Task 5
Aesthetics
Demarcating the artistic

Instructions: class to be divided in 3 teams to establish criteria for demarcating the artistic i.e. say
whether a painting, picture, or song is art or not.
Sequence:
SESSION 1:
• Teaser pictures
• Purpose of task
• Reminder of key concepts: demarcation, art
• Team work using materials from Musée de l’Elysée (pictures) and Musée d’Art Brut
(paintings, sculptures) - access to websites
HOMEWORK
• Further research
• Individual paper composition 300-500 words
SEESION 2
• Reading Short Paper
• Q&A, discussion
• Submitting paper with bibliography
Text in use: WOLFF, ROBERT PAUL (2000), About Philosophy, New Jersey: Prentice-Hall.

Notes:

Ahead: what is V. its idea
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Unit 6
The being of Beings
6.1
What is V. Its Idea
6.2
Material V. Ideal
6.3
Freedom V. Causality
6.4
Mind V. Body
6.5
In-dividual V. Dividual
6.6
Being V. Becoming
6.7
Evil V. gOD
Sub-task 6: computer cognition
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What is V. its Idea
Worksheet 6.1
Abstract

Is what one sees what is or is it an idea of what is? If so, with Platonas there is a separation between what is and its idea, a
separation between what I would call experience in the sense of living and lived and its description. The issue then here is to
map such separations.

Aims

The aim of this session is to
•

Explore “separations”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main philosophical questions of epistemology (e.g., What is human
3B1.

A

knowledge? Can humans know the world as it really is? Are there some things that humans can never know? Are
there some things that we know with absolute certainty?);
evaluate the strengths and weaknesses of the responses given by some of the major philosophers (e.g., Aquinas,
Plato, Descartes, Berkeley, Nagarjuna) and major schools of epistemology (e.g., scepticism, empiricism,

3B2.

I

pragmatism) to some of the main epistemological questions (e.g., Is human knowledge based entirely on sensory
perception? What counts as a justification in claiming to know something?), making reference to classic texts (e.g.,
Plato’s Meno, Descartes’ Discourse on Method);

3B3.

C

D3.

A

D8.

C

formulate their own ideas about some of the main questions of epistemology, and explain and defend those ideas in
philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Deleuze, Platonas
Associated Readings: 1) Separations, online lecture – Zamaros; 2) The Republic – Platonas
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Separation 1
1

Comment: If with Aristotelis there is a separation (χωρισμος) between what is (τοδε τι) and
idea (ειδος) or its idea, it is a separation that is based on Platonas’ between what is, the
visible, and what is not, the invisible yet existent1.

2

Activity 1: Represent the separations (In teams, read texts either 1 or 2 and represent them)
Notes:

3

Text 1A: The first separation that Platonas presents is with the line analogy2:
[509d] “Conceive then,” said I, “as we were saying, that there are these two entities,
and that one of them is sovereign over the intelligible order and region and the other
over the world of the eye-ball, not to say the sky-ball, but let that pass. You surely
apprehend the two types, the visible and the intelligible.”
“I do.”
“Represent them then, as it were, by a line divided into two unequal sections and cut
each section again in the same ratio3 (the section, that is, of the visible and that of the
intelligible order), and then as an expression of the ratio of their comparative
clearness and obscurity you will have, as one of the sections [509e] of the visible
world, images. By images I mean, [510a] first, shadows, and then reflections in water
and on surfaces of dense, smooth and bright texture, and everything of that kind, if
you apprehend.”
“I do.”
“As the second section assume that of which this is a likeness or an image, that is, the
animals about us and all plants and the whole class of objects made by man.”
“I so assume it,” he said.
“Would you be willing to say,” said I, “that the division in respect of reality and truth
or the opposite is expressed by the proportion: as is the opinable to the knowable so is
the likeness to that [510b] of which it is a likeness?”

1

Zamaros, 2007 : §1.
Online 1. I offer the text in full for analysis.
3
[509d] ὥσπερ τοίνυν γραμμὴν δίχα τετμημένην λαβὼν ἄνισα τμήματα, πάλιν τέμνε ἑκάτερον τὸ τμη̂μα
ἀνὰ τὸν αὐτὸν λόγον . Online 1.
2
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“I certainly would.”
“Consider then again the way in which we are to make the division of the intelligible
section.”
“In what way?”
“By the distinction that there is one section of it which the soul is compelled to
investigate by treating as images the things imitated in the former division, and by
means of assumptions from which it proceeds not up to a first principle but down to a
conclusion, while there is another section in which it advances from its assumption to
a beginning or principle that transcends assumption, and in which it makes no use of
the images employed by the other section, relying on ideas only and progressing
systematically through ideas.”
“I don't fully understand what you mean by this,” he said.
“Well, I will try again,” [510c] said I,” for you will better understand after this
preamble. For I think you are aware that students of geometry and reckoning and
such subjects first postulate the odd and the even and the various figures and three
kinds of angles and other things akin to these in each branch of science, regard them
as known, and, treating them as absolute assumptions, do not deign to render any
further account of them to themselves or others, taking it for granted that they are
obvious to everybody. They take their start [510d] from these, and pursuing the
inquiry from this point on consistently, conclude with that for the investigation of
which they set out.”
“Certainly,” he said, “I know that.”
“And do you not also know that they further make use of the visible forms and talk
about them, though they are not thinking of them but of those things of which they
are a likeness, pursuing their inquiry for the sake of the square as such and the
diagonal as such, and not for the sake of the image of it which they draw ? [510e] And
so in all cases. The very things which they mould and draw, which have shadows and
images of themselves in water, these things they treat in their turn as only images, but
what they really seek is to get sight of those realities which can be seen [511a] only by
the mind. ”
“True,” he said.
“This then is the class that I described as intelligible, it is true, but with the
reservation first that the soul is compelled to employ assumptions in the investigation
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of it, not proceeding to a first principle because of its inability to extricate itself from
and rise above its assumptions, and second, that it uses as images or likenesses the very
objects that are themselves copied and adumbrated by the class below them, and that
in comparison with these latter are esteemed as clear and held in honor. ”
“I understand,” [511b] said he, “that you are speaking of what falls under geometry
and the kindred arts.”
“Understand then,” said I, “that by the other section of the intelligible I mean that
which the reason itself lays hold of by the power of dialectics, treating its assumptions
not as absolute beginnings but literally as hypotheses, underpinnings, footings, and
springboards so to speak, to enable it to rise to that which requires no assumption and
is the starting-point of all, and after attaining to that again taking hold of the first
dependencies from it, so to proceed downward to the conclusion, [511c] making no
use whatever of any object of sense but only of pure ideas moving on through ideas to
ideas and ending with ideas. ”
“I understand,” he said; “not fully, for it is no slight task that you appear to have in
mind, but I do understand that you mean to distinguish the aspect of reality and the
intelligible, which is contemplated by the power of dialectic, as something truer and
more exact than the object of the so-called arts and sciences whose assumptions are
arbitrary starting-points. And though it is true that those who contemplate them are
compelled to use their understanding and not [511d] their senses, yet because they do
not go back to the beginning in the study of them but start from assumptions you do
not think they possess true intelligence about them although the things themselves
are intelligible when apprehended in conjunction with a first principle. And I think
you call the mental habit of geometers and their like mind or understanding and not
reason because you regard understanding as something intermediate between opinion
and reason.”
“Your interpretation is quite sufficient,” I said; “and now, answering to these four
sections, assume these four affections occurring in the soul: intellection or reason for
the highest, [511e] understanding for the second; assign belief to the third, and to the
last picture-thinking or conjecture, and arrange them in a proportion, considering
that they participate in clearness and precision in the same degree as their objects
partake of truth and reality.”4

4

[511d] καί μοι ἐπὶ τοι̂ς τέτταρσι τμήμασι τέτταρα ταυ̂τα παθήματα ἐν τῃ̂ ψυχῃ̂ γιγνόμενα λαβέ, νόησιν
μὲν ἐπὶ τῳ̂ ἀνωτάτω, διάνοιαν [511e] δὲ ἐπὶ τῳ̂ δευτέρῳ, τῳ̂ τρίτῳ δὲ πίστιν ἀπόδος καὶ τῳ̂ τελευταίῳ
εἰκασίαν, καὶ τάξον αὐτὰ ἀνὰ λόγον, ὥσπερ ἐφ' οἱ̂ς ἐστιν ἀληθείας μετέχει, οὕτω ταυ̂τα σαφηνείας
ἡγησάμενος μετέχειν. Ibid.
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Text 1B: Later on Platonas brings together reason and thinking under intellection (νοησις),
whereas belief and conjecture under opinion (δοξα)5:
[533e] Are you satisfied, then,” said I, “as before, to call the first division science,
[534a] the second understanding, the third belief, and the fourth conjecture or
picture-thought--and the last two collectively opinion, and the first two intellection,
opinion dealing with generation and intellection with essence, and this relation being
expressed in the proportion : as essence is to generation, so is intellection to opinion;
and as intellection is to opinion, so is science to belief, and understanding to imagethinking or surmise? But the relation between their objective correlates and the
division into two parts of each of these, the opinable, namely, and the intelligible, let
us dismiss, Glaucon, lest it involve us in discussion many times as long as the
preceding.”6

5

Text 3: Platonas’ cave analogy7 also makes the distinction between the visible and the
invisible albeit in a more graphic manner8:
And now, I said, let me show in a figure how far our nature is enlightened or
unenlightened: — Behold human beings living in a underground den9, which has a
mouth open towards the light and reaching all along the den; here they have been
from their childhood, and have their legs and necks chained so that they cannot
move, and can only see before them, being prevented by the chains from turning
round their heads. Above and behind them a fire is blazing at a distance, and between

5

Online 2.
[533e] ἀρκέσει οὐ̂ν, ἠ̂ν δ' ἐγώ, ὥσπερ τὸ πρότερον, τὴν μὲν πρώτην μοι̂ραν ἐπιστήμην καλει̂ν, δευτέραν
δὲ διάνοιαν, τρίτην [534a] δὲ πίστιν καὶ εἰκασίαν τετάρτην: καὶ συναμφότερα μὲν ταυ̂τα δόξαν,
συναμφότερα δ' ἐκει̂να νόησιν: καὶ δόξαν μὲν περὶ γένεσιν, νόησιν δὲ περὶ οὐσίαν: καὶ ὅτι οὐσία πρὸς
γένεσιν, νόησιν πρὸς δόξαν, καὶ ὅτι νόησις πρὸς δόξαν, ἐπιστήμην πρὸς πίστιν καὶ διάνοιαν πρὸς
εἰκασίαν: τὴν δ' ἐφ' οἱ̂ς ταυ̂τα ἀναλογίαν καὶ διαίρεσιν διχῃ̂ ἑκατέρου, δοξαστου̂ τε καὶ νοητου̂, ἐω̂μεν, ὠ̂
Γλαύκων, ἵνα μὴ ἡμα̂ς πολλαπλασίων λόγων ἐμπλήσῃ ἢ ὅσων* οἱ παρεληλυθότες. Ibid.
7
Note that the cave analogy (at the stat of Book VII) follows directly the line analogy (at the end of Book
VI).
8
Online 3.
9
The image of the cave illustrates by another proportion the contrast between the world of senseperception and the world of thought. Instead of going above the plane of ordinary experience for the other
two members of the proportion, Plato here goes below and invents a fire and shadows cast from it on the
walls of a cave to correspond to the sun and the “real” objects of sense. In such a proportion our “real”
world becomes the symbol of Plato's ideal world. Modern fancy may read what meanings it pleases into
the Platonic antithesis of the “real” and the “ideal.” It has even been treated as an anticipation of the fourth
dimension. But Plato never leaves an attentive and critical reader in doubt as to his own intended
meaning. there may be at the most a little uncertainty as to which are merely indispensable parts of the
picture.
6
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the fire and the prisoners there is a raised way; and you will see, if you look, a low
wall built along the way, like the screen which marionette players have in front of
them, over which they show the puppets.
I see.
And do you see, I said, men passing along the wall carrying all sorts of vessels, and
statues and figures of animals made of wood and stone and various materials, which
appear over the wall? Some of them are talking, others silent.
You have shown me a strange image, and they are strange prisoners.
Like ourselves, I replied; and they see only their own shadows, or the shadows of one
another, which the fire throws on the opposite wall of the cave?
True, he said; how could they see anything but the shadows if they were never
allowed to move their heads?
And of the objects which are being carried in like manner they would only see the
shadows?
Yes, he said.
And if they were able to converse with one another, would they not suppose that they
were naming what was actually before them?
Very true.
And suppose further that the prison had an echo which came from the other side,
would they not be sure to fancy when one of the passers-by spoke that the voice
which they heard came from the passing shadow?
No question, he replied.
To them, I said, the truth would be literally nothing but the shadows of the images.
That is certain.
And now look again, and see what will naturally follow it^ the prisoners are released
and disabused of their error. At first, when any of them is liberated and compelled
suddenly to stand up and turn his neck round and walk and look towards the light, he
will suffer sharp pains; the glare will distress him, and he will be unable to see the
realities of which in his former state he had seen the shadows; and then conceive
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some one saying to him, that what he saw before was an illusion, but that now, when
he is approaching nearer to being and his eye is turned towards more real existence,
he has a clearer vision, — what will be his reply? And you may further imagine that
his instructor is pointing to the objects as they pass and requiring him to name them,
— will he not be perplexed? Will he not fancy that the shadows which he formerly
saw are truer than the objects which are now shown to him?
Far truer.
And if he is compelled to look straight at the light, will he not have a pain in his eyes
which will make him turn away to take and take in the objects of vision which he can
see, and which he will conceive to be in reality clearer than the things which are now
being shown to him?
True, he said.
And suppose once more, that he is reluctantly dragged up a steep and rugged ascent,
and held fast until he 's forced into the presence of the sun himself, is he not likely to
be pained and irritated? When he approaches the light his eyes will be dazzled, and
he will not be able to see anything at all of what are now called realities.
Not all in a moment, he said.
He will require to grow accustomed to the sight of the upper world. And first he will
see the shadows best, next the reflections of men and other objects in the water, and
then the objects themselves; then he will gaze upon the light of the moon and the
stars and the spangled heaven; and he will see the sky and the stars by night better
than the sun or the light of the sun by day?
Certainly.
Last of he will be able to see the sun, and not mere reflections of him in the water, but
he will see him in his own proper place, and not in another; and he will contemplate
him as he is.
Certainly.
He will then proceed to argue that this is he who gives the season and the years, and
is the guardian of all that is in the visible world, and in a certain way the cause of all
things which he and his fellows have been accustomed to behold?
Clearly, he said, he would first see the sun and then reason about him.
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And when he remembered his old habitation, and the wisdom of the den and his
fellow-prisoners, do you not suppose that he would felicitate himself on the change,
and pity them?
Certainly, he would.
And if they were in the habit of conferring honours among themselves on those who
were quickest to observe the passing shadows and to remark which of them went
before, and which followed after, and which were together; and who were therefore
best able to draw conclusions as to the future, do you think that he would care for
such honours and glories, or envy the possessors of them? Would he not say with
Homer, Better to be the poor servant of a poor master, and to endure anything, rather
than think as they do and live after their manner?
Yes, he said, I think that he would rather suffer anything than entertain these false
notions and live in this miserable manner.
Imagine once more, I said, such an one coming suddenly out of the sun to be replaced
in his old situation; would he not be certain to have his eyes full of darkness?
To be sure, he said.
And if there were a contest, and he had to compete in measuring the shadows with
the prisoners who had never moved out of the den, while his sight was still weak, and
before his eyes had become steady (and the time which would be needed to acquire
this new habit of sight might be very considerable) would he not be ridiculous? Men
would say of him that up he went and down he came without his eyes; and that it was
better not even to think of ascending; and if any one tried to loose another and lead
him up to the light, let them only catch the offender, and they would put him to
death.
No question, he said.
This entire allegory, I said, you may now append, dear Glaucon, to the previous
argument; the prison-house is the world of sight, the light of the fire is the sun, and
you will not misapprehend me if you interpret the journey upwards to be the ascent
of the soul into the intellectual world according to my poor belief, which, at your
desire, I have expressed whether rightly or wrongly God knows. But, whether true or
false, my opinion is that in the world of knowledge the idea of good appears last of all,
and is seen only with an effort; and, when seen, is also inferred to be the universal
author of all things beautiful and right, parent of light and of the lord of light in this
visible world, and the immediate source of reason and truth in the intellectual; and
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that this is the power upon which he who would act rationally, either in public or
private life must have his eye fixed.
I agree, he said, as far as I am able to understand you.
Moreover, I said, you must not wonder that those who attain to this beatific vision are
unwilling to descend to human affairs; for their souls are ever hastening into the
upper world where they desire to dwell; which desire of theirs is very natural, if our
allegory may be trusted.
Yes, very natural.
And is there anything surprising in one who passes from divine contemplations to the
evil state of man, misbehaving himself in a ridiculous manner; if, while his eyes are
blinking and before he has become accustomed to the surrounding darkness, he is
compelled to fight in courts of law, or in other places, about the images or the
shadows of images of justice, and is endeavouring to meet the conceptions of those
who have never yet seen absolute justice?
Anything but surprising, he replied.
Any one who has common sense will remember that the bewilderments of the eyes
are of two kinds, and arise from two causes, either from coming out of the light or
from going into the light, which is true of the mind's eye, quite as much as of the
bodily eye; and he who remembers this when he sees any one whose vision is
perplexed and weak, will not be too ready to laugh; he will first ask whether that soul
of man has come out of the brighter light, and is unable to see because unaccustomed
to the dark, or having turned from darkness to the day is dazzled by excess of light.
And he will count the one happy in his condition and state of being, and he will pity
the other; or, if he have a mind to laugh at the soul which comes from below into the
light, there will be more reason in this than in the laugh which greets him who
returns from above out of the light into the den.
That, he said, is a very just distinction.
But then, if I am right, certain professors of education must be wrong when they say
that they can put a knowledge into the soul which was not there before, like sight
into blind eyes.
They undoubtedly say this, he replied.
Whereas, our argument shows that the power and capacity of learning exists in the
soul already; and that just as the eye was unable to turn from darkness to light
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without the whole body, so too the instrument of knowledge can only by the
movement of the whole soul be turned from the world of becoming into that of being,
and learn by degrees to endure the sight of being, and of the brightest and best of
being, or in other words, of the good.

6

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Separations’, online lecture, DrZ. Network, http://www.zamaros.net, 1.10.7
Online 1: THE REPUBLIC, Book VI, by Platonas, Jowett translator, Perseus Digital Library, http://www.perseus.tufts.edu/,
accessed on 28.10.6
Online 2: THE REPUBLIC, Book VII, by Platonas, Jowett translator, Perseus Digital Library, http://www.perseus.tufts.edu/,
accessed on 28.10.6
Online 3: THE REPUBLIC, Book VII, by Platonas, Jowett translator, Constitution Society, http://www.constitution.org,
accessed on 28.10.6

Course Reading on www.zamaros.net
Zamaros: Separations, online lecture
Course Reading on https://aragorn.njc.ch
Separations-texts
Online Research through www.zamaros.net
Visible and invisible

Ahead: material V. ideal
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Material V. Ideal
Worksheet 6.2
Abstract

What is the world made of? Since metaphysics seeks to describe what is, some thinkers such as Epicuros or Hobbes consider
that that what is, is made of substance, of material. But against claims to materiality, other thinkers such as Berkley hold that
since we entertain ideas, and ideas express what is, all that there is, are ideas.

Aims

The aim of this session is to
•

Explore “materiality”.

•

Explore “physicality”.

•

Explore “ideality”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D3.

A

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Berkeley, Epicuros, Hobbes, Kim, Zamaros
Associated Readings: 1) Materiality, online lecture – Zamaros; 2) Ideality, online lecture – Zamaros; 3) Letter to HerodotusEpicuros; 4) Leviathan-Hobbes; 5) Three Dialogues Between Hylas and Philonous – Berkeley
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Materiality
1

Activity 1: What is the world made of? (Individually comment)
Constituents:

2

Activity 2: How do Epicuros and Hobbes compare? (In pairs, read texts 1 and 2 and outline
main arguments and differences)
Arguments:

3

Text 1: Epicuros, claims along with Parmenidis and Democritos that10:
5.
In the first place, Herodotus, you must understand what it is that words
denote, in order that by reference to this we may be in a position to test opinions,
inquiries, or problems, so that our proofs may not run on untested ad infinitum, nor
the terms we use be empty of meaning. For the primary signification of every term
employed must be clearly seen, and ought to need no proving; this being necessary, if
we are to have something to which the point at issue or the problem or the opinion
before us can be referred.
6.
Next, we must by all means stick to our sensations, that is, simply to the
present impressions whether of the mind or of any criterion whatever, and similarly
to our actual feelings, in order that we may have the means of determining that which
needs confirmation and that which is obscure.
7.
When this is clearly understood, it is time to consider generally things which
are obscure. To begin with, nothing comes into being out of what is non-existent For
in that case anything would have arisen out of anything, standing as it would in no
need of its proper germs. And if that which disappears had been destroyed and
become non-existent, everything would have perished, that into which the things
were dissolved being non-existent. Moreover, the sum total of things was always such
as it is now, and such it will ever remain. For there is nothing into which it can
change. For outside the sum of things there is nothing which could enter into it and
bring about the change.
8.
Further, the whole of being consists of bodies and space. For the existence of
bodies is everywhere attested by sense itself, and it is upon sensation that reason must
rely when it attempts to infer the unknown from the known. And if there were no

10

Online 1: §5-14.
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space (which we call also void and place and intangible nature), bodies would have
nothing in which to be and through which to move, as they are plainly seen to move.
Beyond bodies and space there is nothing which by mental apprehension or on its
analogy we can conceive to exist. When we speak of bodies and space, both are
regarded as wholes or separate things, not as the properties or accidents of separate
things.
9.
Again, of bodies some are composite, others the elements of which these
composite bodies are made. These elements are indivisible and unchangeable, and
necessarily so, if things are not all to be destroyed and pass into non-existence, but are
to be strong enough to endure when the composite bodies are broken up, because
they possess, a solid nature and are incapable of being anywhere or anyhow dissolved.
It follows that the first beginnings must be indivisible, corporeal entities.
10.
Again, the sum of things is infinite. For what is finite has an extremity, and
the extremity of anything is discerned only by comparison with something else. Now
the sum of things is not discerned by comparison with anything else: hence it has no
extremity, it has no limit; and, since it has no limit, it must be unlimited or infinite.
11.
Moreover, the sum of things is unlimited both by reason of the multitude of
the atoms and the extent of the void. For if the void were infinite and bodies finite,
the bodies would not have stayed anywhere but would have been dispersed in their
course through the infinite void, not having any supports or counter-checks to send
them back on their upward rebound. Again, if the void were finite, the infinity of
bodies would not have anywhere to be.
12.
Furthermore, the atoms, which have no void in them - out of which
composite bodies arise and into which they are dissolved - vary indefinitely in their
shapes; for so many varieties of things as we see could never have arisen out of a
recurrence of a definite number of the same shapes. The like atoms of each shape are
absolutely infinite; but the variety of shapes, though indefinitely large, is not
absolutely infinite.
13.
The atoms are in continual motion through all eternity. Some of them
rebound to a considerable distance from each other, while others merely oscillate in
one place when they chance to have got entangled or to be enclosed by a mass of
other atoms shaped for entangling.
14.
This is because each atom is separated from the rest by void, which is
incapable of offering any resistance to the rebound; while it is the solidity of the atom
which makes it rebound after a collision, however short the distance to which it
rebounds, when it finds itself imprisoned in a mass of entangling atoms. Of all this
there is no beginning, since both atoms and void exist from everlasting.
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Epicuros
3

Text 2: If with Epicuros the universe is made of atoms that are in movement, interestingly,
Hobbes appeals to moving particles not only to explain the universe, but also the mind and
its operations, thereby offering an atomistic description of non physical entities including
desire, language and sensation11:
There be in animals two sorts of motions peculiar to them: One called vital, begun in
generation, and continued without interruption through their whole life; such as are
the course of the blood, the pulse, the breathing, the concoction, nutrition, excretion,
etc.; to which motions there needs no help of imagination: the other is animal motion,
otherwise called voluntary motion; as to go, to speak, to move any of our limbs, in
such manner as is first fancied in our minds. That sense is motion in the organs and
interior parts of man's body, caused by the action of the things we see, hear, etc., and
that fancy is but the relics of the same motion, remaining after sense, has been already
said in the first and second chapters. And because going, speaking, and the like
voluntary motions depend always upon a precedent thought of whither, which way,
and what, it is evident that the imagination is the first internal beginning of all
voluntary motion. And although unstudied men do not conceive any motion at all to
be there, where the thing moved is invisible, or the space it is moved in is, for the
shortness of it, insensible; yet that doth not hinder but that such motions are. For let a
space be never so little, that which is moved over a greater space, whereof that little
one is part, must first be moved over that. These small beginnings of motion within
the body of man, before they appear in walking, speaking, striking, and other visible
actions, are commonly called endeavor.
This endeavor, when it is toward something which causes it, is called appetite, or
desire, the latter being the general name, and the other oftentimes restrained to
signify the desire of food, namely hunger and thirst. And when the endeavor is from
ward something, it is generally called aversion. These words appetite and aversion we
have from the Latins; and they both of them signify the motions, one of approaching,
the other of retiring. So also do the Greek words for the same, which are orme and
aphorme. For Nature itself does often press upon men those truths which afterwards,
when they look for somewhat beyond Nature, they stumble at. For the Schools find in

11

Online 2, added emphases.
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mere appetite to go, or move, no actual motion at all; but because some motion they
must acknowledge, they call it metaphorical motion, which is but an absurd speech;
for though words may be called metaphorical, bodies and motions cannot.
That which men desire they are said to love, and to hate those things for which they
have aversion. So that desire and love are the same thing; save that by desire, we
signify the absence of the object; by love, most commonly the presence of the same.
So also by aversion, we signify the absence; and by hate, the presence of the object.
Of appetites and aversions, some are born with men; as appetite of food, appetite of
excretion, and exoneration (which may also and more properly be called aversions,
from somewhat they feel in their bodies), and some other appetites, not many. The
rest, which are appetites of particular things, proceed from experience and trial of
their effects upon themselves or other men. For of things we know not at all, or
believe not to be, we can have no further desire than to taste and try. But aversion we
have for things, not only which we know have hurt us, but also that we do not know
whether they will hurt us, or not.
Those things which we neither desire nor hate, we are said to contemn: contempt
being nothing else but an immobility or contumacy of the heart in resisting the action
of certain things; and proceeding from that the heart is already moved otherwise, by
other more potent objects, or from want of experience of them.
And because the constitution of a man's body is in continual mutation, it is impossible
that all the same things should always cause in him the same appetites and aversions:
much less can all men consent in the desire of almost any one and the same object.
[...]
As in sense that which is really within us is, as I have said before, only motion, caused
by the action of external objects but in appearance; to the sight, light and color; to the
ear, sound; to the nostril, odor, etc.: so, when the action of the same object is
continued from the eyes, ears, and other organs to the heart, the real effect there is
nothing but motion, or endeavor; which consisteth in appetite or aversion to or from
the object moving. But the appearance or sense of that motion is that we either call
delight or trouble of mind.

Thomas Hobbes
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Critique: Against a material explanation of the mind and sensations, Kant12 makes the
consciousness objection: that the defining feature of all minds is consciousness, which is not
the case with material entities; hence, humans are not merely material.

7

Sensing and matter
8

Links: If with Kant humans are not merely material, it is their ideas that become important.

9

Comment: But for some, such as Berkley, perception is premised on ideas in that ideas are not
simply representative of the things that surrounds us; ideas are primordial in the sense that
without ideas the worlds cannot be sensed!

10

Activity 3: What are the main points that Berkeley is entertaining? (In pairs, read text 3 out
loud and highlight claims)
Arguments:

11

Text 3: Berkeley offers the following views13:
<Hyl>. I am glad to find there was nothing in the accounts I heard of you.
<Phil>. Pray, what were those?
<Hyl>. You were represented, in last night's conversation, as one who maintained the
most extravagant opinion that ever entered into the mind of man, to wit, that there is
no such thing as <material substance> in the world.
<Phil>. That there is no such thing as what <philosophers call material substance>, I
am seriously persuaded: but, if I were made to see anything absurd or sceptical in this,
I should then have the same reason to renounce this that I imagine I have now to
reject the contrary opinion.
<Hyl>. What I can anything be more fantastical, more repugnant to Common Sense,
or a more manifest piece of Scepticism, than to believe there is no such thing as
<matter>?
[...]

12
13

In Wolff, 2000: 95
Online 3: 173-180
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<Phil>. How cometh it to pass then, Hylas, that you pronounce me <a sceptic>,
because I deny what you affirm, to wit, the existence of Matter? Since, for aught you
can tell, I am as peremptory in my denial, as you in your affirmation.
<Hyl>. Hold, Philonous, I have been a little out in my definition; but every false step a
man makes in discourse is not to be insisted on. I said indeed that a <sceptic> was one
who doubted of everything; but I should have added, or who denies the reality and
truth of things.
<Phil>. What things? Do you mean the principles and theorems of sciences? But these
you know are universal intellectual notions, and consequently independent of Matter.
The denial therefore of this doth not imply the denying them.
<Hyl>. I grant it. But are there no other things? What think you of distrusting the
senses, of denying the real existence of sensible things, or pretending to know nothing
of them. Is not this sufficient to denominate a man a <sceptic>?
<Phil>. Shall we therefore examine which of us it is that denies the reality of sensible
things, or professes the greatest ignorance of them; since, if I take you rightly, he is to
be {174} esteemed the greatest <sceptic>?
<Hyl>. That is what I desire.
<Phil>. What mean you by Sensible Things?
<Hyl>. Those things which are perceived by the senses. Can you imagine that I mean
anything else?
<Phil>. Pardon me, Hylas, if I am desirous clearly to apprehend your notions, since
this may much shorten our inquiry. Suffer me then to ask you this farther question.
Are those things only perceived by the senses which are perceived immediately? Or,
may those things properly be said to be <sensible> which are perceived mediately, or
not without the intervention of others?
<Hyl>. I do not sufficiently understand you.
<Phil>. In reading a book, what I immediately perceive are the letters; but mediately,
or by means of these, are suggested to my mind the notions of God, virtue, truth, &c.
Now, that the letters are truly sensible things, or perceived by sense, there is no
doubt: but I would know whether you take the things suggested by them to be so too.
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<Hyl>. No, certainly: it were absurd to think <God> or <virtue> sensible things;
though they may be signified and suggested to the mind by sensible marks, with
which they have an arbitrary connexion.
<Phil>. It seems then, that by <sensible things> you mean those only which can be
perceived <immediately> by sense?
<Hyl>. Right.
<Phil>. Doth it not follow from this, that though I see one part of the sky red, and
another blue, and that my reason doth thence evidently conclude there must be some
cause of that diversity of colours, yet that cause cannot be said to be a sensible thing,
or perceived by the sense of seeing?
<Hyl>. It doth.
<Phil>. In like manner, though I hear variety of sounds, yet I cannot be said to hear
the causes of those sounds?
<Hyl>. You cannot.
<Phil>. And when by my touch I perceive a thing to be hot and heavy, I cannot say,
with any truth or propriety, that I feel the cause of its heat or weight?
<Hyl>. To prevent any more questions of this kind, I tell you once for all, that by
<sensible things> I mean those only which are perceived by sense; and that in truth
the senses perceive nothing which they do not perceive <immediately>: for they make
no {175} inferences. The deducing therefore of causes or occasions from effects and
appearances, which alone are perceived by sense, entirely relates to reason.
[...]
<Phil>. It seems, therefore, that if you take away all sensible qualities, there remains
nothing sensible?
<Hyl>. I grant it.
<Phil>. Sensible things therefore are {250} nothing else but so many sensible qualities,
or combinations of sensible qualities?
<Hyl>. Nothing else.
<Phil>. <Heat> then is a sensible thing?

Page 125

Unit 6

<Hyl>. Certainly.
<Phil>. Doth the <reality> of sensible things consist in being perceived? or, is it
something distinct from their being perceived, and that bears no relation to the mind?
<Hyl>. To <exist> is one thing, and to be <perceived> is another.
<Phil>. I speak with regard to sensible things only. And of these I ask, whether by
their real existence you mean a subsistence exterior to the mind, and distinct from
their being perceived?
<Hyl>. I mean a real absolute being, distinct from, and without any relation to, their
being perceived.
<Phil>. Heat therefore, if it be allowed a real being, must exist without the mind?
<Hyl>. It must.
[...]
<Phil>. And is any unperceiving thing capable of pain or pleasure?
<Hyl>. No, certainly.
<Phil>. Is your material substance a senseless being, or a being endowed with sense
and perception?
<Hyl>. It is senseless without doubt.
<Phil>. It cannot therefore be the subject of pain?
<Hyl>. By no means.
<Phil>. Nor consequently of the greatest heat perceived by sense, since you
acknowledge this to be no small pain?
<Hyl>. I grant it.
<Phil>. What shall we say then of your external object; is it a material Substance, or
no?
<Hyl>. It is a material substance with the sensible qualities inhering in it.
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<Phil>. How then can a great heat exist in it, since you own it cannot in a material
substance? I desire you would clear this point.
<Hyl>. Hold, Philonous, I fear I was out in yielding intense heat to be a pain. It should
seem rather, that pain is something distinct from heat, and the consequence or effect
of it.
<Phil>. Upon putting your hand near the fire, do you perceive one simple uniform
sensation, or two distinct sensations?
<Hyl>. But one simple sensation.
<Phil>. Is not the heat immediately perceived?
<Hyl>. It is.
<Phil>. And the pain?
<Hyl>. True.
<Phil>. Seeing therefore they are both immediately perceived at the same time, and
the fire affects you only with one simple or uncompounded idea, it follows that this
same simple idea is both the intense heat immediately perceived, and the pain; and,
consequently, that the intense heat immediately perceived is nothing distinct from a
particular sort of pain.
<Hyl>. It seems so.
<Phil>. Again, try in your thoughts, Hylas, if you can conceive a vehement sensation
to be without pain or pleasure. {177}
<Hyl>. I cannot.
<Phil>. Or can you frame to yourself an idea of sensible pain or pleasure in general,
abstracted from every particular idea of heat, cold, tastes, smells? &c.
<Hyl>. I do not find that I can.
<Phil>. Doth it not therefore follow, that sensible pain is nothing distinct from those
sensations or ideas, in an intense degree?
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<Hyl>. It is undeniable; and, to speak the truth, I begin to suspect a very great heat
cannot exist but in a mind perceiving it.
[...]
<Phil>. Since, therefore, you neither judge the sensation itself occasioned by the pin,
nor anything like it to be in the pin; you should not, conformably to what you have
now granted, judge the sensation occasioned by the fire, or anything like it, to be in
the fire.
<Hyl>. Well, since it must be so, I am content to yield this point, and acknowledge
that heat and cold are only sensations existing in our minds. But there still remain
qualities enough to secure the reality of external things.
<Phil>. But what will you say, Hylas, if it shall appear that the case is the same with
regard to all other sensible qualities, and that they can no more be supposed to exist
without the mind, than heat and cold?
<Hyl>. Then indeed you will have done something to the purpose; but that is what I
despair of seeing proved.

George Berkeley
12

Comment: Having thus examined the other causes of sensation that includes tastes, odors,
and sounds, Berkeley sustains the thesis that sensation cannot exist without the mind14. In
other words, ideas cannot have an existence that is independent of the mind; they must be in
one way or another in a mind and not outside of it.

13

Comment: But if ideas are sense-data, they are information about a being that is perceived in
the mind. In other words the being exists because it is perceived, which is summarized in the
equalizer esse est percipi15

14

Conclusion:

14
15

Online 1, Dialogue 1: 181.
Zamaros, 2007: §8.
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Reference:
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Online
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Epicurus and Epicurean Philosophy,

http://www.epicurus.net, accessed on 8.10.6
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Course Reading on www.zamaros.net
Zamaros: Materiality, online lecture
Zamaros: Ideality, online lecture
Course Reading on https://aragorn.njc.ch
Berkeley: Three Dialogues
Moore: Refuting Idealism
Russell: Problems of Philosophy
Online Research through www.zamaros.net
Materialism; physicalism; idealism

Ahead: freedom and causality
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Freedom V. Causality
Worksheet 6.3
Abstract

If an event such birth takes place to what extent is it conditional and conditioned on other events that occurred beforehand?
How does this event compare with, for instance, writing poetry or this lecture as a matter of fact? In examining determinity,
freedom and volition it is here argued that contrary to what often thought of, volition and freedom are antithetical, and that
freedom and determinity are compatible.

Aims

The aim of this session is to
•

Explore “freedom”.

•

Explore “determinity”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D3.

A

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Hobbes, Hume, Kant, Zamaros
Associated Readings: 1) Freedom V. Determinity, online lecture – Zamaros; 2) Leviathan – Hobbes; 3) Critique of Pure Reason
– Kant; 4) Treatise on Human nature – Hume
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Events
1

Comment: Events can be understood to be16
→ Conditional, when the association and congruence of particular conditions enables an
event to manifest itself
→ Emergent, when conditions are factually and empirically obscure despite their being
theoretically clear

2

Comment: Where an event is conditional, there is causality based on the idea that every
event has a cause, (i.e. the conditions for its manifestation); this is a causal relation.17

3

Comment: If the manifestation of the effect is certain in that the event is conditioned by a
cause, there is determinity (myth-ology of determinism) in that a particular effect has its own
cause. It is to some extent predictable; this is a determined relation.18

4

Comment: In extreme cases when the effect is inescapable, causality becomes a fatality
(myth-ology of fatalism); events and conditions are in a fatal relation.19

Determinity
5

Activity 1: How do Kant and Hume compare relatively to determinity? (In pairs, read texts 1
& 2 to establish the differences between them)
Arguments:

6

Text 1: Kant considers determinity to be20:
---the connection in the sensible world of one state with a preceding state on which it
follows according to a rule. Since the causality of appearances rests on conditions of
time, and the preceding state, if it had always existed, could not have produced an
effect which first comes into being in time, it follows that the causality of the cause of
that which happens or comes into being must itself also have come into being, and
that in accordance with the principle of the understanding it must in its turn itself
require a cause.

16

Zamaros, 2007: §1-2.
Zamaros, 2007: §5.
18
Zamaros, 2007: §6.
19
Zamaros, 2007: §8.
20
Online 3.
17
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Text 2: Here is how Hume considers determinity21:
Shou'd a traveller, returning from a far country, tell us, that he had seen a climate in
the fiftieth degree of northern latitude, where all the fruits ripen and come to
perfection in the winter, and decay in the summer, after the same manner as in
England they are produc'd and decay in the contrary seasons, he wou'd find few so
credulous as to believe him. I am apt to think a traveller wou'd meet with as little
credit, who shou'd inform us of people exactly of the same character with those in
Plato's republic on the one hand, or those in Hobbes's Leviathan on the other. There
is a general course of nature in human actions, as well as in the operations of the sun
and the climate. There are also characters peculiar to different nations and particular
persons, as well as common to mankind. The knowledge of these characters is
founded on the observation of an uniformity in the actions, that flow from them; and
this uniformity forms the very essence of necessity.

David Hume
Freedom
8

Activity 2: How do Kant and Hume compare relatively to the notion of freedom? (In pairs
read texts 3 & 4 to establish the differences between them)
Arguments:

9

Text 3: Hobbes views freedom as follows22:
LIBERTY, or freedom, signifieth properly the absence of opposition (by opposition, I
mean external impediments of motion); and may be applied no less to irrational and
inanimate creatures than to rational. For whatsoever is so tied, or environed, as it
cannot move but within a certain space, which space is determined by the opposition
of some external body, we say it hath not liberty to go further. And so of all living

21

Online 1. Note that Hume does not accept causality at its face value: it needs proof and careful
consideration.
22
Online 2.
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creatures, whilst they are imprisoned, or restrained with walls or chains; and of the
water whilst it is kept in by banks or vessels that otherwise would spread itself into a
larger space; we use to say they are not at liberty to move in such manner as without
those external impediments they would. But when the impediment of motion is in the
constitution of the thing itself, we use not to say it wants the liberty, but the power,
to move; as when a stone lieth still, or a man is fastened to his bed by sickness.
And according to this proper and generally received meaning of the word, a freeman
is he that, in those things which by his strength and wit he is able to do, is not
hindered to do what he has a will to. But when the words free and liberty are applied
to anything but bodies, they are abused; for that which is not subject to motion is not
to subject to impediment: and therefore, when it is said, for example, the way is free,
no liberty of the way is signified, but of those that walk in it without stop. And when
we say a gift is free, there is not meant any liberty of the gift, but of the giver, that
was not bound by any law or covenant to give it. So when we speak freely, it is not
the liberty of voice, or pronunciation, but of the man, whom no law hath obliged to
speak otherwise than he did. Lastly, from the use of the words free will, no liberty can
be inferred of the will, desire, or inclination, but the liberty of the man; which
consisteth in this, that he finds no stop in doing what he has the will, desire, or
inclination to do.
Fear and liberty are consistent: as when a man throweth his goods into the sea for fear
the ship should sink, he doth it nevertheless very willingly, and may refuse to do it if
he will; it is therefore the action of one that was free [---]
Liberty and necessity are consistent: as in the water that hath not only liberty, but a
necessity of descending by the channel; so, likewise in the actions which men
voluntarily do, which, because they proceed their will, proceed from liberty, and yet
because every act of man's will and every desire and inclination proceedeth from
some cause, and that from another cause, in a continual chain (whose first link is in
the hand of God, the first of all causes), proceed from necessity. So that to him that
could see the connexion of those causes, the necessity of all men's voluntary actions
would appear manifest. And therefore God, that seeth and disposeth all things, seeth
also that the liberty of man in doing what he will is accompanied with the necessity
of doing that which God will and no more, nor less. For though men may do many
things which God does not command, nor is therefore author of them; yet they can
have no passion, nor appetite to anything, of which appetite God's will is not the
cause. And did not His will assure the necessity of man's will, and consequently of all
that on man's will dependeth, the liberty of men would be a contradiction and
impediment to the omnipotence and liberty of God. And this shall suffice, as to the
matter in hand, of that natural liberty, which only is properly called liberty.
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Text 4: This is how Kant sees freedom23:
By freedom, ---, in its cosmological meaning, I understand the power of beginning a
state spontaneously. Such causality will not, therefore, itself stand under another
cause determining it in time, as required by the law of nature. Freedom, in this sense,
is a pure transcendental idea, which, in the first place, contains nothing borrowed
from experience, and which, secondly, refers to an object that cannot be determined
or given in any experience. That everything which happens has a cause is a universal
law, conditioning the very possibility of all experience. Hence the causality of the
cause, which itself happens or comes to be, must itself in turn have a cause; and thus
the entire field of experience, however far it may extend, is transformed into a sumtotal of the merely natural. But since in this way no absolute totality of conditions
determining causal relation can be obtained, reason creates for itself the idea of a
spontaneity which can begin to act of itself, without requiring being determined to
action by an antecedent cause in accordance with the law of causality.
It should especially be noted that the practical concept of freedom is based on this
transcendental idea, and that in the latter lies the real source of the difficulty by
which the question of the possibility of freedom has always been beset. Freedom in
the practical sense is the will's independence of coercion through sensuous impulses.
For a will is sensuous, in so far as it is pathologically affected, i.e. by sensuous motives;
it is animal (arbitrium brutum), if it can be pathologically necessitated. The human
will is certainly an arbitrium sensitivum, not, however, brutum but liberum. For
sensibility does not necessitate its action. There is in man a power of selfdetermination, independently of any coercion through sensuous impulses.

Emmanuel Kant
11

Activity 3: To what extent is freedom compatible with volition (i.e. free will)? (Individually,
comment)
Comment:

12

23

Conclusion:

Online 3, original emphases.
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Reference:
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Rousseau: Discourse on Inequality
Online Research through www.zamaros.net
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Ahead: mind V. body
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Mind V. Body
Worksheet 6.4
Abstract

What form does the self (monad) have? Is it mind, body or both? Some, as Leibniz, say the former; others, as Hobbes, the
latter; and others, as Descartes both. But if the self is mind and body, how are these related? Moreover, how does the mindbody duality of a self link to that of another?

Aims

The aim of this session is to
•

Explore “mind”.

•

Explore “body”.

•

Explore mind-body duality

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D3.

A

D6.

I

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
compare the problems, principles, methods, and conclusions of different philosophers (e.g., how Aristotle made
use of Plato’s theory of forms, how Kant replied to Hume’s scepticism);
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Descartes, Zamaros
Associated Readings: 1) Mind V Body, online lecture – Zamaros; 2) Meditations – Descartes
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Self and substance
1

Issue: If one considers the self to be a monad in Leibniz’s sense, the issue at hand is to
understand what makes the self up.

2

Comment: Saying “what makes the self up” implies substance and there seems to be two ways
to account for such substance:
→ One-substance viewpoint: everything in the universe is a mind or a soul (ideality) or
made of matter in movement (materiality).
→ Two-substance viewpoint: the self is made of two substances, minds and bodies (duality).

Duality
3

Activity 1: What are the main arguments that Descartes is making? (In teams, read text 1 to
outline the way the mind and body are articulated)
Arguments:

4

Text 1: Descartes discusses the relationship between mind and body in four remarks24.
19. To commence this examination accordingly, I here remark, in the first place, that
there is a vast difference between mind and body, in respect that body, from its
nature, is always divisible, and that mind is entirely indivisible. For in truth, when I
consider the mind, that is, when I consider myself in so far only as I am a thinking
thing, I can distinguish in myself no parts, but I very clearly discern that I am
somewhat absolutely one and entire; and although the whole mind seems to be united
to the whole body, yet, when a foot, an arm, or any other part is cut off, I am
conscious that nothing has been taken from my mind; nor can the faculties of willing,
perceiving, conceiving, etc., properly be called its parts, for it is the same mind that is
exercised [all entire] in willing, in perceiving, and in conceiving, etc. But quite the
opposite holds in corporeal or extended things; for I cannot imagine any one of them
[how small soever it may be], which I cannot easily sunder in thought, and which,
therefore, I do not know to be divisible. This would be sufficient to teach me that the
mind or soul of man is entirely different from the body, if I had not already been
apprised of it on other grounds. [L] [F]
20. I remark, in the next place, that the mind does not immediately receive the
impression from all the parts of the body, but only from the brain, or perhaps even
from one small part of it, viz., that in which the common sense (senses communis) is

24

Online 1 : 19-23.
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said to be, which as often as it is affected in the same way gives rise to the same
perception in the mind, although meanwhile the other parts of the body may be
diversely disposed, as is proved by innumerable experiments, which it is unnecessary
here to enumerate. [L] [F]
21. I remark, besides, that the nature of body is such that none of its parts can be
moved by another part a little removed from the other, which cannot likewise be
moved in the same way by any one of the parts that lie between those two, although
the most remote part does not act at all. As, for example, in the cord A, B. C, D,
[which is in tension], if its last part D, be pulled, the first part A, will not be moved in
a different way than it would be were one of the intermediate parts B or c to be
pulled, and the last part D meanwhile to remain fixed. And in the same way, when I
feel pain in the foot, the science of physics teaches me that this sensation is
experienced by means of the nerves dispersed over the foot, which, extending like
cords from it to the brain, when they are contracted in the foot, contract at the same
time the inmost parts of the brain in which they have their origin, and excite in these
parts a certain motion appointed by nature to cause in the mind a sensation of pain, as
if existing in the foot; but as these nerves must pass through the tibia, the leg, the
loins, the back, and neck, in order to reach the brain, it may happen that although
their extremities in the foot are not affected, but only certain of their parts that pass
through the loins or neck, the same movements, nevertheless, are excited in the brain
by this motion as would have been caused there by a hurt received in the foot, and
hence the mind will necessarily feel pain in the foot, just as if it had been hurt; and
the same is true of all the other perceptions of our senses. [L] [F]
22. I remark, finally, that as each of the movements that are made in the part of the
brain by which the mind is immediately affected, impresses it with but a single
sensation, the most likely supposition in the circumstances is, that this movement
causes the mind to experience, among all the sensations which it is capable of
impressing upon it; that one which is the best fitted, and generally the most useful for
the preservation of the human body when it is in full health. But experience shows us
that all the perceptions which nature has given us are of such a kind as I have
mentioned; and accordingly, there is nothing found in them that does not manifest
the power and goodness of God. Thus, for example, when the nerves of the foot are
violently or more than usually shaken, the motion passing through the medulla of the
spine to the innermost parts of the brain affords a sign to the mind on which it
experiences a sensation, viz., of pain, as if it were in the foot, by which the mind is
admonished and excited to do its utmost to remove the cause of it as dangerous and
hurtful to the foot. It is true that God could have so constituted the nature of man as
that the same motion in the brain would have informed the mind of something
altogether different: the motion might, for example, have been the occasion on which
the mind became conscious of itself, in so far as it is in the brain, or in so far as it is in
some place intermediate between the foot and the brain, or, finally, the occasion on
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which it perceived some other object quite different, whatever that might be; but
nothing of all this would have so well contributed to the preservation of the body as
that which the mind actually feels. In the same way, when we stand in need of drink,
there arises from this want a certain parchedness in the throat that moves its nerves,
and by means of them the internal parts of the brain; and this movement affects the
mind with the sensation of thirst, because there is nothing on that occasion which is
more useful for us than to be made aware that we have need of drink for the
preservation of our health; and so in other instances.[L][F]
23. Whence it is quite manifest that, notwithstanding the sovereign goodness of God,
the nature of man, in so far as it is composed of mind and body, cannot but be
sometimes fallacious. For, if there is any cause which excites, not in the foot, but in
some one of the parts of the nerves that stretch from the foot to the brain, or even in
the brain itself, the same movement that is ordinarily created when the foot is ill
affected, pain will be felt, as it were, in the foot, and the sense will thus be naturally
deceived; for as the same movement in the brain can but impress the mind with the
same sensation, and as this sensation is much more frequently excited by a cause
which hurts the foot than by one acting in a different quarter, it is reasonable that it
should lead the mind to feel pain in the foot rather than in any other part of the body.
And if it sometimes happens that the parchedness of the throat does not arise, as is
usual, from drink being necessary for the health of the body, but from quite the
opposite cause, as is the case with the dropsical, yet it is much better that it should be
deceitful in that instance, than if, on the contrary, it were continually fallacious when
the body is well-disposed; and the same holds true in other cases. [L] [F]

René Des Cartes
5

Comment: With Descartes duality poses a problem referred to as the mind-body problem:
what is it that makes it possible for two contraries (one spatially existing and the other not)
to interact as our minds seem to be doing with our brains?25

6

Corollary: Related to this problem are two problematics26:

25

Zamaros, 2007 : §13.
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→ The problematic of other minds that considers the other: how can one know the mind of
another person?
→ The problematic of other bodies: the assumption that one’s body is existent and that one
knows one’s body, however partial this may be, does not imply knowledge of another’s
body even if one perceives such a body.

Conclusion:

7

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Mind V Body’, online lecture, DrZ. Network, http://www.zamaros.net, 24.9.7
Online 1: MEDITATIONS, Meditation 6, by Rene Descartes, The History of Western Philosophy,
http://oregonstate.edu/instruct/phl302/e-text.html, accessed on 24.9.7

Course Reading on www.zamaros.net
Zamaros: Mind V. Body, online lecture
Course Reading on https://aragorn.njc.ch
Kim: Philosophy of Mind
NJC Library Readings
Lunthley: Contemporary Philosophy of Thought
Chalmers: Philosophy of Mind
Online Research though www.zamaros.net
Dualism

Ahead: in-dividual V. dividual

26

Zamaros, 2007 : §16-17
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In-dividual V. Dividual
Worksheet 6.5
Abstract

Is the self a unity? Is it a monad in Leibniz’s sense, that is, non dividable? If so, one may have the impression that a monad is
incapable of change – the personification of stasis. It seems, however, that Leibniz has had a different idea in mind that
emphasizes internal change and difference.

Aims

The aim of this session is to
•

Explore “monads”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is

D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

D8.

C

the meaning of life?), and defend their responses in philosophical exchanges with others;

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Leibniz, Zamaros
Associated Readings: 1) Monads, online lecture – Zamaros; 2) Monadology – Leibniz
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Monadic being
1

Activity 1: Find out the genealogical members of the concept “monad”. (In teams, explore the
synonyms and origins of the concept)
Monad =

2

Activity 2: What are the main arguments that Leibniz is making? (In pairs outline the main
arguments)
Arguments:

Text 1: Here is how Leibniz conceptualizes monads27:

3

1. The Monad, of which we shall here speak, is nothing but a simple substance, which
enters into compounds. By 'simple' is meant 'without parts.' (Theod. 10.)
2. And there must be simple substances, since there are compounds; for a compound is
nothing but a collection or aggregatum of simple things.
3. Now where there are no parts, there can be neither extension nor form [figure] nor
divisibility. These Monads are the real atoms of nature and, in a word, the elements of
things.
4. No dissolution of these elements need be feared, and there is no conceivable way in
which a simple substance can be destroyed by natural means. (Theod. 89.)
5. For the same reason there is no conceivable way in which a simple substance can
come into being by natural means, since it cannot be formed by the combination of
parts [composition].
6. Thus it may be said that a Monad can only come into being or come to an end all at
once; that is to say, it can come into being only by creation and come to an end only
by annihilation, while that which is compound comes into being or comes to an end
by parts.
7. Further, there is no way of explaining how a Monad can be altered in quality or
internally changed by any other created thing; since it is impossible to change the
place of anything in it or to conceive in it any internal motion which could be

27

Online 1: §1-20.
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produced, directed, increased or diminished therein, although all this is possible in the
case of compounds, in which there are changes among the parts. The Monads have no
windows, through which anything could come in or go out. Accidents cannot
separate themselves from substances nor go about outside of them, as the 'sensible
species' of the Scholastics used to do. Thus neither substance nor accident can come
into a Monad from outside.
8. Yet the Monads must have some qualities, otherwise they would not even be
existing things. And if simple substances did not differ in quality, there would be
absolutely no means of perceiving any change in things. For what is in the compound
can come only from the simple elements it contains, and the Monads, if they had no
qualities, would be indistinguishable from one another, since they do not differ in
quantity. Consequently, space being a plenum, each part of space would always
receive, in any motion, exactly the equivalent of what it already had, and no one state
of things would be discernible from another.
9. Indeed, each Monad must be different from every other. For in nature there are
never two beings which are perfectly alike and in which it is not possible to find an
internal difference, or at least a difference founded upon an intrinsic quality
[denomination].
10. I assume also as admitted that every created being, and consequently the created
Monad, is subject to change, and further that this change is continuous in each.
11. It follows from what has just been said, that the natural changes of the Monads
come from an internal principle, since an external cause can have no influence upon
their inner being. (Theod. 396, 400.)
12. But, besides the principle of the change, there must be a particular series of
changes [un detail de ce qui change], which constitutes, so to speak, the specific
nature and variety of the simple substances.
13. This particular series of changes should involve a multiplicity in the unit [unite] or
in that which is simple. For, as every natural change takes place gradually, something
changes and something remains unchanged; and consequently a simple substance
must be affected and related in many ways, although it has no parts.
14. The passing condition, which involves and represents a multiplicity in the unit
[unite] or in the simple substance, is nothing but what is called Perception, which is
to be distinguished from Apperception or Consciousness, as will afterwards appear. In
this matter the Cartesian view is extremely defective, for it treats as non-existent
those perceptions of which we are not consciously aware. This has also led them to
believe that minds [esprits] alone are Monads, and that there are no souls of animals
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nor other Entelechies. Thus, like the crowd, they have failed to distinguish between a
prolonged unconsciousness and absolute death, which has made them fall again into
the Scholastic prejudice of souls entirely separate [from bodies], and has even
confirmed ill-balanced minds in the opinion that souls are mortal.
15. The activity of the internal principle which produces change or passage from one
perception to another may be called Appetition. It is true that desire [l'appetit] cannot
always fully attain to the whole perception at which it aims, but it always obtains
some of it and attains to new perceptions.
16. We have in ourselves experience of a multiplicity in simple substance, when we
find that the least thought of which we are conscious involves variety in its object.
Thus all those who admit that the soul is a simple substance should admit this
multiplicity in the Monad; and M. Bayle ought not to have found any difficulty in
this, as he has done in his Dictionary, article 'Rorarius.'
17. Moreover, it must be confessed that perception and that which depends upon it
are inexplicable on mechanical grounds, that is to say, by means of figures and
motions. And supposing there were a machine, so constructed as to think, feel, and
have perception, it might be conceived as increased in size, while keeping the same
proportions, so that one might go into it as into a mill. That being so, we should, on
examining its interior, find only parts which work one upon another, and never
anything by which to explain a perception. Thus it is in a simple substance, and not in
a compound or in a machine, that perception must be sought for. Further, nothing but
this (namely, perceptions and their changes) can be found in a simple substance. It is
also in this alone that all the internal activities of simple substances can consist.
(Theod. Pref. [E. 474; G. vi. 37].)
18. All simple substances or created Monads might be called Entelechies, for they
have in them a certain perfection (echousi to enteles); they have a certain selfsufficiency (autarkeia) which makes them the sources of their internal activities and,
so to speak, incorporeal automata. (Theod. 87.)
19. If we are to give the name of Soul to everything which has perceptions and desires
[appetits] in the general sense which I have explained, then all simple substances or
created Monads might be called souls; but as feeling [le sentiment] is something more
than a bare perception, I think it right that the general name of Monads or
Entelechies should suffice for simple substances which have perception only, and that
the name of Souls should be given only to those in which perception is more distinct,
and is accompanied by memory.
20. For we experience in ourselves a condition in which we remember nothing and
have no distinguishable perception; as when we fall into a swoon or when we are
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overcome with a profound dreamless sleep. In this state the soul does not perceptibly
differ from a bare Monad; but as this state is not lasting, and the soul comes out of it,
the soul is something more than a bare Monad. (Theod. 64.)

Gottfried Leibniz
4

Activity 3: To what extent is the concept of “monads” useful for describing persons? (In pairs,
establish whether the concept captures persons as beings)
Comments:

5

Conclusion:

Reference:
Online 1: MONADOLOGY by Gottfried Leibniz, Latta translator, The History of Western Philosophy,
http://oregonstate.edu/instruct/phl302/e-text.html, accessed on 24.9.7

Course Reading on www.zamaros.net
Zamaros: Monads, online lecture
Online Research through www.zamaros.net
Individualism; individuality; personality; self

Ahead: being V. becoming
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Being V. Becoming
Worksheet 6.6
Abstract

Is there a self? Is it that which is signified by a social identity? What about the Buddhist concept of non-self? In exploring
whether or not there is a self, one comes across views that sustain that there not actually a thing such as the self, despite usage
in the language.

Aims

The aim of this session is to
•

Explore the self as a being and becoming

•

Contrast “essentialist” from “non-essentialist” myth-ologies

•

Research issues.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;

D3.

A

D6.

I

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
compare the problems, principles, methods, and conclusions of different philosophers (e.g., how Aristotle made
use of Plato’s theory of forms, how Kant replied to Hume’s scepticism);
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Fuss, Gilroy, Hall, Rushdie, Zamaros
Associated Readings: 1) Becoming, online lecture – Zamaros
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About identity
1

Activity 1: How do you understand “identity” (Individually, comment)
Identity:

2

Comment: Technically an identity refers to an equality where a person X is Y; it is a sign
where the signified person is given a signifier, or multiple signifiers to carry.28

3

Types: Depending on whether or not an identity is considered to have a fundamental premise
that is common to all humans, or not, it is typical to distinguish two types of identity29:
→ Essential (myth-ology of essentialism): emphasis is placed on the unchanging features of
identities inclusive of the factors that bring them about; identities have or are a being
(être); they are monads.
→ Non-essential (myth-ology of hybridity): emphasis is placed on the changing and
contingent nature of identity construction inclusive of those factors that underpin such
formations; identities are a becoming (devenir); they are the embodiment of différance.

4

Activity 2: What are the features of these identities? (In pairs, research to outline the
features)
Features:

5

Activity 3: Ultimately, what is an identity? Is it a being or a becoming (Individually,
comment)
Identity:

6

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Becoming’, online lecture, DrZ. Network, http://www.zamaros.net, 24.9.7

Course Reading on www.zamaros.net
Zamaros: Becoming, online lecture

28
29

Zamaros, 2007: §2.
Zamaros, 2007: §3-5.
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Evil V. gOD
Worksheet 6.7
Abstract

The very possibility of the existence of the evil, or of disasters in the world, tends to show that god is not as all powerful as
often depicted. This why arguments seeking the proof of the existence of god abound. Yet they are all in one way or the other
refuted. God is thus a contested terrain prone to myth-ologization and myth-ological battles that have no outcome. Thus
instead of seeking a definite answer as per the existence of gOD, one may want to inquire why it is so difficult to prove gOD’s
existence.

Aims

The aim of this session is to
•

Explore the “evil”.

•

Explore views on the existence of god.

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B1.

A

demonstrate an understanding of some of the main questions in metaphysics (e.g., What are the ultimate
constituents of reality? Does God exist? What is Being? What is the relation of mind to matter? What is the self?
What is personal identity? Are human actions free? What is the meaning of life?);

1B2.

I

evaluate the positions of some of the major philosophers (e.g., Plato, Avicenna, Buddha, Descartes) and schools of
philosophy (e.g., monism, idealism, Buddhism, materialism) on some of the main metaphysical questions;

1B3.

C

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;
describe how problems in ethics and the theories that address them (e.g., existential ethics, utilitarianism,

4B6.

K

Buddhist ethics) may be illustrated in novels and drama, and in religious stories and parables (e.g., the moral
nihilism of Dostoevsky’s “underground man”, the biblical Abraham’s moral conundrum).

D3.

A

D6.

I

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
compare the problems, principles, methods, and conclusions of different philosophers (e.g., how Aristotle made
use of Plato’s theory of forms, how Kant replied to Hume’s scepticism);
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Anselm, Aquinas, Ayer, Hume, Paley
Associated Readings: 1) gOD, online lecture – Zamaros
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Evil
1

Activity 1: What is Hume’s view of god? (Individually read text 1 and share findings)
Findings:

2

Text 1: In his treatment of goodness and evil, Hume questions god’s omnipotence,
omniscience, benevolence30:
And is it possible, Cleanthes, said Philo, that after all these reflections, and infinitely
more, which might be suggested, you can still persevere in your Anthropomorphism,
and assert the moral attributes of the Deity, his justice, benevolence, mercy, and
rectitude, to be of the same nature with these virtues in human creatures? His power
we allow is infinite: whatever he wills is executed: but neither man nor any other
animal is happy: therefore he does not will their happiness. His wisdom is infinite: he
is never mistaken in choosing the means to any end: but the course of Nature tends
not to human or animal felicity: therefore it is not established for that purpose.
Through the whole compass of human knowledge, there are no inferences more
certain and infallible than these. In what respect, then, do his benevolence and mercy
resemble the benevolence and mercy of men?
Epicurus' old questions are yet unanswered.
Is he willing to prevent evil, but not able? Then is he impotent. Is he able, but not
willing? Then is he malevolent. Is he both able and willing? Whence then is evil?

3

Activity 2: What are the main arguments that Hume is making in relation to the causes of
evil? (Individually, read text 2 and comment)
Arguments:

Text 2: Here is what Hume says about the causes of evil31:

4

1. There seem to be four circumstances, on which depend all, or the greatest part of
the ills, that molest sensible creatures; and it is not impossible but all these
circumstances may be necessary and unavoidable. We know so little beyond common

30
31

Online 1, part 10: 198
Online 1, part 11.
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life, or even of common life, that, with regard to the economy of a universe, there is
no conjecture, however wild, which may not be just; nor any one, however plausible,
which may not be erroneous. All that belongs to human understanding, in this deep
ignorance and obscurity, is to be skeptical, or at least cautious, and not to admit of any
hypothesis whatever, much less of any which is supported by no appearance of
probability. Now, this I assert to be the case with regard to all the causes of evil, and
the circumstances on which it depends. None of them appear to human reason in the
least degree necessary or unavoidable; nor can we suppose them such, without the
utmost license of imagination.
2. The first circumstance which introduces evil, is that contrivance or economy of the
animal creation, by which pains, as well as pleasures, are employed to excite all
creatures to action, and make them vigilant in the great work of self-preservation.
Now pleasure alone, in its various degrees, seems to human understanding sufficient
for this purpose. All animals might be constantly in a state of enjoyment: but when
urged by any of the necessities of nature, such as thirst, hunger, weariness; instead of
pain, they might feel a diminution of pleasure, by which they might be prompted to
seek that object which is necessary to their subsistence. Men pursue pleasure as
eagerly as they avoid pain; at least they might have been so constituted. It seems,
therefore, plainly possible to carry on the business of life without any pain. Why then
is any animal ever rendered susceptible of such a sensation? If animals can be free
from it an hour, they might enjoy a perpetual exemption from it; and it required as
particular a contrivance of their organs to produce that feeling, as to endow them
with sight, hearing, or any of the senses. Shall we conjecture, that such a contrivance
was necessary, without any appearance of reason? and shall we build on that
conjecture as on the most certain truth?
3. But a capacity of pain would not alone produce pain, were it not for the second
circumstance, viz. the conducting of the world by general laws; and this seems
unnecessary to a very perfect Being. It is true, if everything were conducted by
particular volitions, the course of nature would be perpetually broken, and no man
could employ his reason in the conduct of life. But might not other particular
volitions remedy this inconvenience? In short, might not the Deity exterminate all ill,
wherever it were to be found; and produce all good, without any preparation, or long
progress of causes and effects?
4. Besides, we must consider, that, according to the present economy of the world, the
course of nature, though supposed exactly regular, yet to us appears not so, and many
events are uncertain, and many disappoint our expectations. Health and sickness, calm
and tempest, with an infinite number of other accidents, whose causes are unknown
and variable, have a great influence both on the fortunes of particular persons and on
the prosperity of public societies; and indeed all human life, in a manner, depends on
such accidents. A being, therefore, who knows the secret springs of the universe,
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might easily, by particular volitions, turn all these accidents to the good of mankind,
and render the whole world happy, without discovering himself in any operation. A
fleet, whose purposes were salutary to society, might always meet with a fair wind.
Good princes enjoy sound health and long life. Persons born to power and authority,
be framed with good tempers and virtuous dispositions. A few such events as these,
regularly and wisely conducted, would change the face of the world; and yet would
no more seem to disturb the course of nature, or confound human conduct, than the
present economy of things, where the causes are secret, and variable, and
compounded. Some small touches given to CALIGULA's brain in his infancy, might
have converted him into a TRAJAN [some small difference in Hitler's childhood
might have made him into a Martin Luther King, Jr.]. One wave, a little higher than
the rest, by burying CAESAR and his fortune in the bottom of the ocean, might have
restored liberty to a considerable part of mankind. There may, for aught we know, be
good reasons why Providence interposes not in this manner; but they are unknown to
us; and though the mere supposition, that such reasons exist, may be sufficient to save
the conclusion concerning the Divine attributes, yet surely it can never be sufficient
to establish that conclusion.
5. If every thing in the universe be conducted by general laws, and if animals be
rendered susceptible of pain, it scarcely seems possible but some ill must arise ... But
this ill would be very rare, were it not for the third circumstance, which I proposed to
mention, viz. the great frugality with which all powers and faculties are distributed to
every particular being. ... Every animal has the requisite endowments; but ...wherever
one power is increased, there is a proportional [reduction] in the others. Animals
which excel in swiftness are commonly defective in force. Those which possess both
are either imperfect in some of their senses, or are oppressed with the most craving
wants. The human species, whose chief excellency is reason ..., is of all others the
most necessitous, and the most deficient in bodily advantages; without clothes,
without arms, without food, without lodging, without any convenience of life, except
what they owe to their own skill and industry. In short, nature seems to have formed
an exact calculation of the necessities of her creatures; and, like a rigid master, has
afforded them little more powers or endowments than what are strictly sufficient to
supply those necessities. An indulgent parent would have bestowed a large stock, in
order to guard against accidents, and secure the happiness and welfare of the creature
in the most unfortunate concurrence of circumstances. Every course of life would not
have been so surrounded with precipices, that the least departure from the true path,
by mistake or necessity, must involve us in misery and ruin. Some reserve, some fund,
would have been provided to ensure happiness; nor would the powers and the
necessities have been adjusted with so rigid an economy. The Author of Nature is
inconceivably powerful: his force is supposed great, if not altogether inexhaustible:
nor is there any reason, as far as we can judge, to make him observe this strict
frugality in his dealings with his creatures. It would have been better, were his power
extremely limited, to have created fewer animals, and to have endowed these with
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more faculties for their happiness and preservation. A builder is never esteemed
prudent, who undertakes a plan beyond what his stock will enable him to finish.
6. In order to cure most of the ills of human life, I require not that man should have
the wings of the eagle, the swiftness of the stag, the force of the ox, the arms of the
lion, the scales of the crocodile or rhinoceros; much less do I demand the sagacity of
an angel or cherubim. I am contented to take an increase in one single power or
faculty of his soul. Let him be endowed with a greater propensity to industry and
labor; a more vigorous spring and activity of mind; a more constant bent to business
and application. ... Almost all the moral, as well as natural evils of human life, arise
from idleness; and were our species, by the original constitution of their frame,
exempt from this vice or infirmity, the perfect cultivation of land, the improvement of
arts and manufactures, the exact execution of every office and duty, immediately
follow; and men at once may fully reach that state of society, which is so imperfectly
attained by the best regulated government. But as industry is a power, and the most
valuable of any, Nature seems determined, suitably to her usual maxims, to bestow it
on men with a very sparing hand; and rather to punish him severely for his deficiency
in it, than to reward him for his attainments. She has so contrived his frame, that
nothing but the most violent necessity can oblige him to labor. ... But it is hard; I dare
to repeat it, it is hard, that being placed in a world so full of wants and necessities,
where almost every being and element is either our foe or refuses its assistance ... we
should also have our own temper to struggle with, and should be deprived of that
faculty which can alone fence against these multiplied evils.
7. The fourth circumstance, whence arises the misery and ill of the universe, is the
inaccurate workmanship of all the springs and principles of the great machine of
nature. It must be acknowledged, that there are few parts of the universe, which seem
not to serve some purpose, and whose removal would not produce a visible defect and
disorder in the whole. The parts hang all together; nor can one be touched without
affecting the rest, in a greater or less degree. But at the same time, it must be observed,
that none of these parts or principles, however useful, are so accurately adjusted, as to
keep precisely within those bounds in which their utility consists; but they are, all of
them, apt, on every occasion, to run into the one extreme or the other. One would
imagine, that this grand production had not received the last hand of the maker; so
little finished is every part, and so coarse are the strokes with which it is executed.
Thus, the winds are requisite to convey the vapors along the surface of the globe, and
to assist men in navigation: but how oft, rising up to tempests and hurricanes, do they
become pernicious? Rains are necessary to nourish all the plants and animals of the
earth: but how often are they defective? How often excessive? Heat is requisite to all
life and vegetation; but is not always found in the due proportion. On the mixture and
secretion of the humors and juices of the body depend the health and prosperity of
the animal: but the parts perform not regularly their proper function. What more
useful than all the passions of the mind, ambition, vanity, love, anger? But how often
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do they break their bounds, and cause the greatest convulsions in society? There is
nothing so advantageous in the universe, but what frequently becomes pernicious, by
its excess or defect; nor has Nature guarded, with the requisite accuracy, against all
disorder or confusion. The irregularity is never perhaps so great as to destroy any
species; but is often sufficient to involve the individuals in ruin and misery.

gOD
5

Arguments: Typical arguments for the proof of god’s existence include:
→ The ontological argument: attempts to prove the existence of God through abstract
reasoning alone – it is an argument that is entirely a priori as it involves no empirical
evidence at all.
→ The cosmological argument: attempts to show that the existence of the world or the
universe is strong evidence for the existence of a god who created it. If the very existence
of the universe stands in need of explanation, the only adequate explanation of its
existence is that it was created by god32.
→ The teleological argument: attempts to show the existence of god from the order in the
universe by means of an analogy. It assumes the universe to be a highly complex system
with a purpose to serve: the development and sustenance of life. But given the numerous
ways in which the universe might have been different, the mere fact of the sustenance of
life belittles claims that the universe is so ordered by chance: the universe is the way it is
because it was created by god for the development and sustenance of life.

6

Activity 3: What are the key arguments that Aquinas and Paley are making (In two teams,
investigate texts either 3 or 4 to share findings in class)
Findings:

7

Text 3 – teleological: Aquinas starts by answering to (Anselm’s) fool who thinks that god is
not self evident, then sets out to describe the type of demonstration he seeks to use and
finally seeks to prove god’s existence as follows33:
The first and more manifest way is the argument from motion. It is certain, and
evident to our senses, that in the world some things are in motion. Now whatever is

32

The argument takes the following form: 1. everything that exists has a cause of its existence; 2. the
universe exists; 3. therefore, the universe has a cause of its existence; 4. if the universe has a cause of its
existence, then that cause is God; 5. therefore, God exists.
33
Online 2.
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in motion is put in motion by another, for nothing can be in motion except it is in
potentiality to that towards which it is in motion; whereas a thing moves inasmuch as
it is in act. For motion is nothing else than the reduction of something from
potentiality to actuality. But nothing can be reduced from potentiality to actuality,
except by something in a state of actuality. Thus that which is actually hot, as fire,
makes wood, which is potentially hot, to be actually hot, and thereby moves and
changes it. Now it is not possible that the same thing should be at once in actuality
and potentiality in the same respect, but only in different respects. For what is
actually hot cannot simultaneously be potentially hot; but it is simultaneously
potentially cold. It is therefore impossible that in the same respect and in the same
way a thing should be both mover and moved, i.e. that it should move itself.
Therefore, whatever is in motion must be put in motion by another. If that by which
it is put in motion be itself put in motion, then this also must needs be put in motion
by another, and that by another again. But this cannot go on to infinity, because then
there would be no first mover, and, consequently, no other mover; seeing that
subsequent movers move only inasmuch as they are put in motion by the first mover;
as the staff moves only because it is put in motion by the hand. Therefore it is
necessary to arrive at a first mover, put in motion by no other; and this everyone
understands to be God.
The second way is from the nature of the efficient cause. In the world of sense we
find there is an order of efficient causes. There is no case known (neither is it, indeed,
possible) in which a thing is found to be the efficient cause of itself; for so it would be
prior to itself, which is impossible. Now in efficient causes it is not possible to go on to
infinity, because in all efficient causes following in order, the first is the cause of the
intermediate cause, and the intermediate is the cause of the ultimate cause, whether
the intermediate cause be several, or only one. Now to take away the cause is to take
away the effect. Therefore, if there be no first cause among efficient causes, there will
be no ultimate, nor any intermediate cause. But if in efficient causes it is possible to go
on to infinity, there will be no first efficient cause, neither will there be an ultimate
effect, nor any intermediate efficient causes; all of which is plainly false. Therefore it
is necessary to admit a first efficient cause, to which everyone gives the name of God.
The third way is taken from possibility and necessity, and runs thus. We find in
nature things that are possible to be and not to be, since they are found to be
generated, and to corrupt, and consequently, they are possible to be and not to be. But
it is impossible for these always to exist, for that which is possible not to be at some
time is not. Therefore, if everything is possible not to be, then at one time there could
have been nothing in existence. Now if this were true, even now there would be
nothing in existence, because that which does not exist only begins to exist by
something already existing. Therefore, if at one time nothing was in existence, it
would have been impossible for anything to have begun to exist; and thus even now
nothing would be in existence---which is absurd. Therefore, not all beings are merely
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possible, but there must exist something the existence of which is necessary. But
every necessary thing either has its necessity caused by another, or not. Now it is
impossible to go on to infinity in necessary things which have their necessity caused
by another, as has been already proved in regard to efficient causes. Therefore we
cannot but postulate the existence of some being having of itself its own necessity,
and not receiving it from another, but rather causing in others their necessity. This all
men speak of as God.
The fourth way is taken from the gradation to be found in things. Among beings there
are some more and some less good, true, noble and the like. But “more” and “less” are
predicated of different things, according as they resemble in their different ways
something which is the maximum, as a thing is said to be hotter according as it more
nearly resembles that which is hottest; so that there is something which is truest,
something best, something noblest and, consequently, something which is uttermost
being; for those things that are greatest in truth are greatest in being, as it is written in
Metaph. ii. Now the maximum in any genus is the cause of all in that genus; as fire,
which is the maximum heat, is the cause of all hot things. Therefore there must also
be something which is to all beings the cause of their being, goodness, and every other
perfection; and this we call God.
The fifth way is taken from the governance of the world. We see that things which
lack intelligence, such as natural bodies, act for an end, and this is evident from their
acting always, or nearly always, in the same way, so as to obtain the best result. Hence
it is plain that not fortuitously, but designedly, do they achieve their end. Now
whatever lacks intelligence cannot move towards an end, unless it be directed by some
being endowed with knowledge and intelligence; as the arrow is shot to its mark by
the archer. Therefore some intelligent being exists by whom all natural things are
directed to their end; and this being we call God.

Thomas Aquinas
Text 4: Paley argues thus34:

8

34

Online 3: chapter 1, paragraph divisions added.

Page 156

Philosophy Concepts and Ideas: A Collection of Worksheets
IN crossing a health, suppose I pitched my foot against a stone, and were asked how
the stone came to be there; I might possibly answer, that, for any thing I knew to the
contrary, it had lain there for ever: nor would it perhaps be very easy to show the
absurdity of this answer.
But suppose I had found a watch upon the ground, and it should be inquired how the
watch happened to be in that place; I should hardly think of the answer which I had
before given, that, for any thing I knew, the watch might have always been there. Yet
why should not this answer serve for the watch as well as for the stone? Why is it not
as admissible in the second case, as in the first?
For this reason, and for no other, viz. that, when we come to inspect the watch, we
perceive (what we could not discover in the stone) that its several parts are framed
and put together for a purpose, e. g. that they are so formed and adjusted as to produce
motion, and that motion so regulated as to point out the hour of the day; that, if the
different parts had been differently shaped from what they are, of a different size
from what they are, or placed after any other manner, or in any other order, than that
in which they are placed, either no motion at all would have been carried on in the
machine, or none which would have answered the use that is now served by it.
To reckon up a few of the plainest of these parts, and of their offices, all tending to
one result: We see a cylindrical box containing a coiled elastic spring, which, by its
endeavour to relax itself, turns round the box. We next observe a flexible chain
(artificially wrought for the sake of flexure), communicating the action of the spring
from the box to the fusee. We then find a series of wheels, the teeth of which catch
in, and apply to, each other, conducting the motion from the fusee to the balance, and
from the balance to the pointer; and at the same time, by the size and shape of those
wheels, so regulating that motion, as to terminate in causing an index, by an equable
and measured progression, to pass over a given space in a given time. We take notice
that the wheels are made of brass in order to keep them from rust; the springs of steel,
no other metal being so elastic; that over the face of the watch there is placed a glass, a
material employed in no other part of the work, but in the room of which, if there
had been any other than a transparent substance, the hour could not be seen without
opening the case.

William Paley
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gOD: nowhere to be found
9

Activity 2: What is Ayer’s argument (Individually, read text 5 and comment)
Arguments:

10

Text 5: If Kant is right to say that all these arguments stem from speculative reason, we might
not be able to prove god’s existence at all! An explanation is provided by Ayer35:
This mention of God brings us to the question of the possibility of religious
knowledge. We shall see that this possibility has already been ruled out by our
treatment of metaphysics. But, as this is a point of considerable interest, we may be
permitted to discuss it at some length. It is now generally admitted, at any rate by
philosophers, that the existence of a being having the attributes which define the god
of any non-animistic religion cannot be demonstratively proved. To see that this is so,
we have only to ask ourselves what are the premises from which the existence of such
a god could be deduced. If the conclusion that a god exists is to be demonstratively
certain, then these premises must be certain; for, as the conclusion of a deductive
argument is already contained in the premises, any uncertainty there may be about
the truth of the premises is necessarily shared by it. But we know that no empirical
proposition can ever be anything more than probable. It is only a priori propositions
that are logically certain. But we cannot deduce the existence of a god from an a priori
proposition. For we know that the reason why a priori propositions are certain is that
they are tautologies. And from a set of tautologies nothing but a further tautology can
be validly deduced. It follows that there is no possibility of demonstrating the
existence of a god.

Alfred Ayer
11

35

Conclusion:

Online 4.
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Reference:
Online 1: DIALOGUES CONCERNING NATURAL RELIGION by David Hume, http://www.anselm.edu, accessed on 25.9.7
Online 2: SUMMA THEOLOGICA, Question 2, by Thomas Aquinas, Christian Classics Ethereal Library, http://www.ccel.org,
accessed on 18.12.6
Online 3: NATURAL THEOLOGY: OR, EVIDENCES OF THE EXISTENCE AND ATTRIBUTES OF THE DEITY by William
Paley, http://www.hti.umich.edu, accessed on 19.12.6
Online 4: LANGUAGE, TRUTH AND LOGIC, Chapter 1 (The Elimination of Metaphysics) by Alfred Ayer, Weisberg

Homepage, http://individual.utoronto.ca/weisberg/, accessed on 21.3.7

Course Reading on www.zamaros.net
gOD, online lecture – Zamaros
Course Readings on https://aragorn.njc.ch
Evil-texts
Leibniz: Theodicy
God-texts
NJC Library Readings
Craig: Philosophy of Religion
Online Research through www.zamaros.net
Evil; representations of evil; goodness-evil binary oppositions; arguments surrounding proof of god’s
existence

Ahead: sub-task 6

Page 159

Unit 6

Sub-Task 6
Metaphysics

Are computers intelligent?

Instructions: class to be divided into team A to analyze Pinker (in Wolff, 2000: 113-115) and team B
to analyze Hillis and Horgan (in Wolff, 2000: 116-118); discuss and present findings.
Text in use: WOLFF, ROBERT PAUL (2000), About Philosophy, New Jersey: Prentice-Hall.
Notes:

Ahead: laissez faire V. Marxist faire
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Unit 7
The Being of the Polis
7.1
Laissez-faire V. Marxist-faire
7.2
Social V. Plural Contract
7.3
Human V. Anti-Human
7.4
Centralized V. Decentralized Power
Sub-task 7: humanitarian action
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Laissez-faire V. Marxist-faire
Worksheet 7.1
Abstract

Despite the discredit of marxist mythologies conveniently attributed to the fall of the Soviet Union and the change in the
Chinese economic policy, marxian thinkers have repeatedly highlighted the difficulties in liberal thinking, which is at the root
of liberal politics and free-market economics, in its inability to allocate resources equitably, particularly today in the face of
transnational challenges and global social demands. However, if liberal thinking needs careful examination, marxist thinking
equally needs a re-assessment.

Aims

The aim of this session is to
•

Explore “laissez-faire” conceptualizations of the social.

•

Explore “marxist-faire” conceptualizations of the social.

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions of social and political philosophy (e.g., What are the just
5B1.

A

limits of state authority? Do people have a right to equal treatment? Should individual citizens be free to do what
they want? What are an individual’s rights and responsibilities?);
evaluate the responses of major philosophers (e.g., Wollstonecraft, Confucius, Rousseau) and major schools of
social and political philosophy (e.g., individualism, communitarianism, feminism) to some of the main questions of

5B2.

I

social and political philosophy (e.g., What is justice? What is the proper boundary between public policy and
private morality?), making reference to classic texts (e.g., Hobbes’s Leviathan, Rousseau’s Social Contract, de
Beauvoir’s The Second Sex);

5B3.

A

5B4.

I

use critical and logical thinking skills to develop and defend their own ideas about some of the major questions of
social and political philosophy, and to anticipate counter-arguments to them;
analyse how theories of social and political philosophy (e.g., libertarianism, egalitarianism) are adopted and
realized in contemporary political policy making (e.g., concerning the distribution of wealth), and how the
adoption of a particular theory makes a difference to political and social practices;

5B5.

A

D3.

A

demonstrate an understanding of how particular philosophical theories (e.g., of rights, citizenship, duties) have
influenced the development of subjects such as political science, economics, or law.
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
apply logical and critical thinking skills to problems that arise in jobs and occupations (e.g., What obligations do

D4.

A

employees have to the public, to their employers, and to themselves? When resources are scarce, how should
decisions be made about their allocation?).
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D8.

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,

C

electronic, intra- and interschool) with peers;

Thinkers under examination: Marx, Rand, Smith, Zamaros
Associated Readings: 1) Laissez-faire, online lecture – Zamaros; 2) Marxist-faire, online lecture – Zamaros

_____________________________________________

Laissez-faire
1

Comment: Laissez-faire refers to the system of social exchange with minimal state control,
hence an emphasis on the organization of social relations according to one’s autonomy along
with the idea that one is free to conduct one’s private life as one chooses.

Invisible hand
2

Activity 1: What is the “invisible hand” that Smith is referring to? (Individually, read text 1
and comment)
Invisible hand:

3

Text 1: It is with Smith that laissez-faire becomes popular, especially with the metaphor
“invisible hand”1:
The produce of the soil maintains at all times nearly that number of inhabitants which
it is capable of maintaining. The rich only select from the heap what is most precious
and agreeable. They consume little more than the poor, and in spite of their natural
selfishness and rapacity, though they mean only their own conveniency, though the
sole end which they propose from the labours of all the thousands whom they
employ, be the gratification of their own vain and insatiable desires, they divide with
the poor the produce of all their improvements. They are led by an invisible hand to
make nearly the same distribution of the necessaries of life, which would have been
made, had the earth been divided into equal portions among all its inhabitants, and
thus without intending it, without knowing it, advance the interest of the society, and
afford means to the multiplication of the species. When Providence divided the earth
among a few lordly masters, it neither forgot nor abandoned those who seemed to
have been left out in the partition. These last too enjoy their share of all that it

1

Online 1.
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produces. In what constitutes the real happiness of human life, they are in no respect
inferior to those who would seem so much above them.

Adam Smith
4

Comment: If the laissez-faire view of social relations emphasizes autonomy and a limited
state, it can be argued that the state is at least necessary to guarantee rights, which are
considered fundamental in the sense unalienable, and typically associated with laissez-faire
and libertarian values and the mythologies of individualism2 and objectivism propounded by
Rand3.

Ayn Rand
5

Activity 2: What are the main elements of the objectivist mythology suggested by Rand? (As
a class, research this mythology and present findings)
Elements:

Marxist-faire
6

Relations: Central to Marxist-faire view of social relations is a dual determination4:
→ Of relations of production by relations of possession
→ Of class positions and relations by relations of production

2

Online 2.
Online 3.
4
Zamaros, 2007: §1.
3
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7

Comment: These relations are conflictual and antagonistic, and since relations of production
are inherently contradictory, it logically follows that class relations are equally
contradictory5.

Carl Marx
Relations of production
8

Activity 3: Make a graphic presentation of the dual relations that characterize the social
according to Marx. (In pairs, read text 1 to draw the relations)
Relations:
1:

1

2:
2

9

Text 1: Two aspects do relations of production involve according to Marx6:
In the social production of their life, men enter into definite relations that are
indispensable and independent of their will, relations of production which correspond
to a definite stage of development of their material productive forces. The sum total of
these relations of production constitutes the economic structure of society, the real
foundation, on which rises a legal and political superstructure and to which
correspond definite forms of social consciousness.
The more of production of material life conditions the social, political and intellectual
life process in general.
It is not the consciousness of men that determines their being, but, on the contrary,
their social being that determines their consciousness.

5
6

Ibid.
Online 1.
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At a certain stage of their development, the material productive forces of society come
in conflict with the existing relations of production, or — what is but a legal
expression for the same thing — with the property relations within which they have
been at work hitherto. From forms of development of the productive forces these
relations turn into their fetters.

10

Activity 4: Research the following key marxian concepts: “labor”, “alienation”, “crisis” (In
pairs, research and briefly present each of these key concepts)
Labor:
Alienation:
Crisis:

11

Activity 5: With the above insights, how do laissez-faire and marxist-faire compare?
(Individually comment)
Comparison:

12

Conclusion:

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Marxist-faire’, online lecture, DrZ. Network, http://www.zamaros.net, 15.10.7
Online 1: Marxist Archive, http://www.marxists.org, accessed on 12.11.5
Online 1: LAISSEZ-FAIRE, The Marxist Archive, http://www.marxists.org, accessed on 5.11.5
Online 2: RIGHTS, Capitalism.org, http://www.capitalism.org, accessed on 4.11.6
Online 3: THE PHILOSOPHY OF OBJECTIVISM: A BRIEF SUMMARY by Ayn Rand, The Ayn Rand Institute-The Center for

the Advancement of Objectivism, http://www.aynrand.org, accessed on 4.11.6

Course Reading on www.zamaros.net
Zamaros: Laissez-faire, online lecture
Zamaros: Marxist-faire, online lecture
Course Readings on https://aragorn.njc.ch
Marx: Communist Manifesto
Marx: German Ideology
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NJC Library Reading
Mattelart & Siegelaub: Communication and Class Struggle
Online Research through www.zamaros.net
Laissez-faire; liberalism; capitalism; Mont Pelerin Society; marxism

Ahead: social and plural contract

Page 167

Unit 7

Social V. Plural Contract
Worksheet 7.2
Abstract

If with the laissez faire and Marxist views we have examined the relationships underpinning society, we still need to bring in
this equation the variable “state”. What is the then the state? How and to what extent is the state reflective of citizen
aspirations? A social contract has been an important way to conceive the relation between the state and citizens. But if the
social contract exists to form a general will, this does not mean that all individual wills can be accounted for by the general
will; hence an emphasis here on pluralism and difference. With plural politics, however not all wills can prevail. Thus in the
antagonism for dominance, factions and interest groups vie for defending their own will. But if plural politics enhances
differences, it clashes with the democratic principle of equity.

Aims

The aim of this session is to
•

Explore “state”.

•

Question “state obedience”.

•

Explore the “social contract”.

•

Explore “pluralism”.

•

Explore “polyarchy”

•

Question “statocracy”.

•

Explore the “plural contract”.

•

Explore equity and difference

•

Read philosophical texts.

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions of social and political philosophy (e.g., What are the just
5B1.

A

limits of state authority? Do people have a right to equal treatment? Should individual citizens be free to do what
they want? What are an individual’s rights and responsibilities?);
evaluate the responses of major philosophers (e.g., Wollstonecraft, Confucius, Rousseau) and major schools of
social and political philosophy (e.g., individualism, communitarianism, feminism) to some of the main questions of

5B2.

I

social and political philosophy (e.g., What is justice? What is the proper boundary between public policy and
private morality?), making reference to classic texts (e.g., Hobbes’s Leviathan, Rousseau’s Social Contract, de
Beauvoir’s The Second Sex);

5B3.

A

5B4.

I
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use critical and logical thinking skills to develop and defend their own ideas about some of the major questions of
social and political philosophy, and to anticipate counter-arguments to them;
analyse how theories of social and political philosophy (e.g., libertarianism, egalitarianism) are adopted and
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realized in contemporary political policy making (e.g., concerning the distribution of wealth), and how the
adoption of a particular theory makes a difference to political and social practices;
5B5.

A

demonstrate an understanding of how particular philosophical theories (e.g., of rights, citizenship, duties) have
influenced the development of subjects such as political science, economics, or law.
apply logical and critical thinking skills to problems that arise in jobs and occupations (e.g., What obligations do

D4.

A

employees have to the public, to their employers, and to themselves? When resources are scarce, how should
decisions be made about their allocation?).

D8.

C

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Dahl, Drucker, Rousseau, Sypnowich,, Wolff
Associated Readings: 1) Social Contract, online lecture – Zamaros; 2) Social Contract – Rousseau; 3) Plural Contract, online
lecture – Zamaros

_____________________________________________
The being state
1

Activity 1: What is the state? (Individually, comment)
State:

2

Comment: Wolff7 claims that a state uses ‘force to obtain obedience to their commands’, and
has ‘the right to command and the right to be obeyed’ (i.e. states are legitimate), features
whereupon he proposes that the ‘state is a group of people who claim the right to enforce
obedience to their commands within a territory and succeed in getting most of the people in
the territory to accept that claim’8.

3

Activity 2: To what extent do you think a state can use force to obtain obedience? What
about the power of the people? (In pairs, discuss, take some notes, and share claims)
Critique:

7

2000: 267-269.
This is premised on ‘historical and sociological evidence’ (that Wolff fails to provide!) which shows that
‘men and women obey the law more faithfully than the threat of punishment requires’ because ‘they obey
from habit’ and ‘they genuinely believe that the state has the right to command them’ (Ibid.); The focus
with Wolff is establishing ‘when a group of people calling itself a state have the right to command’
(Ibid.).
8
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4

Comment: For Rousseau the fundamental problem is ‘to find a form of association which
defends and protects, in a common [i.e. collective] force, the person and goods of each
member, and under which each person, while uniting with others, obeys no one but himself
(sic), and remains as free as before’9

Social contract
5

Activity 3: What role plays the Sovereign in the Social Contract? (In pairs, read texts 1 and 2
to establish the nature of the Social Contract, that of the Sovereign and their relation; share
findings)
Findings:

6

Text 1: In conceptualizing the being of the state, Rousseau proposes the social contract10:
The articles of this contract are so precisely determined by the nature of the act, that
the slightest modification would render them void and of null effect; in a way that,
though perhaps never formally stated, they are everywhere the same, everywhere
tacitly admitted and recognized until the social pact is violated, [when] each one
[person] regains his original rights and, recovering his natural freedom, loses that civil
freedom for which he exchanged it.
These articles [of association], rightly understood, are reducible to a single one – viz.
the total alienation by each associate with all his rights to the whole community: for,
firstly, as every individual gives himself absolutely, the conditions are the same for all;
and the condition being the same for all, no one has an interest to make it onerous for
others.
Moreover, since the alienation is unconditional, the union is as perfect as it can be,
and no individual associate has no longer anything to reclaim: for, if some rights were
left to individuals, in the absence of any higher authority to judge between them and
the public, each individual, being his own judge in some causes, would soon demand
to be his own judge in all; [thus] the state of nature would have been maintained, and
the association would inevitably become either tyrannical or void.

9

Zamaros, 2007: §1. The focus with Rousseau is the being of the state (i.e. what this state is and how it is
to be organized) whereas Wolff is concerned with the instance of command and its enforcement which is
not acceptable by Rousseau
10
Zamaros, 2007: §5.
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Finally, each person giving himself to all gives oneself to no one; and since there is no
associate over whom one does not gain the same rights as the others gain over oneself,
we gain the equivalent of everything we lose, and in the bargain we acquire more
power to preserve what one has.
If, then, we eliminate from the social pact anything that is not essential to it, we find
it comes down to the following terms: “Each one of us makes common one’s person
and all the powers under the supreme direction of the general will; and we still
receive every member as an indivisible part of the whole.”
At that moment, in place of the individual person of each contracting party, this act of
association produces a moral and collective body, composed of as many members as
there are votes in the assembly, which receives from this same act its unity, its
common self, its life and its will. This public person, which is thus formed by the
union of all other persons, once took the name of city, and takes now that of the
republic or the body politic, which is called by its members the state when it is
passive, and sovereign when it is active; and power, when it is compared to others of
its own kind. With regard to the associates, they take collectively the name of people,
and call themselves individually citizens, as if participating in the sovereign authority,
and subjects, as if subjected to the laws of the state. But these terms are often confused
and one is mistaken for another; it is sufficient that one knows to distinguish them
when employed in their precise sense.
Sovereign
7

Text 2: The sovereign is explained in what follows11:
But since the body politic, or the sovereign, which owes its being only to the sanctity
of the contract, cannot oblige itself, even relatively to another [power], to anything
that would derogate from this primitive [i.e. original] act, as to alienate a part of itself,
or to submit itself to another sovereign. To violate the act by which it exists, would be
to annihilate itself; and what is nothing, produces nothing.
As soon as this multitude is united in a single body, no one can offend any one of the
members without attacking the body [i.e. the whole]; still less injure the body without
that each member feels it. Thus duty and self-interest equally oblige the two
contracting parties to mutually aid each other; and the same men (sic) should seek to
bring together, under this dual relationship, all the advantages that derive from it.
However, the sovereign, being formed entirely of the individuals who compose it, has
no, nor could have, any interest contrary to theirs; consequently, the sovereign power

11

Zamaros, 2007: §6.
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has no need of guarantor towards the subjects, because it is impossible that the body
wishes to hurt all of its members; and, as we shall see hereafter, it cannot hurt any
particular member. The sovereign, by the mere fact that it is, is always all what it
ought to be.
But this is not true of the subjects towards the sovereign, which, despite their
common interest, would not bind by their commitment, unless it found the means to
guarantee their fidelity. In effect, every individual may, as a man (sic), have a private
will contrary to or different from the general will that he has as a citizen; his private
interest may speak in another manner than that of the public interest; his (sic)
absolute existence, and naturally independent, may make him (sic) consider what he
(sic) owes to the common cause a gratuitous contributions, whose loss would be less
painful to others than the payment would be onerous for him; and looking at [i.e.
observing] the moral person that constitutes the State as a being of reason, because it
is not a man (sic), he (sic) would enjoy the rights of a citizen without wanting
completing the duties of the subject; [an] injustice that would bring about the ruin of
the body politic.
In order, hence, that the social pact is not an empty formula, it tacitly contains this
commitment, which alone can give force to all others, that whoever refuses to obey
the general will, shall be constrained to do so by the whole body; which means
nothing else than that we shall force him (sic) to be free, for this is the condition
which, by giving each citizen to the nation, secures him (sic) against all personal
dependence, a condition which makes the design and the play of the political
machine, and which alone renders legitimate the civil commitments [i.e. contracts],
which, without it, would be absurd, tyrannical and liable to the grossest abuse.
Sovereignty
8

Activity 4: What are the main points that Rousseau is making about “sovereignty”? (In pairs,
read texts 3 and 4 to detail the concept of “sovereignty”)
Arguments:

Text 3: A consequence of the social contract is that sovereignty is unalienable12:

9

The first and most important consequence of the principles afore-established, is that
the general will alone can direct the forces of the State in accordance with the end
[i.e. purpose] of its institution, which is the common good; for, if the opposition to
private interests has made necessary the setting up of civil societies, it is accord of
12

Zamaros, 2007: §9.
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those same interests that has made it possible. This is what is common to those
different interests that yield the social bond; if there were no point on which all the
interests coincided, [then] no society could exist. However, it is precisely only on the
basis of this common interest that society must be governed.
I say then that sovereignty being nothing other than the exercise of the general will,
can never be alienated [alienate itself], and that the sovereign, which is simply a
collective being, cannot be represented by anyone but itself; power may be
transmitted [i.e. delegated], but not the will.
Indeed, while it is not impossible that a private will coincides with the general will on
some point or other, it is impossible at least that this coincidence is enduring and
regular; for the private will, tends by its very nature, towards preference, and the
general will towards equality. It is even more inconceivable that there could be a
guarantor of this accord, even if it were to always continue; it would not have been
the effect of art but chance. The sovereign might well say: “What I want at this
moment is what some man (sic) wants, or at least what he (sic) says by wanting”; but
he [i.e. sovereign] cannot say: “What this man (sic) is going to want tomorrow, I too
shall want”, because it is absurd that the will binds itself for the future, and since it
does not depend on any will to consent to anything that is contrary to the good that
the being seeks. If, therefore, a people promises simply to obey, it dissolves itself by
that very action; it loses the quality of [being] a people; the moment when there is a
master, there is no longer a sovereign, and thereon the body politic is annihilated.
This is not to say that the commands of leaders may not pass for general wills, so long
as the sovereign, while free to oppose them, does not do so. In such a case, from the
universal silence we must presume that the people consents.

10

Text 4: What is more sovereignty is undividable13:
For the same reason that sovereignty is inalienable, it is indivisible; for [either] the
will is general or it is not; [either] it is the will of the body of the people, or merely
that of a part. In the first case, this declared will is an act of sovereignty and
constitutes law; in the second case, it is only a particular will, or an act of
administration; it is at best a mere decree.
But our politicians, unable to divide sovereignty in its principle, divide it in its
purpose: they divide it into power and will, [that is,] into an executive power and a
legislative power; into the rights of levying taxation, of justice and making war; into
domestic administration and into the power to deal with foreign governments:

13

Zamaros, 2007: §10.
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sometimes they confuse all the parts, and sometimes they separate them. They make
of the sovereign a being of fantasy made of separate pieces; it is as if they constructed
a man (sic) of several bodies, among which one would have eyes, the other arms, the
other feet, and nothing more. [...]
This mistake comes from having made no precise notion of what the sovereign
authority is, and from considering the parts of this authority what [in fact] were only
manifestations. [...]
If we were to do the same for the other divisions [of sovereignty], we should find that
each time we think observing that sovereignty is divided, we are mistaken; that the
rights which we take to be part of that sovereignty are subordinate to it, and always
presuppose the existence of supreme wills that the rights only serve to put into effect.

Jean-Jacques Rousseau
Plural politics
11

Activity 5: What is the problem with Rousseau’s general will? (Individually, comment)
Problem:

12

Comment: As a solution to Rousseau’s problem, plural politics place emphasis on plural and
mediated arrangements between the state and individuals based on social values are realized
through groups as associations of individuals, inclusive of the state, with their own agenda
and priorities14.

13

Activity 7: To what extent is Drucker correct in saying that society is becoming increasingly
pluralist? (In pairs, discuss text 1, find examples and share findings)
Comment:

14

14
15

Text 5: Thus, as Drucker remarks15:

Zamaros, 2007: §3.
1999: 18-23.
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Society in all developed countries has become pluralist and is becoming more pluralist
day by day. It is splintering into a myriad of institutions each more or less
autonomous, each requiring its own leadership and management, each having its own
specific task.

15

Comment: The chief characteristic of plural politics then is the constitution of monadic
beings in dynamic interaction wherein opposition, rivalry, or competition between the state
and its opponents is an important aspect of democratization.

16

Comment: With Dahl16 such a dynamic and changing context requires that the state is
responsive to the demands of its citizens and must give such citizens the opportunity to
formulate their preferences without discrimination.

17

Thesis: Plural politics aims at providing citizens with opportunities to formulate individual
wills, in addition to the means for satisfying their preferences and demands; hence
“polyarchy”17.

Equity and difference
18

Corollary: Seen from another perspective, where polyarchy and plural politics undermine
statocracy, they can be said to be a useful antidote to the universalist values that statocracy
upholds18.

19

Activity 8: Sypnowich claims that difference should make room for equity; to what extent is
she correct in saying this? (Individually, read text 2 and comment)
Comment:

20

Text 6: This is what Sypnowich claims19:
... that while difference is a useful antidote to universal values and grand theories –
expressed by the mythology of universalism, as it highlights the particular, the
exceptional, the deviant – captured in the mythology of particularism, it is
problematic relative to equality and justice along the universalism/particularism
mythological dichotomy.

16

1971: 1-2.
Online 1.
18
Zamaros, 2007: §13.
19
As explained by Zamaros, 2007: §14-23 – notes are included (from 20 to 30 below).
17
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§15. This is because where the former is seen to be failing to fulfill its promise, the
latter to be repudiating the universal when ‘it is not clear whether universalism of
some kind is avoidable, in any case’20.
§16. Indeed, starting from the premise that although difference has seen its expression
in liberal and pluralist discourses in the political and the economic, there has been a
strong homogenizing tendency grounded on the assumptions of autonomy,
rationality, and self-interest in addition to trans-historical concerns, namely, liberty
and property. Sypnowich further shows how Marxist and feminist thinking, which,
despite its being radically critical of liberal views on the social, do not have any less
universalizing values.
§17. At the same time, she also shows how contemporary projects to question the
universalist mythology seek to emphasize plurality and difference. But despite the
benefits from such an approach, Sypnowich21 shows that there is a danger because
‘with the defeat of modernity’s confidence in a rational ground of history,
“exclusionary discourses” can develop which lead to intransigency and xenophobia’.
Her concern is not justice or democracy, but ‘paralysis, crisis, or balkanization may
thus be the consequence of the idea of difference, so long as external criteria by which
to assess the claims of difference are excluded’22.
§18. Another difficulty concerns identities23: ‘if differences are born out of oppression,
then it is not clear how liberatory the recognition of them can be’. This is because
there is a tendency to include difference driven by the conviction that one’s identity
as the member of a race etc should not disadvantage one in social life24: ‘the different
may be part of a “we” which is a source of social unity’.
§19. Therefore ‘a focus on the inclusion of difference per se is problematic;
philosophically, the project risks incoherence, and politically, the project risks an
impotence in the face of oppression’25. Sypnowich provides grounds for being cautious
about the role of difference in political theory26: ‘if we are to tackle injustice, which is
after all the preoccupation of difference theorists, then we need a broader inquiry
than that of difference itself’.

1996: 126. An instance of this is metaphysics.
1996: 125.
22 Ibid.
23 Ibid.
24 1996: 127.
25 Ibid.
26 Ibid.
20
21
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§20. As Sypnowich explains, her misgivings about difference cannot be discounted
simply as antipathy to the reality of social divisions; rather, they ‘stem from a concern
for how justice is to be achieved in the face of the competing claims of difference,
given that no clear political strategies follow from embracing identities as such’27.
§21. For this reason she proposes to make a consideration of how interests are
articulated by the discourse of rights, along with the idea that universalism of rights
makes diverse groups unite around a common political ideal28: ‘the universalism of
rights thus makes it possible for diverse groups to unite around a common political
ideal, while rights discourse can be used to specify and meet particular needs --- it is
by reference to a consensus on a fulfilling or empowered life which is available to all’.
§22. Moreover, she proposes to reassess the idea of impartiality ‘as it points to ways in
which inequality prevents impartiality from being operable: the different is thus
treated as other’29. Actually it is because the of the attempt to weigh different claims,
which inevitably requires making value judgments and taking policy decisions that
‘we need some notion of procedural justice in order to prevent these normative
processes from becoming wholly discretionary or arbitrary’30.
§23. Thus, the disillusion with the liberal capital-based state should cause us to
demand impartiality and to point to the ways in which inequality prevents
impartiality from being fully operable through the acknowledgement of rights.

21

Critique: If Sypnowich is concerned with equity at the expense of difference, she
underestimates the effects of radical equity; that is, a legal imperialism.

22

Conclusion:

Reference:
DAHL, ROBERT (1971), Polyarchy, New Haven: Yale University Press
DRUCKER, PETER (1999). “The New Pluralism”, Leader to Leader, Volume 14 (Fall): 18-23
SYPNOWICH, CHRISTINE (1996), ‘Some Disquiet about Difference’, pp117-134 in JONATHAN HART & RICHARD
BAUMAN (eds.), Explorations in Difference: Law, Culture, and Politics, Toronto University Press
WOLFF, ROBERT PAUL (2000), About Philosophy, New Jersey: Prentice-Hall

1996: 128.
1996: 129.
29 Sypnowich, 1996: 130.
30 Ibid.
27
28
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Human V. Anti-human
Worksheet 7.3
Abstract

Autonomy and self-interest, forming the conceptual basis of liberal thinking, have come under attack by what Ferry and
Renaut have called the anti-humanist viewpoint. But given the confusion it causes with political and historic in-humanism
(with which Heidegger or Nietzsche are wrongly associated), it is here argued for the demythification of the humanist/antihumanist mythological opposition and debates for these have removed all value from humanity. The aim here is to view
humanity from the standpoint of difference along with the idea that only the respect of difference can ultimately grant
humanity value: it is a contract from and for humanity as a multiplicity. It is also a stance that runs counter recent tendencies
to cultural and legal imperialism.

Aims

The aim of this session is to
•

Re-explore “humanism”.

•

Explore “anti-humanism” and “in-humanism”

•

Explore “human contract”

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions of social and political philosophy (e.g., What are the just
5B1.

A

limits of state authority? Do people have a right to equal treatment? Should individual citizens be free to do what
they want? What are an individual’s rights and responsibilities?);
evaluate the responses of major philosophers (e.g., Wollstonecraft, Confucius, Rousseau) and major schools of
social and political philosophy (e.g., individualism, communitarianism, feminism) to some of the main questions of

5B2.

I

social and political philosophy (e.g., What is justice? What is the proper boundary between public policy and
private morality?), making reference to classic texts (e.g., Hobbes’s Leviathan, Rousseau’s Social Contract, de
Beauvoir’s The Second Sex);

5B3.

A

use critical and logical thinking skills to develop and defend their own ideas about some of the major questions of
social and political philosophy, and to anticipate counter-arguments to them;
analyse how theories of social and political philosophy (e.g., libertarianism, egalitarianism) are adopted and

5B4.

I

realized in contemporary political policy making (e.g., concerning the distribution of wealth), and how the
adoption of a particular theory makes a difference to political and social practices;

5B5.

A

D3.

A

D4.

A

demonstrate an understanding of how particular philosophical theories (e.g., of rights, citizenship, duties) have
influenced the development of subjects such as political science, economics, or law.
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
apply logical and critical thinking skills to problems that arise in jobs and occupations (e.g., What obligations do
employees have to the public, to their employers, and to themselves? When resources are scarce, how should
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decisions be made about their allocation?).
D8.

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,

C

electronic, intra- and interschool) with peers;

Thinkers under examination: Ferry, Renaut, Heidegger, Rockmore, Zamaros
Associated Readings: 1) Human Contract, online lecture – Zamaros

_____________________________________________

Humanist/anti-humanist opposition
1

Opposition: Ferry and Renaut31 place in opposition two lines of philosophical thinking, or
rather mythologies, namely, humanism and anti-humanism with the aim to revive the
former on grounds that the latter has become the predominant mode of postmodern thinking
in the 1960s in particular.

2

Activity 1: How do you understand “humanism”? (Individually, comment)
Humanism:

3

Activity 2: What could anti-humanism be? (Individually, comment)
Anti-humanism:

4

Thesis: The charge that Ferry and Renaut make is that anti-humanism undermines, if not
refuses the modern or humanist notion of the autonomous self while suggesting that, at the
expense of humanism, individualism (as anti-humanism) has seen the day.

Humanist/anti-humanist/in-humanist opposition
5

31
32

Comment: Ferry and Renaut do not seem aware of the danger that the humanist/antihumanist opposition brings about: it replicates the typical value distinction virtue/evil or any
opposition of the sort. For this reason, anti-humanism is at times confused with in-humanism
as the evil side of humanity. It is therefore necessary to distinguish anti-humanism away
from in-humanism as Rockmore has done32.

1988: 30.
1994: 85.
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6

Activity 4: Given your experience of battlefields and other memorials, what could inhumanism be referring to? (Individually, comment)
In-humanism:

7

Comment: But where Rockmore is eager to construct an additional oppositional category (inhumanism) to include those philosophers he feels do not fit the anti-humanist standard set
out by Ferry and Renaut (namely, Foucault, Derrida, Bourdieu and Lacan), and in particular
Heidegger he skillfully omits that Heidegger has clarified33 that opposing humanism does not
and should not imply the ‘inhuman’.

8

Corollary: Rockmore, moreover, omits that Heidegger’s efforts that consist in moving away
from thinking humanism metaphysical terms34 (i.e. as a rational inquiry of human matters
beyond experience), towards thinking that ‘the essence of man [i.e. humanitas] is essential
for the truth of Being’35.

Martin Heidegger
Undoing the oppositions
9

Critique: Rockmore, Ferry and Renaut fail to think the possible existence of descriptions such
as Heidegger’s that refuse to be found in either of the binary oppositions, whether humanism
or anti-humanism (in-humanism). It is therefore necessary to find a route away from such
binary distinctions.

10

Critique: More importantly, it seems that in claiming that anti-humanism (individualism)
fails to think of the willing, rational and autonomous self36, or to put it plainly, the essence of
the human being, Ferry and Renaut are undermining what allows thinking itself, not to
mention the thinking of the self as autonomous, in addition to what renders the self
autonomous and in-dividu-al, not in the sense of a trait that is made common, but rather
variously and multiple.

33

1993/1947: 248-249.
1993/1947: 233.
35
1993/1947: 248.
36
Ferry & Renaut, 1988: 228.
34
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11

Activity 5: What could this be? (Individually, comment)
Comment:

Human contract
12

Comment: “Difference” can be used to set out the human contract, a contract between
humans in difference.

13

Conclusion:

References:
FERRY, LUC & RENAUT, ALAIN (1988), La pensée 68: essai sur l’anti-humanisme contemporain, Paris : Gallimard
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Ahead: power
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Centralized V. Decentralized Power
Worksheet 7.4
Abstract

Power is a constructive ingredient in social relations, and the case that is examined here is that of labor and business
organizations.

Aims

The aim of this session is to
•

Explore “power”.

•

Research expressions of power

Expectations

At the end of this session the student will
demonstrate an understanding of the main questions of social and political philosophy (e.g., What are the just
5B1.

A

limits of state authority? Do people have a right to equal treatment? Should individual citizens be free to do what
they want? What are an individual’s rights and responsibilities?);
evaluate the responses of major philosophers (e.g., Wollstonecraft, Confucius, Rousseau) and major schools of
social and political philosophy (e.g., individualism, communitarianism, feminism) to some of the main questions of

5B2.

I

social and political philosophy (e.g., What is justice? What is the proper boundary between public policy and
private morality?), making reference to classic texts (e.g., Hobbes’s Leviathan, Rousseau’s Social Contract, de
Beauvoir’s The Second Sex);

5B3.

A

5B4.

I

use critical and logical thinking skills to develop and defend their own ideas about some of the major questions of
social and political philosophy, and to anticipate counter-arguments to them;
analyse how theories of social and political philosophy (e.g., libertarianism, egalitarianism) are adopted and
realized in contemporary political policy making (e.g., concerning the distribution of wealth), and how the
adoption of a particular theory makes a difference to political and social practices;

5B5.

A

D3.

A

demonstrate an understanding of how particular philosophical theories (e.g., of rights, citizenship, duties) have
influenced the development of subjects such as political science, economics, or law.
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
apply logical and critical thinking skills to problems that arise in jobs and occupations (e.g., What obligations do

D4.

A

employees have to the public, to their employers, and to themselves? When resources are scarce, how should
decisions be made about their allocation?).

D8.

C

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Althusser, Foucault, Marx, Weber, Zamaros
Associated Readings: 1) Power, online lecture – Zamaros
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Centered approaches
1

Comment: Centered approaches consider that the source of power is centered in a single
locus and within a logic that is unique an undividable – a monad in Leibniz’s terms. Two
such applications are noteworthy, one with Marx emphasizing capital and the other with
Weber emphasizing status.

Max Weber
Rationale
Comment: It is maybe the notion of “government”, which for Foucault37 refers to methodical
strategies and programs responsible for the direction and regulation of the behavior of
individuals according to political and rational mentalities of rule to achieve a desired
objective, which can explain the dominance of centered approaches to understanding power.

2

Michel Foucault
De-centered approaches
3

Comment: In (a relative) contrast with the centered approach, Foucault38 claims that power
can come from everywhere, take any form, thus become the underlying characteristic of
social exchange in specific settings, and become the constitutive element of society itself.

4

Activity 1: What are the features of the centered and de-centered approaches? (In two teams,
research to discover the details of the centered approaches as applied in Marx and Weber so
as to discover weaknesses)
Features:

37
38

In Rose, 1996: 134.
1981: 92-95.
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5

Activity 2: Having discovered the weaknesses of the centered approaches, to what extent is
Foucault right? (Within each team discuss Foucault’s view on the matter)
Assessment:

6

Conclusion:

References:
FOUCAULT, MICHEL (1981), The History of Sexuality, Volume 1: An Introduction, Penguin
ROSE, NICOLAS (1996), ‘Identity, Genealogy, History’, pp128-151 in STUART HALL & PAUL DU GAY (eds.) Questions of

Cultural Identity, London: Sage

Course Reading on www.zamaros.net
Zamaros: Power, online lecture
Online Research through www.zamaros.net
Power; sources of power

Ahead: sub-task 7
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Sub-Task 7
Politics
Humanitarianism

Instructions: class to be divided into team A to research and construct arguments for humanitarian
action and team B to research and construct arguments against it.

Notes:

Ahead: morality
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Unit 8
The Being of ethos
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Master V. Slave
Worksheet 8.1
Abstract

“What is morality?” is a typical question concerning the being of ethos, in addition to understanding why one uses particular
standards and not others, that is, ask “whose morality?”. Yet, it might be more constructive to ask “why morality?” instead of
accepting this prima facie.

Aims

The aim of this session is to
•

Explore “morality”

•

Read philosophical texts.

Expectations

At the end of this session the student will
4B1.

K

identify the main questions of ethics (e.g., What are good and evil? What is the good life? What is virtue? Why be
moral? What obligations do people have to one another?);
evaluate the responses given by some of the major philosophers (e.g., Maimonides, Kant, Mill) and major schools
of ethics (e.g., utilitarianism, Thomism, post- modernism, Confucianism) to some of the main ethical questions

4B2.

I

(e.g., Are moral values objective? On what grounds should the rightness and wrongness of actions be
determined?), making reference to classic texts (e.g., Aristotle’s Nicomachean Ethics, Maimonides’ The Guide of

the Perplexed, Mill’s Utilitarianism);
4B3.

A

4B4.

I

use critical and logical thinking skills to defend their own ideas about ethical issues (e.g., the nature of the good
life) and to anticipate counter-arguments to their ideas;
demonstrate how the moral problems and dilemmas that occur in everyday contexts (e.g., in medicine, business,
law, the media) can be effectively analysed using a variety of different philosophical theories (e.g., virtue ethics,
social-contract theory);

D3.

A

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination:
Associated Readings: 1) Morality, online lecture – Zamaros
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Ethical qualifiers
1

Remark: Descriptive systems tend to comprise signifying elements used for the purpose of
highlighting action and actuality (i.e.verbs and jectives), and signifying elements used for the
purpose of emphasize value through the use of qualifiers of action and actuality (i.e. ad-verbs
and ad-jectives)1.

2

Activity 1: What is it that prompts the selection of qualifiers to signify action and actuality?
(Individually comment)
Selection:

3

Comment: The way discourse and language is organized in myths and mythologies express
particular values; conversely, particular values can be said to characterize particular myths
and mythologies2.

4

Viewpoints: Thus the answer to the question “what is morality?” depends on the following
ethical viewpoints and associate mythologies3:
→ Transcendent ethos and its associated mythology, namely, moral objectivism, which
considers that moral beliefs or statements are impartially true (while others are
impartially false) typically attributed to a god or to scientific discoveries.
→ Personal ethos and its associated mythology, namely, moral subjectivism that considers
that no one’s moral beliefs are more privileged than any one’s else.
→ Nihil ethos and its associated mythology of moral nihilism, that considers that no belief
can be qualified to be true or false.
→ Social ethos which uses the mythology of moral relativism, which considers that
personal morals are subordinate to those of society, in that personal statements and
beliefs are morally true iff they are in conformity with the moral beliefs of the society
one is a member.

5

Comment: There is nothing in society to have the last word over moral issues: being a
member of a community does not necessarily imply acceptance of its moral values and
norms. What is more, the moral beliefs of the majority, assumed to be the ones that are
followed, are not necessarily representative of the society overall. In other words, social
ethos raises the problematic of “whose morality?”4.

1

Zamaros, 2007: §1.
Zamaros, 2007: §2.
3
Zamaros, 2007: §4-16.
4
Zamaros, 2007: §16-17
2
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Political morality
6

Comment: For Stewart and Blocker5 an answer to the question “whose morality?” is the
morality of the strongest and most powerful in a given society, resulting not only in the
separation between what the strongest members of the society want and what the rest want,
but also in a power and ethical antagonism with usually one winner, the most powerful,
because the rest are fearful of dominant and hegemonic morals.

7

Activity 2: What does Thrasymachos say about morality? (Individually read text 1, further
research the text, and comment)
Findings:

Text 1: This is how Thrasymachos replies to Socratis6:

8

Oh, no; and so entirely astray are you in your ideas about the just and unjust as not
even to know that justice and the just are in reality another's good; that is to say, the
interest of the ruler and stronger, and the loss of the subject and servant; and injustice
the opposite; for the unjust is lord over the truly simple and just: he is the stronger,
and his subjects do what is for his interest, and minister to his happiness, which is
very far from being their own.
[...]
Consider further, most foolish Socratis, that the just is always a loser in comparison
with the unjust. First of all, in private contracts: wherever the unjust is the partner of
the just you will find that, when the partnership is dissolved, the unjust man has
always more and the just less. Secondly, in their dealings with the State: when there is
an income tax, the just man will pay more and the unjust less on the same amount of
income; and when there is anything to be received the one gains nothing and the
other much. Observe also what happens when they take an office; there is the just
man neglecting his affairs and perhaps suffering other losses, and getting nothing out
of the public, because he is just; moreover he is hated by his friends and acquaintance
for refusing to serve them in unlawful ways. But all this is reversed in the case of the
unjust man.

5
6

2006: 236-237.
Online 1: Book 1.
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9

Summary: Here Thrasymachos seems to be providing a number of examples to sustain the
radical distinction between the unjust = amoral =(but) winner from the just = moral =(but)
loser, along with the explanation that humans are moral beings and mankind censures
injustice because it fears it may be its victim and not because it shrinks from committing it.

Masters and slaves
10

Activity 3: If with Thrasymachos morality is in other words for the fearful losers, to what
extent would Nietzsche agree? (Individually read text 2 and comment)
Findings:

11

Text 2: Nietzsche observes the distinction between ‘master morality’ and slave morality’7:
In the first case, when it’s the masters who establish the idea of the good, it’s the
elevated and proud conditions of the soul which emotionally register as the
distinguishing and defining order of rank. [...] We should notice at once that in this
first kind of morality the opposites “good” and “bad” mean no more than “noble” and
“despicable.” The opposition between “good” and “evil” has another origin. The
despised one is the coward, the anxious, the small, the man who thinks about narrow
utility—also the suspicious man with his inhibited look, the self-abasing man, the
species of human dogs who allow themselves to be mistreated, the begging flatterer,
above all, the liar. It is a basic belief of all aristocrats that the common folk are liars.
[...] The noble kind of man experiences himself as a person who determines value and
does not need to have other people’s approval. He makes the judgment “What is
harmful to me is harmful in itself.” He understands himself as something which in
general first confers honour on things, as someone who creates values. Whatever he
recognizes in himself he honours. Such a morality is self-glorification. [...] The noble
man honours the powerful man in himself and also the man who has power over
himself, who understands how to speak and how to keep silent, who takes delight in
dealing with himself severely and toughly and respects, above all, severity and
toughness. [...] Noble and brave men who think this way [i.e. in a man whose heart is
not hard when he is still young the heart will never become hard] are furthest
removed from that morality which sees the badge of morality in pity or actions for
others ---.
[...]
Things are different with the second type of moral system, slave morality. Suppose
the oppressed, depressed, suffering, and unfree people, those ignorant of themselves

7

Online 2: §260.
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and tired out, moralize: what will be the common feature of their moral estimates of
value? Probably a pessimistic suspicion directed at the entire human situation will
express itself, perhaps a condemnation of man, along with his situation. The gaze of a
slave is not well disposed towards the virtues of the powerful; he possesses scepticism
and mistrust; he has a subtlety of mistrust against everything “good” and what is
honoured in it; he would like to persuade himself that even happiness is not genuine
there. [...] Slave morality is essentially a morality of utility.
[...]
---power and danger are felt within evil itself, a certain terror, subtlety, and strength,
which does not permit contempt to spring up. According to slave morality, the “evil”
man thus inspires fear; according to master morality, it is precisely the “good” man
who inspires and will inspire fear, while the “bad” man will be felt as despicable. [...]
A final basic difference: the longing for freedom, the instinct for happiness and the
refinements of the feeling for freedom belong just as necessarily to slave morality and
morals as art and enthusiasm in reverence and devotion are the regular symptoms of
an aristocratic way of thinking and valuing.

Friedrich Nietzsche
12

Conclusion:

Reference:
STEWART, DAVID & BLOCKER, GENE (2006), Fundamentals of Philosophy, 6th ed., Upper Saddle River: Pearson-Prentice
Hall
ZAMAROS, PANAYOTIS (2007), ‘Morality’, online lecture, DrZ. Network, http://www.zamaros.net, 21.11.7
Online 1: THE REPUBLIC by Platonas, Jowett translator, The Internet Classics Archive, http://classics.mit.edu, accessed on
15.11.6
Online 2: BEYOND GOOD AND EVIL, Part Nine (What is Noble?) by Friedrich Nietzsche, Johnston translator, Johnstonia-

Malaspina University, http://www.mala.bc.ca/~johnstoi accessed on 14.11.6

Course Reading on www.zamaros.net
Zamaros: Morality, online lecture
Course Readings on http://aragorn.njc.ch
Morality - texts
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Online Research
Morality; ethics

Ahead: happiness
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Eudemonia V. Utility
Worksheet 8.2
Abstract

Ethos, as reason for behaving in a particular way, has dimensions that serve society while enabling the self-realization in
society as happiness. But happiness may be directed towards a purpose. Thus morality may depend on how consequences are
valued in society in that well-being does not only come about from personal actions but also from public actions. It is the
actions of the state that are stake here, particularly in its role to maintain equality and equity as aspects of public well-being.

Aims

The aim of this session is to
•

Explore “eudemonia”.

•

Explore “utility”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
4B1.

K

identify the main questions of ethics (e.g., What are good and evil? What is the good life? What is virtue? Why be
moral? What obligations do people have to one another?);
evaluate the responses given by some of the major philosophers (e.g., Maimonides, Kant, Mill) and major schools
of ethics (e.g., utilitarianism, Thomism, post- modernism, Confucianism) to some of the main ethical questions

4B2.

I

(e.g., Are moral values objective? On what grounds should the rightness and wrongness of actions be
determined?), making reference to classic texts (e.g., Aristotle’s Nicomachean Ethics, Maimonides’ The Guide of

the Perplexed, Mill’s Utilitarianism);
4B3.

A

use critical and logical thinking skills to defend their own ideas about ethical issues (e.g., the nature of the good
life) and to anticipate counter-arguments to their ideas;
demonstrate how the moral problems and dilemmas that occur in everyday contexts (e.g., in medicine, business,

4B4.

I

law, the media) can be effectively analysed using a variety of different philosophical theories (e.g., virtue ethics,
social-contract theory);

D3.

A

D6.

I

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
compare the problems, principles, methods, and conclusions of different philosophers (e.g., how Aristotle made
use of Plato’s theory of forms, how Kant replied to Hume’s scepticism);
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Aristotelis, Bentham, Mill, Platonas
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Associated Readings: 1) Eudemonia, online lecture – Zamaros; 2) Utility, online lecture – Zamaros; 3) Introduction to the
Principles of Morals and Legislation – Bentham; 4) Utilitarianism – Mill

_______________________________________________

Eudemonia
1

Comment: Considering ethos as reason for acting and behaving in a certain way, and if there
are no prima facie grounds for morality in the sense of an externality, whether this is society
or any other transcendent force, one may justly be seeking to understand the being of ethos,
and this may be eudemonia8.

2.

Viewpoints: There are a number of ways to understand this concept that include9:
→ Platonic eudemonia signifies the “well being of the soul” with an emphasis on Socratic
virtue (αρετη).
→ Epicurean eudemonia which signifies “well being as such” and is premised on pleasure
(ηδον).
→ Aristotelian eudemonia which places an emphasis on training and education to mould
behaviors to adopt a mean between two extremes, or vices.

3

Activity 1: What are the key arguments of these ways of understanding eudemonia? (Class to
be divided in three teams, each to research and prepare a short account that is to be
presented)
Notes:

Consequences
4

Comment: If with eudemonia the focus is on well-being, it does not tell us anything about
behavior, the actions and efforts undertaken in a manner as to be or become happy, let alone
anything about the effects of such actions, or how such actions are perceived by others10.

5

Viewpoints: To account for such actions, one can consider that value judgments depend only
on the consequences of actions (mythology of consequentialism)11. We can thus distinguish
between12:

8

Zamaros, 2007 : §1-2.
Zamaros, 2007 : §4-29.
10
Zamaros, 2007b: §1.
11
Zamaros, 2007b: §2.
12
Zamaros, 2007b: §3-4.
9
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→ Consequences that may be positive only for one self regardless of how others perceive
them (mythology of moral egoism).
→ Consequences are associated with pleasure, happiness or a benefit – increase in wellbeing as opposed to pain, unhappiness or harm – decrease in well-being (mythology of
utilitarianism).
Private utility
6

Activity 1: How is utility understood by Bentham? (Individually read text 1 to highlight
important arguments)
Arguments:

7

Text 1: With Bentham there is a de facto subjection to ‘two sovereign masters, pain and
pleasure’13, the being of which is unknown. However, what is known is that14:
I. Nature has placed mankind under the governance of two sovereign masters, pain
and pleasure. It is for them alone to point out what we ought to do, as well as to
determine what we shall do. On the one hand the standard of right and wrong, on the
other the chain of causes and effects, are fastened to their throne. They govern us in
all we do, in all we say, in all we think: every effort we can make to throw off our
subjection, will serve but to demonstrate and confirm it. In words a man may pretend
to abjure their empire: but in reality he will remain subject to it all the while. The
principle of utility recognizes this subjection, and assumes it for the foundation of that
system, the object of which is to rear the fabric of felicity by the hands of reason and
of law. Systems which attempt to question it, deal in sounds instead of sense, in
caprice instead of reason, in darkness instead of light.
[…]
III. By utility is meant that property in any object, whereby it tends to produce
benefit, advantage, pleasure, good, or happiness, (all this in the present case comes to
the same thing) or (what comes again to the same thing) to prevent the happening of
mischief, pain, evil, or unhappiness to the party whose interest is considered: if that
party be the community in general, then the happiness of the community: if a
particular individual, then the happiness of that individual. IV. The interest of the

13

Online 1, Chapter 1: §1. Bentham considers that pleasure and pain are dispositions (Online 1, Chapter
11: §1-2).
14
Online 1, Chapter 1.
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community is one of the most general expressions that can occur in the phraseology of
morals: no wonder that the meaning of it is often lost. When it has a meaning, it is
this. The community is a fictitious body, composed of the individual persons who are
considered as constituting as it were its members. The interest of the community then
is, what is it?— the sum of the interests of the several members who compose it. V. It
is in vain to talk of the interest of the community, without understanding what is the
interest of the individual. A thing is said to promote the interest, or to be for the
interest, of an individual, when it tends to add to the sum total of his pleasures: or,
what comes to the same thing, to diminish the sum total of his pains.
VI. An action then may be said to be conformable to then principle of utility, or, for
shortness sake, to utility, (meaning with respect to the community at large) when the
tendency it has to augment the happiness of the community is greater than any it has
to diminish it.

Jeremy Bentham
8

Activity 2: How does Mill compare to Bentham? (Individually, read text 2 to highlight
differences between Bentham’s and Mill’s positions)
Comparison:

9

Text 2: If for Bentham pleasure is a disposition on which happiness rests, for Mill happiness is
understood as follows15:
The creed which accepts as the foundation of morals, Utility, or the Greatest
Happiness Principle, holds that actions are right in proportion as they tend to promote
happiness, wrong as they tend to produce the reverse of happiness. By happiness is
intended pleasure, and the absence of pain; by unhappiness, pain, and the privation of
pleasure. To give a clear view of the moral standard set up by the theory, much more
requires to be said; in particular, what things it includes in the ideas of pain and
pleasure; and to what extent this is left an open question. But these supplementary
explanations do not affect the theory of life on which this theory of morality is

15

Online 2.
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grounded- namely, that pleasure, and freedom from pain, are the only things desirable
as ends; and that all desirable things (which are as numerous in the utilitarian as in
any other scheme) are desirable either for the pleasure inherent in themselves, or as
means to the promotion of pleasure and the prevention of pain.
[...]
According to the Greatest Happiness Principle, as above explained, the ultimate end,
with reference to and for the sake of which all other things are desirable (whether we
are considering our own good or that of other people), is an existence exempt as far as
possible from pain, and as rich as possible in enjoyments, both in point of quantity
and quality; the test of quality, and the rule for measuring it against quantity, being
the preference felt by those who in their opportunities of experience, to which must
be added their habits of self-consciousness and self-observation, are best furnished
with the means of comparison. This, being, according to the utilitarian opinion, the
end of human action, is necessarily also the standard of morality; which may
accordingly be defined, the rules and precepts for human conduct, by the observance
of which an existence such as has been described might be, to the greatest extent
possible, secured to all mankind; and not to them only, but, so far as the nature of
things admits, to the whole sentient creation.

John Stuart Mill
10

Activity 3: What are the drawbacks of such positions? (Class to research the issues and
present drawbacks)
Drawbacks :

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Eudemonia’, online lecture, DrZ. Network, http://www.zamaros.net, 21.11.7
ZAMAROS, PANAYOTIS (2007b), ‘Utility’, online lecture, DrZ. Network, http://www.zamaros.net, 21.5.7
Online 1: AN INTRODUCTION TO THE PRINCIPLES OF MORALS AND LEGISLATION (1781) by Jeremy Bentham,

Utilitarianism.com, http://www.utilitarianism.com, accessed on 18.11.6
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Online 2: UTILITARIANISM (1863), Chapter 2 (What Utilitarianism is) by John Stuart Mill, Utilitarianism.com,
http://www.utilitarianism.com, accessed on 18.11.6

Course Reading on www.zamaros.net
Zamaros: Eudemonia, online lecture
Zamaros: Utility, online lecture
Course Reading on https://aragorn.njc.ch
Happiness - texts
Utility – texts
Online Research through www.zamaros.net
Utilitarianism; Hedonism; Epicureanism; virtue

Ahead: dignity V. justice
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Dignity V. Justice
Worksheet 8.3
Abstract

Morality depends on motives; thus if the motives are the respect of human dignity and autonomy, morality is universal. This, in
part, has been the (unwarranted) underpinning of humanist theories. But has it been the foundation of contemporary notions
of justice?

Aims

The aim of this session is to
•

Explore “human dignity”.

•

Explore imperatives.

•

Explore “justice”.

•

Read philosophical texts.

Expectations

At the end of this session the student will
4B1.

K

identify the main questions of ethics (e.g., What are good and evil? What is the good life? What is virtue? Why be
moral? What obligations do people have to one another?);
evaluate the responses given by some of the major philosophers (e.g., Maimonides, Kant, Mill) and major schools
of ethics (e.g., utilitarianism, Thomism, post- modernism, Confucianism) to some of the main ethical questions

4B2.

I

(e.g., Are moral values objective? On what grounds should the rightness and wrongness of actions be
determined?), making reference to classic texts (e.g., Aristotle’s Nicomachean Ethics, Maimonides’ The Guide of

the Perplexed, Mill’s Utilitarianism);
4B3.

A

use critical and logical thinking skills to defend their own ideas about ethical issues (e.g., the nature of the good
life) and to anticipate counter-arguments to their ideas;
demonstrate how the moral problems and dilemmas that occur in everyday contexts (e.g., in medicine, business,

4B4.

I

law, the media) can be effectively analysed using a variety of different philosophical theories (e.g., virtue ethics,
social-contract theory);

D3.

A

D8.

C

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Kant, Minnow, Platonas, Rawls
Associated Readings: 1) Dignity, online lecture – Zamaros; 2) Justice, online lecture – Zamaros; 3) Fundamental Principles of
the Metaphysic of Morals - Kant
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Intention
1

Comment: If in a utilitarian society the self maybe sacrificed for the well-being of the many,
with Kant emphasis is placed on the self and a morality that examines the nature of actions
and the will of agents, rather than the goals achieved (deontological ethical mythology).

Immanuel Kant
Categorical imperative
2

Activity 1: How does Kant view the “categorical imperative”? (Individually read text 1 and
state findings)
Findings:

3

Text 1: The starting point for this discussion is Kant’s distinction between hypothetical
commands and categorical commands of imperatives as formulae determining an action
which is deemed necessary16:
4:414
Now all imperatives command either hypothetically or categorically. The former
represent the practical necessity of a possible action as means to something else that is
willed (or at least which one might possibly will). The categorical imperative would
be that which represented an action as necessary of itself without reference to another
end, i.e., as objectively necessary.
Since every practical law represents a possible action as good and, on this account, for
a subject who is practically determinable by reason, necessary, all imperatives are
formulae determining an action which is necessary according to the principle of a will
good in some respects. If now the action is good only as a means to something else,
then the imperative is hypothetical; if it is conceived as good in itself and

16

Online 1.
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consequently as being necessarily the principle of a will which of itself conforms to
reason, then it is categorical.
[...]
4:416
Finally, there is an imperative which commands a certain conduct immediately,
without having as its condition any other purpose to be attained by it. This imperative
is categorical. It concerns not the matter of the action, or its intended result, but its
form and the principle of which it is itself a result; and what is essentially good in it
consists in the mental disposition, let the consequence be what it may. This
imperative may be called that of morality.
4:421
When I conceive a hypothetical imperative, in general I do not know beforehand
what it will contain until I am given the condition. But when I conceive a categorical
imperative, I know at once what it contains. For as the imperative contains besides
the law only the necessity that the maxims[*] shall conform to this law, while the law
contains no conditions restricting it, there remains nothing but the general statement
that the maxim of the action should conform to a universal law, and it is this
conformity alone that the imperative properly represents as necessary.
[*]A maxim is a subjective principle of action, and must be distinguished from the
objective principle, namely, practical law. The former contains the practical rule
set by reason according to the conditions of the subject (often its ignorance or its
inclinations), so that it is the principle on which the subject acts; but the law is the
objective principle valid for every rational being, and is the principle on which it
ought to act that is an imperative.
There is therefore but one categorical imperative, namely, this: Act only on that
maxim whereby thou canst at the same time will that it should become a universal
law.
Now if all imperatives of duty can be deduced from this one imperative as from their
principle, then, although it should remain undecided what is called duty is not merely
a vain notion, yet at least we shall be able to show what we understand by it and what
this notion means.
Since the universality of the law according to which effects are produced constitutes
what is properly called nature in the most general sense (as to form), that is the
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existence of things so far as it is determined by general laws, the imperative of duty
may be expressed thus: Act as if the maxim of thy action were to become by thy will a
universal law of nature.

Ends-in-themselves
4

Activity 2: How does Kant link the categorical and practical imperatives with the notion of
humans being “ends-in-themselves” and “autonomous”? (Individually, read text 2 and share
findings)
Findings:

Text 2. This is how Kant considers persons to be ends-in-themselves17:

5

4 :428 – 4 :429
Now I say: man and generally any rational being exists as an end in himself, not
merely as a means to be arbitrarily used by this or that will, but in all his actions,
whether they concern himself or other rational beings, must be always regarded at
the same time as an end. All objects of the inclinations have only a conditional worth,
for if the inclinations and the wants founded on them did not exist, then their object
would be without value. But the inclinations, themselves being sources of want, are so
far from having an absolute worth for which they should be desired that on the
contrary it must be the universal wish of every rational being to be wholly free from
them. Thus the worth of any object which is to be acquired by our action is always
conditional. Beings whose existence depends not on our will but on nature's, have
nevertheless, if they are irrational beings, only a relative value as means, and are
therefore called things; rational beings, on the contrary, are called persons, because
their very nature points them out as ends in themselves, that is as something which
must not be used merely as means, and so far therefore restricts freedom of action
(and is an object of respect). These, therefore, are not merely subjective ends whose
existence has a worth for us as an effect of our action, but objective ends, that is,
things whose existence is an end in itself; an end moreover for which no other can be
substituted, which they should subserve merely as means, for otherwise nothing
whatever would possess absolute worth; but if all worth were conditioned and
therefore contingent, then there would be no supreme practical principle of reason
whatever.

17

Ibid.
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If then there is a supreme practical principle or, in respect of the human will, a
categorical imperative, it must be one which, being drawn from the conception of
that which is necessarily an end for everyone because it is an end in itself, constitutes
an objective principle of will, and can therefore serve as a universal practical law. The
foundation of this principle is: rational nature exists as an end in itself. Man
necessarily conceives his own existence as being so; so far then this is a subjective
principle of human actions. But every other rational being regards its existence
similarly, just on the same rational principle that holds for me so that it is at the same
time an objective principle, from which as a supreme practical law all laws of the will
must be capable of being deduced. Accordingly the practical imperative will be as
follows: So act as to treat humanity, whether in thine own person or in that of any
other, in every case as an end withal, never as means only. We will now inquire
whether this can be practically carried out.
4:431
This principle, that humanity and generally every rational nature is an end in itself
(which is the supreme limiting condition of every man's freedom of action), is not
borrowed from experience, firstly, because it is universal, applying as it does to all
rational beings whatever, and experience is not capable of determining anything
about them; secondly, because it does not present humanity as an end to men
(subjectively), that is as an object which men do of themselves actually adopt as an
end; but as an objective end, which must as a law constitute the supreme limiting
condition of all our subjective ends, let them be what we will; it must therefore spring
from pure reason. In fact the objective principle of all practical legislation lies
(according to the first principle) in the rule and its form of universality which makes
it capable of being a law (say, e. g., a law of nature); but the subjective principle is in
the end; now by the second principle the subject of all ends is each rational being,
inasmuch as it is an end in itself. Hence follows the third practical principle of the
will, which is the ultimate condition of its harmony with universal practical reason,
viz.: the idea of the will of every rational being as a universally legislative will.
4:435
Now morality is the condition under which alone a rational being can be an end in
himself, since by this alone is it possible that he should be a legislating member in the
kingdom of ends. Thus morality, and humanity as capable of it, is that which alone
has dignity. Skill and diligence in labour have a market value; wit, lively imagination,
and humour, have fancy value; on the other hand, fidelity to promises, benevolence
from principle (not from instinct), have an intrinsic worth. [...]
4:436
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[...] Now the legislation itself which assigns the worth of everything must for that
very reason possess dignity, that is an unconditional incomparable worth; and the
word respect alone supplies a becoming expression for the esteem which a rational
being must have for it. Autonomy then is the basis of the dignity of human and of
every rational nature.

The Autonomy of the Will as the Supreme Principle of Morality
4:440
Autonomy of the will is that property of it by which it is a law to itself
(independently of any property of the objects of volition). The principle of autonomy
then is: "Always so to choose that the same volition shall comprehend the maxims of
our choice as a universal law." We cannot prove that this practical rule is an
imperative, i.e., that the will of every rational being is necessarily bound to it as a
condition, by a mere analysis of the conceptions which occur in it, since it is a
synthetical proposition; we must advance beyond the cognition of the objects to a
critical examination of the subject, that is, of the pure practical reason, for this
synthetic proposition which commands apodeictically must be capable of being
cognized wholly a priori. This matter, however, does not belong to the present
section. But that the principle of autonomy in question is the sole principle of morals
can be readily shown by mere analysis of the conceptions of morality. For by this
analysis we find that its principle must be a categorical imperative and that what this
commands is neither more nor less than this very autonomy.

6

Activity 3: To what extent can one say that Kantian ethics are a foundation of or an
opposition to contemporary notions of justice? (Individually read online lecture “Justice” and
offer comments)
Comments:

7

Conclusion:

Reference:
Online 1: FUNDAMENTAL PRINCIPLES OF THE METAPHYSIC OF MORALS, Second Section (Transition from Popular
Moral Philosophy to the Metaphysic of Morals) by Immanuel Kant, eBooks@Adelaide, http://etext.library.adelaide.edu.au/,
accessed on 22.11.7
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Course Reading on www.zamaros.net
Zamaros: Dignity, online lecture
Zamaros: Justice, online lecture
Course Readings on https://aragorn.njc.ch
Dignity – texts
Online Research through www.zamaros.net
Kantian morals; justice; humanism; human rights

Ahead: sub-task 8
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Sub-Task 8
Ethics
Ethical games

Instructions: class to be divided in teams of four to discuss and debate proposed ethical issues.

Notes:

Ahead: overcoming metaphysics
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Part D
Undoing myth-ologies

Philosophy Concepts and Ideas: A Collection of Worksheets

Unit 9
From being to apousia
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Overcoming metaphysics
Worksheet 9.1
Abstract

Following Heidegger, philosophy is synonymous with metaphysics, and for this reason it has failed not thing not only Being
but also the difference between Being and beings. If this sense philosophy has not being doing what it should be doing, does it
mean that it should be overcome?

Aims

The aim of this session is to
•

Explore “metaphysics”

•

Read philosophical texts.

Expectations

At the end of this session the student will
1B3.

C

D3.

A

formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
summarize main philosophical concepts and theories from information gathered from encyclopedias or surveys

D5.

C

(e.g., by using the Internet to access appropriate electronically recorded philosophy resource material, such as
surveys, journal articles, bibliographies, and list serves);

D8.

C

1B3.

C

D3.

A

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;
formulate their own clear and cogent responses to some of the fundamental questions of metaphysics (e.g., What is
the meaning of life?), and defend their responses in philosophical exchanges with others;
apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;

Thinkers under examination: Heidegger
Associated Readings: 1) Existence and Being – Heidegger
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Philosophy Concepts and Ideas in review
1

Summary: From the genesis of beings (unit 1), the advent of language and reasoning caused
by reason (unit 2), has helped humanity inquire (units 3, 4) to seeks answers as to what the
being of art (unit 5), metaphysics (unit 6), and politics (unit 7) are – eventually of ethics (unit
8) as the quintessence of the latter.

Overcoming metaphysics
2

Propositions 1:
1: The inquiry in (the) being (of art, metaphysics, politics, ethics …) is philosophy
2: ‘metaphysics ‘is the fundamental knowledge of beings as such and as a whole’1
3: Therefore, ‘philosophy is metaphysics.’2

3

Activity 1: To what extent is it the case that philosophy = metaphysics? (In teams, research
and share findings)
Findings:

4

Propositions 2:
4: However, metaphysics ‘does not think the difference’3 of Being and beings.
5: Moreover: ‘metaphysics does not ask about the truth of Being itself.’4
6: Thus, for Heidegger, the problem with metaphysics is two-fold: dif-ference and truth.
7: The reason why metaphysics is a problem is that ‘the tradition of truth about beings which
goes under the title of “metaphysics” develops into a pile of distortions, no longer recognizing
itself, covering up the primordial essence of Being.’5

5

Activity 1: What are the distortions that Heidegger is discussing? (Individually, read text 1,
research, and comment)
Distortions:

6

Text 1: Heidegger6:

1

Heidegger, 1997/1973: 5.
Heidegger, 1972/1969 : 432
3
Heidegger, 1993/1947: 226.
4
Ibid.
5
Heidegger, 1973: 14, my emphasis.
2
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Descartes, writing to Picot, who translated the Principia Philosophiae into French,
observed: "Thus the whole of philosophy is like a tree: the roots are metaphysics, the
trunk is physics, and the branches that issue from the trunk are all the other sciences .
. ."
Sticking to this image, we ask: In what soil do the roots of the tree of philosophy have
their hold? Out of what ground do the roots-and through them the whole tree-receive
their nourishing juices and strength? What element, concealed in the ground, enters
and lives in the roots that support and nourish the tree? What is the basis and element
of metaphysics? What is metaphysics, viewed from its ground? What is metaphysics
itself, at bottom?
Metaphysics thinks about beings as beings. Wherever the question is asked what
beings are, beings as such are in sight. Metaphysical representation owes this sight to
tho light of Being. The light itself, i.e., that which such thinking experiences as light,
does not come within the range of metaphysical thinking; for- metaphysics always
represents beings only as beings. Within this perspective, metaphysical thinking does,
of course, inquire about the being which is tho source and originator of this light. But
the light itself is considered sufficiently illuminated as soon as we recognise that we
look through it whenever we look at beings.
In whatever manner beings are interpreted-whether as spirit, after tho fashion of
spiritualism; or as matter and force, after the fashion of materialism; or as becoming
and life, or idea, will, substance, subject, or energeia; or as the eternal recurrence of
the same event - every time, beings as beings appear in the light of Being. Wherever
metaphysics represents beings. Being has entered into the light. Being has arrived in a
state of unconcealedness. But whether and how Being itself involves such
unconcealedness, whether and how it manifests itself in, and as, metaphysics, remains
obscure. Being in its revelatory essence, i. e. in its truth, is not recalled. Nevertheless,
when metaphysics gives answers to its question concerning beings as such,
metaphysics speaks out of the unnoticed revealedness of Being. The truth of Being
may thus be called the ground in which metaphysics, as the root of the tree of
philosophy, is kept and from which it is nourished.
Because metaphysics inquires about beings as beings, it remains concerned with
beings and does not devote itself to Being as Being. As the root of the tree, it sends all
nourishment and all strength into the trunk and its branches. The root branches out
in the soil to enable the tree to grow out of the ground and thus to leave it. The tree of
philosophy grows out of the soil in which metaphysics is rooted. The ground is the
element in which the root of the tree lives, but the growth of the tree is never able to

6

Online 1.
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absorb this soil in such a way that it disappears in the tree as part of the tree. Instead,
the roots, down to the subtlest tendrils, lose themselves in the soil. The ground is
ground for the roots, and in the ground the roots forget themselves for the sake of the
tree. The roots still belong to the tree even when they abandon themselves, after a
fashion, to the element of the soil. They squander themselves and their element on
the tree. As roots, they do not devote themselves to the soil-at least not as if it were
their life to grow only into this element and to spread out in it. Presumably, the
element would not be the same element either if the roots did not live in it.
Metaphysics, insofar as it always represents only beings as beings, does not recall
Being itself. Philosophy does not concentrate on its ground. It always leaves its
ground-leaves it by means of metaphysics. And yet it never escapes its ground.
Metaphysics states what beings are as beings. It offers a logos (statement) about the
outa (beings). The later title "ontology" characterises its nature, provided, of course,
that we understand it in accordance with its true significance and not through its
narrow scholastic meaning. Metaphysics moves in the sphere of the on i on: it deals
with beings as beings. In this manner, metaphysics always represents beings as such in
their totality; it deals with the beingness of beings (the ousia of the on). But
metaphysics represents the beingness of beings [die Seiendheit des Seienden] in a
twofold manner: in the first place, the totality of beings as such with an eye to their
most universal traits (ou katholou koinon;) but at the same time also the totality of
beings as such in the sense of the highest and therefore divine being (on katholon,
akrotaton, theiou). In the metaphysics of Aristotle, the unconcealedness of beings as
such has specifically developed in this twofold manner.
Because metaphysics represents beings as beings, it is, two-in-one, the truth of beings
in their universality and in the highest being. According to its nature, it is at the same
time ontology in the narrower sense and theology. This ontotheological nature of
philosophy proper (proti psilosophia) is, no doubt, due to the way in which the on
opens up in it, namely as on. Thus the theological character of ontology is not merely
due to the fact that Greek metaphysics was later taken up and transformed by the
ecclesiastic theology of Christianity. Rather it is due to the manner in which beings as
beings have from the very beginning disconcealed themselves. It was this
unconcealedness of beings that provided the possibility for Christian theology to take
possession of Greek philosophy- whether for better or for worse may be decided by
the theologians, on the basis of their experience of what is Christian; only they should
keep in mind what is written in the First Epistle of Paul the Apostle to the
Corinthians: "ouhi emoranen o theos tin sophian tou kosmou; Has not God let the
wisdom of this world become foolishness?" (I Cor. 1:20) The sposia tou kosmou
[wisdom of this world], however, is that which, according to 1: 22, theEllines zitousin,
the Greeks seek. Aristotle even calls the proti psilosophia (philosophy proper) quite
specifically zitoumeni - what is sought. Will Christian theology make up its mind one
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day to take seriously the word of the apostle and thus also the conception of
philosophy as foolishness?
As the truth of beings as such, metaphysics has a twofold character. The reason for
this two-foldness, however, let alone its origin, remains unknown to metaphysics; and
this is no accident, nor due to mere neglect. Metaphysics has this twofold character
because it is what it is: the representation of beings as beings. Metaphysics has no
choice. Being metaphysics, it is by its very nature excluded from the experience of
Being; for it always represents beings (on) only with an eye to what of Being has
already manifested itself as beings (i on). But metaphysics never pays attention to
what has concealed itself in this very on insofar as it became unconcealed.

7

Propositions 3:
8: It is because of this distortion that Heidegger sees as necessary the ‘“destruction” of this
distortion’7 as the overcoming of metaphysics.
9: But “overcoming” metaphysics does not take the meaning of “defeating” but rather as
“incorporating”.

8

Activity 2: In what way should metaphysics be incorporated rather than defeated?
(Individually, comment)
Comment:

Conclusion:

9

Reference:
HEIDEGGER, MARTIN (1972/1969), On Being and Time, Stambaugh translator, Chicago: University of Chicago Press.
HEIDEGGER, MARTIN (1973), The End of Philosophy, Stambaugh translator, Chicago: University of Chicago Press.
HEIDEGGER, MARTIN (1993/1947), ‘Letter on Humanism’, in DAVID KRELL (ed.) Martin Heidegger: Basic Writings, 2nd
edition, Harper Collins.
HEIDEGGER, MARTIN (1997/1973), Kant and the Problem of Metaphysics, Taft translation, 5th ed., Bloomington: Indiana
University Press.

Online 1: EXISTENCE AND BEING by Martin Heidegger, extract from Existentialism from Dostoyevsky to Sartre, Walter
Kaufman (ed.), Marxist Internet Archive, http://marxists.org, accessed on 12.12.8.

7

Ibid.
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Online Research
Metaphysics

Ahead: overcoming ethics
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Overcoming ethics
Worksheet 9.2
Abstract

Nietzsche invites us to go beyond morals but it is doubtful that he succeeds. To go past morality entails liberation from any
morally oppositional grip: thus, if nihil is at stake, can it be achieved without falling back into a moral system? But nihilism in
its mythological stance is ethical: the prescription of amorality is moral. But this is not a paradox: it is the expression of undecision with the potential of undermining ethical oppositions.

Aims

The aim of this session is to
•

Explore “hesitation”

•

Read philosophical texts.

Expectations

At the end of this session the student will
D3.

A

apply logical and critical thinking skills to evaluate or defend positions in philosophical writings;
summarize main philosophical concepts and theories from information gathered from encyclopedias or surveys

D5.

C

(e.g., by using the Internet to access appropriate electronically recorded philosophy resource material, such as
surveys, journal articles, bibliographies, and list serves);

D8.

C

clearly explain their own views in philosophical discussions in class and in other types of exchanges (e.g.,
electronic, intra- and interschool) with peers;

Thinkers under examination: Zamaros
Associated Readings: 1) Hesitation, online lecture – Zamaros
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Beyond morals
1

Activity 1: If with Heidegger metaphysics as the history of the oblivion of Being is overcome,
what else is left to overcome? (Individually, comment)
Comment:

2

Activity 2: What is the main argument that Zamaros is making? (Individually read text 1 and
comment)
Argument:

2

Text 1: Zamaros8:
§1. Morality rests on a number of oppositions, in particular that of goodness and
badness or truth and falsity, none of which is satisfactory because, if there are reasons
to find that a belief or an opinion to be adequate or acceptable, there are reasons for
the contrary.
§2. Ethics are, in other words, the terrain of incessant mythic battles, an ethical
problematic, as I would like to term it, where solutions are envisaged as either the
balance of contrary powers or the temporary empowerment of one after the other9.
§3. Being somewhat aware of the ethical problematic, Nietzsche has in a way
managed to subvert the typical cannons of morality, particularly that of religion.
§4. Arguably, however, if he has managed to capture the dilemmas and problems
associated with morality, he has not gone to lengths to move away from his own
opposition, be it, master and slave morality.
§5. Thus, if Nietzsche invites us to go beyond morals into nihil, it is doubtful that he
succeeds because nihil has been captured by nihilism, its mythological stance, and has
thus become ethical to the extent that any prescription of amorality that nihilism
makes is moral.

8
9

2007 : §1-8. Notes are included (from 9 to 12).
For proof, watch or read The Lord of the Rings!
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§6. This impasse is, however, an opportunity for demyth-ologization and
demythification to operate with the aim of entering into hesitation; it is about
marking the passage from decision to un-decision10.
§7. But before showing how this passage occurs, it is instructive to start by describing
in-decision because this is in a way the starting point to move away from morals11.
§8. Caution: such a movement should not be understood that it implies upsetting
morally oppositional grips, because such an effort is ethical! It is rather a question of
glancing into the world of hesitation (αμφιβολη)12

The road to hesitation
3

Activity 2: What are the feature of in-decision, decision, and un-decision? (Class to be
divided in 3 teams each to summarize and share findings)
Findings:

4

Conclusion :

Reference:
ZAMAROS, PANAYOTIS (2007), ‘Hesitation’, online lecture, DrZ. Network, http://www.zamaros.net, 21.11.7

Course Reading on www.zamaros.net
Zamaros: Hesitation, online lecture

This does not and should not be understood as a binary opposition since, as it is demonstrated, un-decision
is not at the opposite of decision, since the former is to be found at the distance between decision and an
exterior other, in-decision, which, in fact cannot be accounted for its opposite since it contains the potential
for decision.
11 “So what?” one may ask in the sense of “how important is such a task?” or “is it necessary?”, but already
these questions are implicitly moral, thus begging for a moral answer that is premised on either approval or
disapproval, which is in-itself ethical, and if not, it constitutes the premise for an ethics; it is this closed cycle,
this ethical victimization, that I attempt to break up here.
12 From αμφι – βαλειν = between – set, put; here hesitation is closer to vacillation, wavering and inbetweenness, rather than uncertainty about the fitness or correctness of an action, since such a form of
hesitation is ethical.
10
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Online Research
Hesitation, ambiguity

Ahead: thinking philosophy
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Sub-Task 9
From being to apousia
What is philosophy?

Instructions: class is to be divided in teams to answer to the posed question by reading the suggested
texts. Teams are to write a short paper to be read in class.
Texts in use: ZAMAROS, PANAYOTIS (2007), ‘Philosophy’, online lecture, DrZ. Network,
http://www.zamaros.net; ZAMAROS, PANAYOTIS (2007), ‘Concerns’, online lecture, DrZ. Network,
http://www.zamaros.net.

Notes:

Ahead: … apousia!
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